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Abstract

Academic Speaking class is the last speaking class that students at an
English Language Education Program (ELEP) have to take. However,
to pass this class is not very easy because the students had to be able to
speak in an academic context. Seeing this phenomenon, the research-
ers tried to identify the second-year students’ difficulties in the Aca-
demic Speaking class, in a private university in Central Java. There are
three research questions in this research, “What are ELEP second-year
students’ speaking difficulties in Academic Speaking class?”, “What
factors contribute to the speaking difficulties in Academic Speaking
class?’, and What strategies do the Academic Speaking students em-
ploy to overcome the difficulties?”. This research used both qualitative
and quantitative approaches that took place at an ELEP and involved
38 participants from three Academic Speaking classes. The data were
taken using questionnaires and interviews. This study acknowledged
8 difficulties in speaking English, difficulties in dealing with anxiety,
over-using mother tongue, giving a spontaneous response, learning un-
familiar and strange accents, expressing ideas, finding the right lexicon,
ordering the right grammatical patterns, and dealing with a competitive
environment. Subsequently, the factors which contributed to the diffi-
culties were students’ lack of confidence and lack of vocabulary. The
findings of the study are hoped to be advantageous for both students and
teachers in the Academic Speaking class.

Keywords: Academic Speaking, speaking difficulties, factors, sec-
ond-year students
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INTRODUCTION

In this modern era, English is still considered one of the most important languages to be mas-
tered for communication. English is used as a tool for communication all around the world
since English is set as an international language. Being able to speak English like a native
speaker, especially when English is a foreign or second language in a country is everyone’s
dream. However, communicating in English is not easy. When we communicate, we also need
to pay attention to the speaking features which are vocabulary, fluency, pronunciation, compre-
hension, and grammar to make the communication run well.

Nunan (1991) stated that for the majority of people, mastering speaking skills is the most im-
portant aspect of learning a second or foreign language, and success is measured in terms of
the ability to carry out a conversation in the language. This statement points out how important
speaking skills are. Students need to have the ability to communicate smoothly to share their
ideas, give information to other people, ask questions, and express their feelings. Therefore,
students need to possess good speaking skills to be able to participate in the learning process.
Even though speaking represents a necessary skill for students to master in an ELEP, based on
our observation, some ELEP students are still struggling hard to perform their speaking abili-
ty in the Academic Speaking class. Students are required to speak at an advanced level, in an
academic context. This study tried to find out what difficulties were faced by the second-year
students of ELEP in a private university in Central Java.

Concerning the issues, the study was conducted to analyze ELEP second-year students’ diffi-
culties in the Academic Speaking class. There are three research questions addressed: “What
are ELEP second-year students’ speaking difficulties in the Academic Speaking class?”, “What
factors contribute to the speaking difficulties in the Academic Speaking class?”, and “What
strategies do the Academic Speaking students employ to overcome the difficulties?”.

This study, hopefully, will be beneficial for students and teachers to understand the difficulties
and the factors that affected the difficulties in speaking. For the students, perceiving their speak-
ing problems in the Academic Speaking class and knowing what caused the problems would
hopefully be helpful to eliminate the problems. In addition, they may find suitable learning
strategies and speaking practices to improve their speaking performance. For the teachers, it
could be advantageous as a reference to identify what are the issues that students suffered in
the speaking class and to create speaking practices, materials, and activities that would improve
students’ speaking skills.

The Importance of Speaking

One of the instruments that we can use to properly express our ideas, thoughts, and feelings is
language. People cannot live without a language. Thus, a person needs to master at least one
language and utilize the skill to understand the language aspects. Principally, every language
has four skills: speaking, reading, writing, and listening. However, speaking is one of the most
necessary skills to be mastered because people who understand a language are considered as the
speakers of that language. Chaney (in Malihah, 2010) mentioned that speaking is the process
of meaning building and sharing through the use of verbal and non-verbal symbols, in a vari-
ety of contexts. Merely knowing a language is not enough because there is no point knowing
a lot about language if you cannot use it (Scrivener, 2005, p. 146). Therefore, English poses
a massively significant role in life, especially in academic life for communication. Littlewood
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(in Nuraini, 2016) stated that in communication, learners will be able to create an innovative
system to convey meaning by combining different structures. Moreover, all people need speak-
ing because they live at a time where the ability to speak English fluently has become a must,
especially for those who want to proceed in certain fields of human efforts (Al-Sibai, 2004, in
Al Hosni, 2014).

