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Abstract
MALL implementation in online learning practice has raised discussion on 
the possibility of developing learning beyond the classroom. However, on-
line learning circumstances in Indonesia require special attention since this 
sudden shift of learning methods poses various challenges for teachers and 
students unfamiliar with this agenda. Therefore, this study reviews related 
and significant studies on online learning practice in Indonesian higher ed-
ucation. The selected samples were categorized and analyzed to understand 
the current circumstances of online learning in the Indonesian EFL context 
and examine the feasibility of learning beyond the classroom (LBC) to be 
developed in Indonesia. The results indicate that the online learning situation 
in Indonesia opens a wide opportunity for the development of LBC. Still, 
several aspects need further consideration and examination to achieve qual-
ity English language learning in an online environment. It is recommended 
for future researchers in the same field to further investigate LBC activities 
during online learning practice in Indonesia with the help of MALL.

Keywords: Online learning, Mobile-related language learning, Self-directed 
learning, Learning beyond the classroom

INTRODUCTION
Implementation of mobile technology in the educational realm has emerged significantly in 
Indonesia, particularly after online learning became a “new normal” due to the Covid-19 pan-
demic. This situation leads to the arising discussion on the possibility of developing learning 
beyond the classroom with the help of mobile technology (Nugroho & Atmojo, 2020). Mobile 
technology has been used worldwide due to its flexibility, accessibility, and portability (Almad-
hady et al., 2021; Kukulska-hulme, 2021. Moreover, students nowadays who are considered as 
“digital natives” generation (Stockwell, 2013) are more likely to use mobile technology in their 
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daily activities. Students are also observed to use mobile technology to learn language mostly 
outside of the classroom (Nugroho & Triana, 2021). As a result, bringing Mobile-assisted lan-
guage learning (MALL) beyond the confined classroom wall has become a rising topic in a re-
cent shift in learning situations. Online learning is believed to support students in experiencing 
learning beyond what traditional classroom-confined learning can offer (Zeng, 2018).

Since the Indonesian government announced a social distancing regulation in March 2020, 
students were directed to study from home (SFH), which started the rising topic of learning 
beyond the classroom. The demand for the use of technology has increased extensively during 
SFH since it is commonly referred to as online learning (Ariyanti, 2020; Nartiningrum & Nu-
groho, 2020). This kind of learning initially provides an opportunity for students to learn any-
time and anywhere since the learning can be conducted asynchronously (Reinders & Benson, 
2017). However, it is reported that commonly, the online learning activities carried out by the 
teachers were quite similar to the traditional learning activities in general (Atmojo & Nugroho, 
2020). This situation is influenced by various factors, including the need to adapt to the use of 
emerging technology to manage online learning activities efficiently (Krishan et al., 2020). 

Learning activities in an online environment mostly occur in the out-of-class setting where 
students and teachers feel convenient. In this kind of environment, the learning strategy of-
fers notable benefits, including accessibility, flexibility, and the improvement of digital literacy 
skills for the students. In addition, online platforms that can be accessed anytime and anywhere 
accommodate the diverse needs of the students and support continuous education. This out-of-
class setting is included as one of the dimensions of LBC, namely location, although it is not 
the only dimension to be considered (Reinders, 2021). In addition to the dimension of location, 
other dimensions of LBC proposed by Reinders (2021) include formality, pedagogy, and con-
trol. Although technology is not the key element for LBC, its implementation on LBC may en-
compass a broader “location” span, cover formal learning situations, entail both self-instruction 
or teacher-instruction and may be autonomous or directed learning. Among all technologies, 
mobile technology proposes plenty of perspectives to support learning beyond the classroom 
due to its unique features (Reinders & Benson, 2017).