The Aspects of Speaking
Mastering speaking skills means that we have to deal with all of the fundamental aspects of
speaking. Therefore, being able to speak English fluently and accurately might be uneasy. Bur-
kart (1998) stated that in speaking, speakers should use proper words with accurate pronunci-
ation in the right sequence, also speaking covers areas of knowledge which are pronunciation,
grammar, and vocabulary.

Pernanda (2009) in Harahap, Antoni, and Rasyidah (2015) mentioned that there were five as-
pects of speaking. The first is grammar. Brown, in Harahap et al (2015), stated that grammar is
the rule by which we put together meaningful parts of a language to communicate messages.
The second is vocabulary. Dash (2013), as cited by Harahap et al (2015), claimed that vocab-
ulary skill involves word meaning recognition and guessing the meaning of unknown word
structure and context. Number three is pronunciation. According to Taqiyuddin (2011), pronun-
ciation is a way in which a language is spoken; the way a certain sound is produced. In other
words, it is a particular way in which people pronounce the words with the right sounds.

Speaking Difficulties

According to Zhang (2009), most English learners are not sufficient yet in communicating in
English because speaking is discovered as the hardest skill to master. This supported Doris and
Jessica (in Fitriani, Apriliaswati & Wardah, 2015) who stated that one main reason causing a
low academic performance is language issues. Many people, especially learners are still strug-
gling fiercely to perform this skill.

Leong and Ahmadi (2017) mentioned that not being able to show themselves because of their
lack of motivation and not being able to remember anything they want to say are things that
learners often complain about. Besides, learners’ mother tongue still becomes one of the rea-
sons for learners’ troubles in performing a speaking skill. Karademir (2016) in his study stated
that learners failed in increasing their speaking and losing their self-courage because they were
afraid of being ignored by people around them. Furthermore, choosing the appropriate word
choice also hinders learners from performing good English speaking skills.

Oztiirk and Giirbiiz (2014) stated that English learner’s oral communication is immensely
caused by a lack of vocabulary. However, Kumaravadivelu (2003) mentioned that a language
will be produced best when the learner focuses on taking real action with language, compre-
hending saying, and when they are not focusing on the linguistic features.

Factors Affecting Speaking Difficulties

Speaking is one of the most important and hardest skills to master. The issues that occur in
learners’ speaking performance must be caused by various factors. Yumniamatillah (2017) dis-
covered that student’s speaking problems and factors influence one another. In his study, seven
factors that affecting first-year English Department students’ speaking difficulties are lack of
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vocabulary knowledge, lack of practice, the attention of the audience, environment, accent and
mother tongue, different spelling, and lack of motivation

Besides, Chang (2010), revealed that some problems that affected learners in their English
learning were gained from laziness of the learners and parents who do not support them enough,
low school proficiency.

Relevant Studies

Some studies have examined speaking difficulties faced by English Department first-year stu-
dents. For example, Yumniamatillah (2017) examined three English Education Department of
UMY’s students of 2016 class year’s difficulties in speaking English and factors that caused
the difficulties. The result displayed some difficulties that the first-year students faced were
pronouncing English words, lack of vocabulary mastery, low self-confidence, and difficulties in
grammar use. A lack of vocabulary knowledge, lack of practice, the attention of the audience,
environment, accent, and mother tongue, different spelling, and lack of motivation cause those
difficulties. This study reported that one factor caused several difficulties, or a difficulty can be
affected by some factors.

The next study was conducted by Dewi (2013). She tried to find out what communication strat-
egies were used by first-year students of the English Department of UKSW, in the Transactional
Speaking class. Results indicated that the students used all kinds of communication strategies,
avoidance, message abandonment, paraphrase, substitution, coining new words, code-switch-
ing, asking for clarification, non-verbal, non-verbal, and time-gaining strategies.

METHODS

The methods used for this study are both qualitative and quantitative. The methods were select-
ed based on the researchers’ focus which was to receive in-depth opinions from the participants
about ELEP second-year students’ difficulties in speaking English and what factors caused the
difficulties. The qualitative approach was effective for the researchers to explore the partici-
pants’ attitudes and experiences through interviews. The quantitative study was used as a sup-
port for the main qualitative data. The quantitative data were in form of descriptive statistics.

One of the characteristics of the qualitative approach is its being naturalistic. Adib (2012) point-
ed out what is meant by naturalistic is that the researcher is being natural, focusing more on the
natural situation and description. The naturalistic term expressed that the researchers focused
on real issues that were being concerned and did not manipulate the condition. This approach
also designed flexibility that was beneficial for the researchers because the situation can be
understood in-depth.