Research on MALL implementation to facilitate online learning has been widely reported in 
Indonesia since the distance learning mandate was enacted. Most studies explore the perspec-
tives of both teachers and students on the benefits and drawbacks of MALL implementation in 
online learning (Ali, 2021; Hermanto et al., 2021; Kusuma, 2022; Laili & Nashir, 2021; Lusi-
yani & Dara Anindya, 2021). However, only a few directed attention to the potential of MALL 
implementation to enhance LBC (Nugroho & Atmojo, 2020). Hitherto, LBC remains regarded 
by teachers as a complementary or an extension of classroom learning (Reinders & Benson, 
2017), while it promotes autonomous learning in a more authentic context (Viberg & Kukuls-
ka-Hulme, 2022). In this light, the present article reviews significant and relevant articles on the 
MALL implementation in the online learning practice in Indonesian higher education published 
following the enactment of distance learning regulation. It aims to explore opportunities for 
LBC to be developed by implementing MALL in online learning practice in Indonesia.

MALL implementation in Indonesian EFL online learning practice
Online learning is widely defined as a learning practice with the help of digital technologies, 
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including mobile technology. Unsurprisingly, mobile technology has gained more popularity in 
online learning due to its flexibility, accessibility, and portability (Ali, 2021; Kukulska-Hulme 
& Viberg, 2018; Solihin, 2021). In this vein, MALL is believed to be a suitable strategy to 
support a recent educational shift in Indonesia. Moreover, in addition to providing social in-
teraction in a wider context (Ali, 2021; Burston, 2014; Jeong, 2018), MALL also encourages 
students to enhance their noticing ability, enables them to learn from their mistakes (Krishan et 
al., 2020) that can be useful to support self-regulated learning. 

Self-regulated learning, or in many cases termed autonomous learning, is commonly involved 
in the practice of online learning. However, the online learning practice in Indonesia is not 
considered to be aligned with that agenda. It is most likely to only shift the offline learning 
activities into fully online activities, with fixed schedules and teacher-led instruction (Nartinin-
grum & Nugroho, 2020). Online learning practice in Indonesia is conducted in a similar way to 
traditional offline learning or merely moves the activities into an online setting. In this light, the 
learning material, strategy and outcomes remain the same despite shifting the learning dimen-
sion. Students are also found to keep relying on the teacher’s instruction during online learning 
activities (Atmojo & Nugroho, 2020), hindering self-regulated learning ability development. 

Appropriate use of ubiquitous technology is an effective strategy for constructing a quality on-
line learning practice in Indonesia to maintain its efficacy for self-regulated learning. Shadiev, 
Hwang, and Liu (2018) and Subekti and Kurniawati (2022) have pointed out the potential of 
mobile technology utilization to facilitate autonomous learning, highlighting its unique fea-
tures, including access to a wide range of resources and flexible time and space to access learn-
ing materials. Mobile technology is best incorporated into MALL to aid language learning in 
an online environment. In the Indonesian setting, MALL implementation is believed to direct 
online learning practice to its optimal potential by providing students with opportunities to 
learn beyond the bounded space and restricted time of the classroom (Alotumi, 2020; Tragant 
et al., 2021).

A hanging question on the MALL implementation in the Indonesian EFL online learning prac-
tice lies within the opportunities to bring MALL beyond the confined classroom “wall”. Since 
online learning practice in Indonesia is unplanned and implemented with no adequate training 
for the teacher and students (Nartiningrum & Nugroho, 2020), changing this practice into a 
learning dimension beyond the classroom is quite challenging. Although previous studies re-
ported that mobile technology proposes plenty of perspectives to support learning beyond the 
classroom due to its unique features, its affordances and influences to encourage LBC have yet 
to be recognized completely (Reinders & Benson, 2017). Therefore, this study attempts to seek 
the opportunity to bring MALL beyond the classroom by scrutinizing the online learning prac-
tice in Indonesia during the pandemic period.

Learning beyond the classroom: Is it feasible?
Utilizing MALL to support the online learning practice in Indonesia creates room for the devel-
opment of learning beyond the classroom. Many scholars define LBC as a learning strategy that 
takes place outside of a traditional classroom setting (Reinders & Bailey, 2021). In the current 
technological advancement, mobile technology is considered to bring additional benefits to 
language learning with its flexibility to access materials anytime and anywhere (Godwin-Jones, 
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2021), thus facilitating learning beyond classroom activities. 