Context of the Study

The setting of this study was at an English Language Education Program (ELEP), of a Fac-
ulty of Language and Arts, in a private university in Central Java. The subjects of this study
were 2018 students who took Academic Speaking class during September — December 2019.
Therefore, the data collection was conducted from September — December 2019. The research-
ers chose the Academic Speaking class as purposive sampling. Purposive sampling helped the
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researchers to get more details about the phenomenon and the process that the researchers
focused on. Moreover, the Academic Speaking class was the only speaking class in ELEP that
used drilling to improve students’ speaking performance. It required students not only to speak
and communicate in English in a daily conversation context but also to perform in English in an
academic context. Therefore, examining students who took this class allowed the researchers to
analyze students’ experiences and testimonies related to the issues.

Participants

The participants for the study were students from the class-year of 2018 who took Academic
Speaking class in 2019. Yet, there were students from the senior batch who took the class at the
time and were willing to fill in the questionnaire distributed and be interviewed. Therefore, the
total participants of this study were 38 students from 3 Academic Speaking classes. The focus
of the researchers was students who had the most difficulties in speaking English.

Data Collection Methods

The data collection methods that are used by the researcher are as follows. First, it used ques-
tionnaires. Babbie (in Acharya, 2010) stated that a questionnaire is a collection of questions in
a document and other suitable information that is designed to be asked and be examined. In this
study, the researchers implemented a mix of open-ended and close-ended questionnaires. This
type of questionnaire was beneficial for analyzing the participants’ problems and identifying the
reasons by answering the questions proposed. The questionnaire was the method used as the
researcher’s tool in selecting particular students to gain more information regarding the issues
based on their answers. The researcher considered the participants’ willingness to participate
more deeply in the study by providing a consent form. The questionnaire that the researchers
used was adapted from Verapornvanichkul (2011), in Phuangmanee (2016), with some modifi-
cation by the researchers.

The second method was an interview. The researchers used interviews after analyzing all of the
participants’ questionnaire answers. The type of interview was a semi-structured interview. This
type of interview allowed the researchers to explore and invited additional questions during the
interview. Deeper information based on the students’ answers was dug in this interview.

FINDINGS AND DISCUSSION
This chapter displays the findings which were collected from the questionnaires in 3 Academic
Speaking classes and interviews with 6 Academic Speaking class students about their speaking

difficulties, the factors which contributed to their difficulties, and gain information about how
they handled the difficulties.

Difficulties in Speaking English
According to the result from the table above, there were 7 problems found related to Academic
Speaking students’ difficulties in performing their speaking skills that will be discussed.

1. Difficulties due to Anxiety

The problem anxiety took up the top of the result based on students’ results from questionnaires
and interviews, there were 28 (15,76%) Academic Speaking students who struggled against
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anxiety to speak English in class. In this case, the anxiety was expressed as the feeling of ner-
vousness, worry, and panic when performing their English. One of the participants in his ques-
tionnaire’s answer mentioned:

Excerpt 1:
“I often feel that the material which I had to deliver disappeared when I was

not confident or started to panic.”
(Student Z’s questionnaire answer, November 26, 2019)

To gain more information, an interview was held and one of the interviewees pointed out:

Excerpt 2:
“It was from me, when I speak in front of people... kind of... kind of nervous.

So, if I already... already prepared, then get in front of people it has all dis-
appeared.”
(Student S’s interview statement, February 14, 2019).

English language learners as stated above often experience a ‘mental block’ to learn English
because many times they seem uncertain and stressed in learning to speak English (Tanveer,
2017). Thus, students’ anxiety was found as the biggest problem in speaking English. This issue
has affected their performance in speaking because most of the time they would forget what to
be said and delivered.

2. Difficulties in Over-using Mother Tongue

This issue was found less than the first one, as one of the problems which led the students to
their low speaking skills. There were 27 (15,21%) Academic Speaking Students who had prob-
lems using their first language, Bahasa Indonesia in English speaking class. They felt more
comfortable using the mother tongue to communicate in class. One of the participants who had
this issue in a depth interview stated:

Excerpt 3:
“Yes, I feel more comfortable in Bahasa Indonesia because my vocabulary is

still poor compared to the other friends.”
(Student S. N.S’s interview statement, March 24, 2019).

To explain more, Student S stated further:

Excerpt 4:
“...maybe with friends we speak like usual, (referred to Bahasa Indonesia),

but in group discussion and asked to speak English, I tried to speak English.
Then, if I get asked by the lecturer, I also speak in English.”
(Student S’s interview statement, March 24, 2019)

This result indicated that students felt more comfortable speaking in Bahasa Indonesia. More-
over, it was used only when it was needed. However, Littlewood & Yu (2011) in their study stat-
ed that permitting learners to use L1 must be avoided because it weakens learners’ awareness
and might give an impact on poor language habits and may impact the target language from the
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first language as the outcome. Students’ dependency on using their mother tongue decreased the
intensity and was not helpful to expose their English speaking performance because they only
spoke when they were in class and when they had to.