The key point of learning beyond the classroom lies within the location of learning that can 
happen outside of the traditional classroom setting. However, Reinders and Benson (2017) stat-
ed that LBC is not only confined to one dimension (location) but rather needs to consider four 
dimensions. Reinders (2021) proposed four dimensions of LBC: location, formality, pedagogy, 
and control of the decision-making related to learning. MALL, by enabling learning anytime 
and anywhere in both formal and informal learning environments and supporting self-directed 
learning, provides an encouraging environment for LBC development. Reinders and Benson 
(2017) further highlighted the importance of self-directed learning ability for effective engage-
ment in LBC activities Thus, making LBC and self-directed learning an intertwined element in 
online learning.

MALL implementation in online learning allows students to access various learning resources 
that accommodate their needs and preferences. Among all accessible resources in mobile tech-
nology, social networking sites (SNSs) are observed to be a potential tool to facilitate learning 
beyond classroom activities since they are mostly free and easy to access (Nugroho & Triana, 
2021). Students nowadays can be said to be attached to SNSs since they use it every day, espe-
cially messenger applications such as WhatsApp, Telegram and Line. They use those SNSs for 
various reasons, but it is dominated by the opportunity to engage in communication and social 
interaction in an authentic environment (Amin & Sundari, 2020; Shariffuddin et al., 2017). 
Teachers are also found to take advantage of the SNS’s popularity among students by using 
it as a tool to share materials, manage learning, and interact with their students outside of the 
classroom (Atmojo & Nugroho, 2020). It inferred that MALL implementation supports LBC 
activities that engage students in an authentic environment that encourages the use of real lan-
guage, thus facilitating the students to learn language more efficiently (Shanthi & Jaafar, 2020).

Although many studies have reported the efficacy of MALL to support learning beyond the 
classroom (Alotumi, 2020; Atmojo & Nugroho, 2020; Birdsong, 2006; Mutiaraningrum & Nu-
groho, 2021; Tragant et al., 2021), literature covering its feasibility in Indonesian EFL online 
learning context remains limited. Reflecting on the real condition of online learning in Indo-
nesia, there is a need to rethink the online learning practice in Indonesia to accommodate LBC 
activities for quality online language learning. The following research questions are proposed 
to guide the present study:
1. What are the trends of online learning in Indonesia?
2. To what extent does MALL facilitate online learning in Indonesia?
3. What is the feasibility of learning beyond the classroom in the Indonesian EFL context? 
 
This article specifically aims to investigate empirical or conceptual studies on online learning 
in Indonesia. A sample of published articles on the relevant topic was identified and analyzed 
to answer the research questions comprehensively. Several measures to avoid arbitrariness and 
subjectivity were taken in selecting the sample. The publication period was narrowed down 
between the 2020-2022 period during the enactment of online learning regulations in Indo-
nesia. The keywords used to search the publications were related to online learning and the 
Indonesian EFL context (i.e., mobile technology, MALL, self-regulated learning, and online 
learning in Indonesia). To formulate the review to be more contextual, another boundary was 
set by considering only the publications in the context of Indonesian Higher Education. Higher 
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education context is chosen because the research in this area reported a higher level of readiness 
for implementing online learning from the students and teachers.

Since hundreds of publications were found within the bounded period, keywords, and context, 
only articles published in journals indexed by SCOPUS, SINTA, DOAJ and Google Scholar 
were included. A total of 40 articles were initially collected after comparing the title and ab-
stract with the determined criteria. Then, after further investigation of the methodology and 
discussion sections of the articles, only 18 articles were selected as the final sample. The sam-
ple was categorized into two key groups: the online learning situation in Indonesia and MALL 
implementation in online learning.

DISCUSSION
This study aims to investigate the online learning practice in Indonesia and examine the feasi-
bility of LBC development in MALL implementation during online learning. The study found 
that this area was limitedly explored by scholars when researching online learning in Indonesia. 
Three major topics are discussed in the following subsections to answer the research questions.

Trends of online learning in Indonesian
Shifting the learning from a conventional face-to-face activity into a full online activity is very 
unexpected and challenging for both teachers and students in many countries. In Indonesia, 
this sudden change of learning method is not only challenging but also bringing along various 
problems given that teachers and students are unfamiliar with online learning activities. This 
study found that the circumstances of online learning in Indonesia are complicated. The imple-
mentation of online learning was considered as the only option in the learning situation amidst 
unexpected circumstances, such as the global pandemic (Rosyada, 2020). However, the readi-
ness of both teachers and students in Indonesian higher education remains unclear, particularly 
those in rural areas (Kusuma, 2022).

Hence, many studies have started to explore teachers’ and students’ beliefs and perceptions 
on their readiness to learn a language in an online environment. It is important to understand 
teachers’ and students’ readiness for online learning implementation since it will greatly affect 
the effectiveness of the learning activities (Mutiaraningrum & Nugroho, 2021; Syafryadin et 
al., 2022). Studies exploring their perspectives mainly reported positive perceptions of teachers 
and students on implementing online learning in Indonesia (Mulyani et al., 2021; Nugroho & 
Triana, 2021; Omar et al., 2021). However, challenges and negative perceptions of its imple-
mentation were inevitable since online learning was a new experience for many of them (Muly-
ani et al., 2021).

Syafryadin et al. (2022) addressed this issue in their article. They reported that although teachers 
were perceived to be ready to construct autonomous learning in online English learning, they 
preferred face-to-face activities. It was revealed that teachers mostly desired to interact directly 
with their students and perceived that online learning did not accommodate direct interaction in 
the same way as offered by traditional face-to-face learning. A similar disparity was also experi-
enced by the students toward online learning. Mulyani et al. (2021) particularly investigated the 
perception of online learning from the students’ lenses. Students who participated in this study 
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argued that learning English using online learning platforms was attractive and challenging at 
the same time. Some students mentioned that online learning offered an opportunity for new 
learning experiences and an opportunity to experience technology advancement, as well as fos-
ter critical thinking. However, some others reported that they were unfamiliar with the learning 
materials and had difficulty adapting to the technology use, which hindered the acquisition of 
language learning.

The conflicting perspectives of online learning implementation in Indonesia, especially during 
the strict enactment of study from home (SFH) period, required further investigation on what 
the teachers and students need to make online learning more effective. A strategic solution is 
required to accommodate both teachers’ and students’ needs in implementing online learning 
since it remains the best alternative for learning amidst unpredictable situations due to unex-
pected reasons such as the global pandemic. It can be in the form of preferred devices or tools 
to be used in online learning that teachers and students can easily access in any circumstanc-
es. In this regard, Amin and Sundari (2020) investigated students’ preferred applications and 
platforms during online learning. Based on the survey conducted on 140 university students, it 
was found that WhatsApp was the most preferable tool among other tools for online learning. 
It further explained that WhatsApp was included as a handy mobile application and easy-to-use 
tool both synchronously and asynchronously. This study also reported that students mostly use 
WhatsApp outside of the classroom, and inferred that technology used outside of the classroom 
was beneficial to support English learning and autonomous learning. 

WhatsApp application was also preferred by teachers in rural areas of Indonesia as reported 
by Kusuma (2022). Teachers in this study mentioned some considerations in selecting techno-
logical devices used for online learning, such as ensuring the technology ownership by their 
students. Therefore, WhatsApp is preferred over other technological tools as it is believed to 
be a familiar tool by students who owned and used WhatsApp even before the implementation 
of online learning. In addition, teachers also benefitted from the use of WhatsApp since they 
could interact with the students outside of the classroom, which was helpful for their teaching 
management.

Therefore, answering the first question about online learning trends in Indonesia, the teachers 
were found to have attempted various measures to facilitate online learning. Conflicting per-
ceptions were observed, especially related to the unequal access to technology. In addition, the 
trend of online learning practice in Indonesia leans towards the use of familiar, daily use of 
social networking platforms such as WhatsApp in facilitating learning activities.