3. Difficulties in Giving Spontaneous Response

The ability to give a good response to a speaker right away is very important, especially in a
speaking activity. However, based on the result presented from the questionnaires and inter-
views, there were 17 (9,23%) out of 37 Academic Speaking students who had problems in giv-
ing a spontaneous response, especially when the speaker talked fast. There were many reasons
why they experienced this issue, one of the participants from the questionnaire stated that:

Excerpt 5:
“I struggle to give a spontaneous response to a speaker and struggle to con-

trol myself, it is more about a lack of confidence to talk in public.”
(Student M’s questionnaire answer, November 26, 2019).

Another reason that students faced is it was difficult to organize the words in the right structure
in a very short time. The following is an explanation by one of the participants in the question-
naires:

Excerpt 6:
“It is difficult to arrange the correct grammar because in speaking, it is done

spontaneously, so there is no time to arrange.”
(Student K’s questionnaire answer, November 26, 2019).

However, in a speaking activity, it is very necessary for students to be able to master this skill.
Widodo (2015) mentioned that learners in EFL speaking class should have the proper ability to
convey linguistic resources and content understanding because it is necessary to remember that
speaking is a difficult activity. Academic Speaking students’ problems in giving spontaneous
reactions mostly took place when they were not ready and failed to arrange a well-structured
sentence.

4. Difficulties in Learning Unfamiliar and Strange Accents

When the students were asked whether they had a problem responding to speakers with par-
ticular accents in the questionnaire and interview, the researcher found 25 (13,58%) out of 37
participants struggled with this issue. These students found it hard to understand people who
had unfamiliar accents, especially in class. One of the participant in an interview said:

Excerpt 7:
“For Indonesian people, I mostly can understand because the accent is quite

similar to me when they speak English, but if the accent is from native speak-
ers, especially when they talk faster and their vocabulary is hard, it is pretty

difficult.”
(Student Y’s interview statement, January 27, 2020).

Dewaele and McCloskey (2014) conducted a study on the attitudes that 2035 multilinguals who
had their own and others’ Foreign Accent (FA). Data were collected through an on-line ques-
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tionnaire. It was found that extraverted multilinguals, who were emotionally stable and tolerant
of ambiguity, were significantly less bothered by the FA of others. More neurotic multilinguals
were bothered by their own FA. Unexpectedly, participants who knew more languages to a
higher level were more negative about the FA of others and their own.

5. Difficulties in Expressing Ideas

Dewaele & McCloskey (2014) mentioned that unexpectedly, participants who knew more lan-
guages to a higher level were more negative about the FA of others and their own FA. However,
participants who grew up in an ethically diverse environment, who had lived abroad and who
worked in an ethically diverse environment were significantly more positive about FA.

Students’ problems in expressing their ideas orally in English were also experienced by 22
(11,95%) out of 37 Academic Speaking students who suffered from this problem. From the data
that the researcher found, two participants in the questionnaire indicated this problem.

Excerpt &:
“It is difficult to arrange words that will be spoken. I often find it difficult to

speak my ideas in English.”
(Student N’s questionnaire answer, November 26, 2019).

Similarly, another participant added:

Excerpt 9:
“When I am asked to express an idea, I will become nervous and panic be-

cause I am confused about how to arrange the word.”
(Student H’s questionnaire answer, November 26, 2019).

This problem has been found earlier by Mazdayasna (2012). In his study, he mentioned that
during performing the target language, learners have a low chance of advancing the ability to
arrange ideas coherently. The reason why students could not express their ideas may be caused
by their inability to arrange the words that they want to say.

6. Difficulties in Finding the Right Lexicon

Speaking English without mastering the vocabulary will only lead to confusion and a lack of
fluency. Based on the result that the researchers found from questionnaires and interviews, there
were 20 (10,86%) out of 37 Academic Speaking students struggling in vocabulary. In a more
detailed interview, an interviewee pointed out this matter.

Excerpt 10:
“The struggle to arrange the sentence is to find the vocabulary, actually. We

know the vocabulary, but sometimes when we learn, when we speak English,
the vocabulary which we have mastered, sometimes they do not come up when
we speak.”