MALL to facilitate online learning in Indonesia
Online learning is not merely moving offline activities into the online environment. It requires 
technological knowledge in addition to the content and pedagogical knowledge. Technological 
knowledge includes selecting the most effective technological tool that suit the needs and pref-
erences of teacher and students. Previously, WhatsApp was reported as the most preferrable 
application to support online learning. Considering that WhatsApp is one of the mobile applica-
tions, MALL is inextricable from the online learning practice in Indonesia. Its affordances and 
challenges have been explored to ensure its feasibility in establishing effective online learning 
(Lusiyani & Dara Anindya, 2021; Santoso, 2021).
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In regard to MALL implementation in online learning, Maulina, Nasrullah, and Wanci (2022) 
study reported that students preferred cheap and user-friendly social media platforms to aid 
their English learning by watching and listening to English videos. Social media platforms were 
preferred as they can be easily accessed from mobile devices and provide real-life language 
experience to help students learn English autonomously outside of the classroom. In addition, 
social media also enabled the students to connect and communicate with others at ease and in a 
more accessible way in flexible time and space.

Sakkir et al. (2021) study reported similar results on the use of social media for online learning. 
They revealed that generally, the students were perceived to possess a high motivation to learn 
English in online environment, but the materials provided by their teachers were not fully au-
thentic. Social media, such as Facebook, Instagram, Twitter, and so forth, were perceived by the 
students to facilitate an authentic language learning environment during online learning prac-
tice. Therefore, it recommended that material developers consider Facebook-based learning 
material that can be accessed easily and provide an authentic language learning environment.

Research on the use of Facebook to support language learning was countless but remains lim-
ited in the particular context of the present study. Santoso 2021) attempted to investigate the 
Facebook closed group utilization for EFL online learning. It reported that students perceived 
the Facebook close group as a convenient, practical, and beneficial tool for online learning. The 
flexibility and exclusivity of Facebook closed group makes it as an effective platform to accom-
modate class interaction, creative work, and ideas expression.

Another important factor in how social media is preferrable by students is because it can be 
downloaded for free. Financial problem is constantly mentioned as a hindrance to online learn-
ing implementation in Indonesia (Lai et al., 2021). However, although free-to-use applications 
were widely preferable in online learning, their efficiency must be investigated to ensure suc-
cessful online language learning. In this light, Rosyada2020) attempted to explore the use of 
one of the free applications, namely Google Classroom, to teach EFL to undergraduates. The 
survey reported that students perceived that using Google Classroom facilitated the process of 
learning in an online environment. This application was perceived to be helpful in supporting 
learning with its unique features, including a simple interface and easy direction.

In another study, Rosyada and Sundari (2021) took the use of Google Classroom even further 
and investigated its feasibility in supporting the academic writing development of the students. 
The students were reported to fully support the use of the Google Classroom application since 
it helps to enhance their ability in academic writing. Despite the students initially perceived to 
be unfamiliar with the learning activities from home, they were found to have no significant 
problems after being provided with sufficient time to familiarize themselves with the online 
learning application, in this case, Google Classroom. 

The findings implied that MALL implementation significantly influenced online learning prac-
tice in Indonesia. From the use of mobile devices to mobile applications, it can effectively fa-
cilitate language learning in an online environment. With adequate support and attention to the 
teachers’ and students’ needs, MALL has the potential to take the online learning experience 
beyond the conventional learning environment.
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The Feasibility of LBC in the Indonesian EFL context 
Regarding the use of technology outside of the classroom, Nugroho and Triana (2021) reported 
a contemplative finding that students were found to practice learning less when using digital 
technology beyond the classroom. Although most students positively perceived the digital tech-
nology used for online learning, others argued that digital learning activities were ineffective 
since they were often distracted during the learning activities. Moreover, some factors, such as 
limited access to digital devices and internet connections, also hindered students’ experience in 
learning beyond the classroom using digital technology.

Other studies conducted in the Indonesian EFL online learning setting brought along some im-
plications, including for learning beyond the classroom potential development. However, only 
a few directly examined the feasibility of MALL to bring online learning beyond the classroom 
“wall”. Although studies such as those conducted by Laili and Nashir (2021) and Mulyani et 
al. (2021) provided evidence that MALL implementation during online learning facilitates the 
learning to be conducted in flexible time and space, no further investigation on how to take 
advantage of this flexibility for LBC development. 

Learning that can be conducted in a flexible location has met one of the requirements of learn-
ing beyond the classroom: the dimension of location. However, other dimensions of LBC also 
need to be investigated to ensure that it is feasible to be developed in the Indonesian EFL online 
learning context. Many studies have reported how MALL use in online learning significantly 
fosters autonomous learning (Amin & Sundari, 2020; Maulina et al., 2022; Syafryadin et al., 
2022). It inferred that the students have control over their own learning during online learning. 
However, Mulyani et al. (2021) in their study denoted that the shifting in learning setting from 
face-to-face to full online affected the students and teachers to be confused with their roles. 
Although students were found to be more autonomous in learning online with the help of tech-
nology, teachers’ support and guidance remain indispensable, particularly for students who are 
unfamiliar with the technology used for online learning.

To answer the last research question on the feasibility of LBC in Indonesia, it can be concluded 
that Indonesia is open to opportunities for LBC development in an online learning environment 
with the help of emerging mobile technologies. Students and teachers were observed to be more 
familiar with the online learning activities in current situations, although they were reluctant in 
the beginning. Teachers and students were found to be more comfortable with online learning 
activities. Students were also provided an opportunity to self-direct their own learning, which 
is completely different from the usual teacher-directed classroom during offline learning. How-
ever, to effectively bring MALL implementation in online learning beyond the classroom, two 
other LBC dimensions also need to be considered carefully: learning formality and pedagogy. 
Online learning in Indonesia remains bound with formal education since it is implemented as a 
substitution for formal face-to-face learning. Considering that LBC is usually bound to happen 
in an informal context, this dimension needs careful consideration for the future development 
of LBC in Indonesia. The same goes with the learning pedagogy. In this case, teachers must 
carefully determine what needs to be achieved by the students during LBC to avoid overlapping 
learning materials.
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CONCLUSION
According to the previous studies conducted on the topic in the Indonesian EFL context, there 
is a high possibility of developing LBC within the implementation of MALL during the online 
learning practice. However, several aspects must be considered and examined further to achieve 
quality English language learning.

This finding indicated that the online learning circumstances in Indonesia is not in any way near 
a perfect implementation. Disparity in the readiness and beliefs towards its implementation re-
sulted in less effective implementation of online learning. Although teachers have attempted to 
use various measures to facilitate online learning, the trend of online learning practice in Indo-
nesia remains leaning towards using familiar social networking platforms to facilitate learning 
activities. 

Furthermore, online learning practice in Indonesia is considerably influenced by MALL. With 
adequate support and attention to the teachers’ and students’ needs, MALL has the potential 
to take the online learning experience beyond the conventional learning environment. How-
ever, online learning practice in Indonesia only meets two of the LBC dimensions mentioned 
by Reinders (2021), namely location and control. In order to bring MALL beyond the wall in 
Indonesia effectively, two other LBC dimensions (learning formality and pedagogy) need to 
be investigated further to ensure that online learning circumstances can accommodate LBC 
development.

This study offers insight into the research conducted in the Indonesian EFL online learning 
setting, which focuses on the MALL implementation and potential to develop LBC. Although 
many studies published during an emergency period of SHF enactment have discussed a lot 
about online learning enactment in English language learning, not many of them particularly 
addressed the issue of learning beyond the classroom. The circumstances of online learning in 
Indonesia open a wide opportunity for the development of LBC. Therefore, future studies are 
suggested to investigate LBC activities during online learning practice in Indonesia with the 
help of MALL.
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