(Student Y’s interview statement, January 27, translated by the researcher)

Rohmatillah (2014) explained that related to English vocabulary learning, the way it is pro-
nounced, spelled, defined, and words used are different from the Indonesian form. Therefore,
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some students strived to memorize the vocabularies they had and as a result, they failed to pro-
duce good English speaking performance.

7. Difficulties in Ordering the Right Grammatical Patterns

Based on the result, there were 19 (10,55%) out of 37 Academic Speaking students who had
issues speaking with the right grammar patterns. The following statements are the participants’
explanation about their difficulties from the questionnaire:

Excerpt 11:
“The difficulty that I have is to arrange the correct sentence with good gram-

2

mar.
(Student Y’s interview statement, January 27, 2020).

More participant pointed out:

Excerpt 12:
“In my opinion, the biggest problem that I have is to arrange words with cor-

rect grammar structure and pronunciation of an unfamiliar word.”
(Student E’s questionnaire answer, November 26, 2019).

In support of this problem, Sayuri (2016) claimed that students are occasionally struggling to
organize sentences in the right grammatical forms. A few English students are clueless about
the grammatical rules when they speak English. In the case of speaking, arranging well gram-
matical patterns in making sentences turned out to be quite difficult for the students. This prob-
lem happens because they had to speak and focus on the grammar structure at once.

8. Difficulties in Dealing with Competitive Environment

In speaking English, problems that happen may not just come from the internal factors, but also
the external factors. One of the problems that students faced when they speak English in class
was the environment. In this case, the environment referred to their classmates. According to
the result from the questionnaire and interview, there were 22 (11,95%) out of 37 students who
felt anxious to speak English when their friends were in the class. This could be proven by the
result of an interview with one of the participant when asked about the effect of her classmates
on her speaking performance:

Excerpt 13:
“Actually I make preparations, sometimes I study too, but when I see people

1 kind of... like for example..hmm.. there is a question and others can answer
spontaneously like ‘tes..tes..tes”. Then, I feel “why is it like this?”
(Student P’s interview statement, February 20, 2020).

Nufiez (2018) stated that “the input that students receive in the learning area plays a very im-
portant role not only in the acquisition of the language but also in the development of their
character, pupils need a context where they feel comfortable and passionate about studying
continuously, a place that encourages them to keep forward with their process of learning.”. In
line with this, it can be seen from the result above that students often felt that their friends are
better. Moreover, they are also scared of their friends’ responses when they speak English.
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Table 1 summarizes the problems that Academic students experienced, arranged from the big-
gest participants to the fewest.

Table 1. Student’ Speaking Difficulties in Academic Speaking Class

No  Students’ Speaking Difficulties in Academic Speaking Class Number Participants
1. Difficulties in Dealing with Anxiety 29 (15,76%)
2. Difficulties in Over-using Mother Tongue 28 (15,21%)
3. Difficulties in Giving Spontaneous Response 17 (9,23%)
4.  Difficulties in Learning Unfamiliar and Strange Accents 25 (13,58%)
5. Difficulties in Finding the Right Lexicon 20 (10,86%)
6.  Difficulties in Ordering the Right Grammatical Patterns 21 (11,41%)
7. Difficulties in Dealing with Competitive Environment 22 (11,95%)
8. Expressing Ideas 22 (11,95%)

Factors that Caused Difficulties in Speaking English

The findings showed that 11 factors caused students’ difficulties in speaking. However, due to
the limited time and space, the researchers only focused to discuss two major factors that stu-
dents mostly had.

1. Lack of Confidence

The result from both questionnaires and interviews showed that students’ low confidence was
the most frequent factor in students’ issues to speak English. There were 18 (34,61%) out of 37
students who were not confident to speak English in the Academic Speaking class. Moreover,
this problem prevented them from performing good speaking skills.

However, some of the participants also admitted that their friends were one of the reasons why
they had low confidence that created the problem in their speaking performance.

Excerpt 14:
“Friends are the factor of my difficulty. If my friend can speak with me and

understand my weakness, I will be confident to speak to them and they will
also teach me.”
(Student N’s questionnaire answer, November 26, 2019)

The problem was also found by Ni (2012) who stated that low-confidence students are usually
found to be extremely fearful and timid, reluctant to express their opinions, and even unable
to utter a complete meaningful sentence in class. It is relevant to the result which showed that
students had not experienced their best speaking performance because they lacked confidence
which was influenced by their nervous feelings and they lacked support from their friends.

2. Lack of Vocabulary

The result also showed that students’ lack of vocabulary was less than their lack of confidence.
Based on the result, there are 14 (26.92%) out of 37 students who had limited vocabulary prob-
lems.

This is supported by Larsen-Freeman (2001) who stated that the main problems faced by stu-
dents in practicing speaking are their poor vocabulary and grammar. Students are unable to
provide ideas easily without both components. Looking back at the result, students were not
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equipped with enough vocabularies and this was the factor that caused them to speak English
better. Table 2 shows all the factors that caused the difficulties to students in speaking English.

Table 2. Factors Causing Difficulties to Academic Speaking Class Students’ in

Speaking English
Factors Cause Academic Speaking Class Students’ in Speaking English Number of Participants
Lack of confidence 18 (34,61%)
Lack of vocabulary 14 (26,92%)
Lack of grammar knowledge 4 (7,69%)
Lack of preparation 3 (5,76%)
Lack of the right pronunciation knowledge 3 (5,76%)
Lack of ideas 3 (5,76%)
Afraid of friends’ responses 3 (5,76%)
Lack of fluency 1 (1,92%)
Difficult Language focus 1 (1,92%)
Bad mood 1 (1,92%)
Long class duration 1(1,92%)

How Students Handled the Difficulties in Speaking English

There were six strategies that the second-year Academic Speaking Class students used to over-
come their speaking difficulties. The first strategy was practicing English speaking individually.
A study conducted by Al-Eiadeh, Al. Sobh, Al-Zoubi & Al-Khasawneh (2016) showed that
practice was the perfect approach that students must follow, to overcome their problems regard-
ing speaking skill, this way took the top frequency, 11 students out of 20,(30.55%) mentioned
that they have solutions through practice to overcome these problems. It helped students to be
more prepared before they finally perform their English speaking skills.

Communicating with their friends became the second strategy. The impact of friends on stu-
dents’ performance in speaking has been useful to boost up their confidence and mood. This
was also mentioned by Novitasari (2019) who stated that the existence of their cooperative
friends and assistance from the tutor leveled up their confidence to speak. When students are
surrounded by supportive and cooperative friends, they will perform a better speaking ability.

The third strategy was trying to gain self-control. There were 7 (16,27%) out 37 Academic
Speaking students who fought their struggles in speaking English by giving positive sugges-
tions to themselves and tried to relax to prevent being nervous. Gardner (1985) refers to moti-
vation as a combination of effort plus desire to achieve the goal of learning the language plus
favorable attitudes towards learning the language. Here, it is interesting that students could
overcome the issue without someone else’s help. They helped themselves by giving positive
suggestions and fought the negative feelings to speak.

The fourth strategy was finding easier vocabulary. According to the questionnaire and interview
results, there were 7 (16,27%) students out of 37 Academic Speaking students who used easier
words when they failed to speak English fluently. Nation (2008, p.12) stated that “some words
are commonly found in a certain area but rarely found in other areas”. Vocabulary problems
like this can happen quite often. When the speaker fails to understand the vocabulary, he/she
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decides to find a similar vocabulary which has the same meaning. This was proven to help stu-
dents and the speaker to understand and communicate better.

The last two strategies were using vocabulary from online dictionaries and switching to Bahasa
Indonesia, the mother tongue. Table 3 below presents the data which researchers found from

questionnaires and interviews.

Table 3. How Students Handled the Difficulties in Speaking English

How Students Handled the Difficulties in Speaking English Number of Participants
Practicing English Speaking Individually 14 (32,55%)
Communicating with Their Friends 7 (16,27%)
Trying to Gain Self-control 7 (16,27%)
Finding Easier Vocabulary 7 (16,27%)

Using Vocabulary from Online Dictionaries 5(11,62%)
Switching to Bahasa Indonesia 3 (6,97%)
CONCLUSION

Based on the result from the findings, the problems that most students faced were dealing with
anxiety, dependency on the mother tongue, being unable to give spontaneous responses, failure
to understand unfamiliar and strange accents, struggle to express their ideas orally, difficulty to
find the right lexicon, problem in ordering the right grammatical patterns, and dealing compet-
itive environment. These problems were caused significantly by their lack of confidence and
lack of vocabulary.

The researchers found that there were many strategies used by the students to handle their
problems in speaking English. The strategies were practicing speaking English individually,
finding help from their friends, gaining their self-control, and finding easier vocabulary when
the speaker could not understand the meaning.

Since the questionnaire was distributed in Academic Speaking classes, not all second-year stu-
dents could be involved, since not all 2018 students were taking the class. Moreover, not all of
the students attended the class when the questionnaire through Google Forms was distributed.
As aresult, the researchers could not get responses from all the participants of the class because
not all of the students filled the online questionnaire.

Future researchers who want to conduct similar or follow-up research should find more partic-

ipants at a better time to distribute the questionnaire so that they can get the complete total of
participants and get more data.
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Abstract

In the era of Education 5.0, mobile applications for the teaching-learning pro-
cess are proliferating. The mobile application also exists in English Phonetics
and Phonology Classes. Its name is O’Speak. The use of O’Speak in English
Phonetic and Phonology Class derives from the idea of technological devel-
opment in this digital era. Virtues and hurdles of using O’Speak come out in
students’ viewpoints. Therefore, this study is conducted to know the students’
perceptions toward the use of O’Speak in English Phonetic and Phonology
Classes. The research method used in this study is a case study that focuses on
the phenomenon of O’Speak. English Phonetics and Phonology students are
the participants in this study. The finding shows that the students have several
overviews toward O’Speak, such as students’ concept of O’Speak, O’Speak
designs, and O’Speak comments.

Keywords: hybrid learning; artificial intelligence, speaking; mobile applica-
tion

INTRODUCTION

The development of technology in the era of Education 5.0 contributes to the use of technology
in the teaching and learning process. This notion proposes many ways in triggering teachers to
find alternative media or mobile applications to teach or to know students’ skill development.
Besides, the use of technology to support the learning process, or called hybrid learning, be-
comes a new trend in teaching and learning process. Rizal (2018, p. 195) views that “hybrid
learning refers to the intentional use of networked information and communication technology
in teaching and learning.” (Wijayanto & Siradj, 2017) mention that the use of technology in
the education field in the form of graphics, charts, sounds, real-time video and audio, and elec-
tronic games is growing rapidly and can be more entertaining and enjoyable. In line with it, Liu
(2019) proposes that the development of technology can be seen vividly from the electricity to
computers to the Internet then to the World Wide Web.
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In the teaching and learning process, the use of technology must be accompanied by the teach-
ers’ guidance and students’ awareness that technology is a tool; it is not the main focus of the
education. Olesen (2014) states that three technology domains consist of technology in use,
technology strategy, and technology nature. Moreover, in applying technology in an education-
al setting, teachers and education stakeholders must acquire the concept of those technology
domains so that there will be positive impacts of using technology in the education field, partic-
ularly in the teaching-learning process.

The varieties of application show the development of technology. It has a vital role in the stu-
dents’ learning environment. Fabre-Merchan et al. (2017, p.83) contend

“ICT resources and the development of phonemic awareness become imper-
ative to support students in order to enhance their English pronunciation and
communicative skills. Technology helps teachers create learning conditions
that promote phonemic awareness through real exposure and interaction with

native English speakers and real English sounds.”

The use of technology in the teaching-learning process needs to pay attention to the standard
that ISTE (International Society for Technology in Education) has. The standard can be seen
particularly for the students. As it is mentioned by Morgan (2020) who contends that ISTE has
made seven standards for students and for teachers in coping with high-tech society, especially
in the educational field. The seven standards for students to cover must be empowered learners,
digital citizens, knowledge constructors, innovative designers, computational thinkers, creative
communicators, and global collaborators. Furthermore, the seven standards for teachers to cov-
er must be learner, leader, citizen, collaborator, designer, facilitator, and analyst. Moreover,
Trust (2018, p.54) reveals

“Technology can be a powerful tool for transforming learning. It can help
affirm and advance relationships between educators and students reinvent our
approaches to learning and collaboration, shrink longstanding equity and ac-
cessibility gaps, and adapt learning experiences to meet all learners’ needs.”

It cannot be avoided that technology plays an important role in supporting the teaching and
learning process. Many applications exist to be used as learning media to improve students’
English pronunciation and speaking or communicative skill. Instead of using a supporting
application in the learning process, students need to acquire English phonetic and phonology
materials.

Turkle (in Howery, 2018) reveals that students mostly use their smartphone or electronic devic-
es and commonly engage in texting with their friends. Considering this situation, it is a good
idea to use students’ smartphones to support the hybrid learning process, particularly in English
phonetic and phonology class that supports students’ speaking proficiency. Cong-Lem (2018)
adds that the use of technology in a second language or foreign language classroom can assist
learners’ speaking acquisition.

Furthermore, software is defined as data processing system in a computer or any other devic-
es that performed any tasks (Cipta et al., 2016). Therefore, software functions as a command
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translator for hard disk to perform any commands that are required by computer users. The
rapid development of software is marked by four revolutionary eras: pioneer era, stable era,
micro era, and modern era (Widodo, 2016). According to its types, software is categorized into
two: system software and application software (Rahman & Alfaizi, 2014). A system software
configures computer to receive basic commands that are given as input and covers a set of pro-
grams to facilitate other programs, for example MS-DOS, LINUX, UNIX, FREE BSD, SUN
OS, WINDOWS, MACINTOSH, NOVELL, and others (Rahman & Alfaizi, 2014). Meanwhile,
application software is used in any field that may help user to work more effectively and effi-
ciently such as business and office applications, database applications, graphic design, antivirus
and utility tools, development tools, communication applications (Rahman & Alfaizi, 2014).
Therefore, software development may have a positive contribution in education as a means or
media in the teaching and learning process.

Aldahdouh et al. (2015) and Aldahdouh et al. (2020) contend technology development with
the wide spectrum and includes learning management systems, blogging tools, discussion fo-
rums, bookmarking sites, wikis, social networking sites, and devices cloud computing services,
augmented reality, virtual reality, and robot technology. It can be inferred that many varieties
of technology can be used as supporting teaching and learning tools. In conducting the teach-
ing-learning process, it cannot be separated from the term of assessment.

In assessing students’ skills, teachers need to explore students’ needs in learning certain courses
that may reflect the core of content and knowledge. Bachman and Palmer (in Behn, 2015) view
that the aspects of language ability relate to the construction of language assessment in which
they relate to content and topical knowledge. Huang et al. (2018) share the term of topical
knowledge derives from the knowledge repertoire that the individuals produce and interpret a
language. This notion matches the learning atmosphere in this study in which the teachers focus
on the students ‘process in producing and interpreting language use.

The result of students’ need might guide the teachers to decide the teaching media or mobile
applications to be used in the teaching-learning process. One of the ways of using mobile appli-
cations is reflected in this study. This study focuses on using O’ Speak in English Phonetic and
Phonology class. O’ Speak is an application developed by the writers. This application is ap-
plied to check students’ speaking, especially in pronouncing English words. This study also has
academic and practical importance in supporting English phonetic and phonology materials for
teaching-learning process. This academic importance is to add variety in the concept of English
phonetic and phonology theories; therefore, there will be many academic discussions about the
materials. Besides, this study’s practical importance is students can use this application easily
and can check their speaking skill in the term of English phonetic and phonology.

Regarding the previous study, two studies show the use of technology to measure EFL learners’
ability to pronounce English words (Honig et al., 2012; Pellom, 2012). Pellom (2012) gave an
overview of the use of Rosetta Stone ReFLEX that might recognize the user’s utterances and
detect the pronunciation errors. Rosetta Stone ReFLEX was featured with games and some
speaking activities that run by one-on-one live human interaction. Not to mention, this applica-
tion was advanced with 24 languages in the current version Rosetta Stone Version 4 TOTALe.
Even though the application seems to persuade, Rosetta Stone ReFLEX wrote the algorithm
and determined the scores based on the direct differences between Korean and English. This
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study could be used only for Korean Learners of English and could not be widely used for other
Non-Native English/Korean Speakers. The second related article that was done by Honig et al.
(2012) discusses C-AuDiT application as an automatic assessment tool to measure non-native
prosodies such as annotation, modeling, and evaluation. In this study, they gathered the English
utterances as uttered by different L1 backgrounds to see the distinctive rhythm and prosodic
features. These quantitative data were analyzed with the regression procedures and resulted in
a good result of C-AuDiT, but it is less applicable due to the cost expense.

Those previous studies contribute to general overviews for the writers to conduct this research.
There are similarities and differences between this study and previous studies. The similarity
is in this study’s general topic, in which it focuses on the use of automated pronunciation eval-
uation tools for assessing non-native English pronunciation. The difference is the use of appli-
cations because this study uses O’Speak application in which it was developed by the writers
(Kusumaningrum et al., 2020) by integrating Feuerstein’s Mediated Learning Experience prin-
ciples. O’Speak can be stated as one of Artificial Intelligence (AI) products in the educational
field. The term Al is defined as a system that eases people to do something. Russel & Norvig
(2012) proposes

“Artificial intelligence determines the future of computer systems and became a part
of daily life. Thus, both software and hardware innovations are introduced with in-
creasing computer intelligence, and robots, smart homes, self-driving vehicles, and
numerous software are included in daily life.”

Moreover, speaking as one of the language skills also plays an essential role in helping the
students to implement their communication skill. Burns (2019) proposes that the teaching and
learning process of speaking are important aspects of education classroom for the media as
classroom communication and a vital part of the learning outcomes. It indicates that teachers
and students must collaborate to create an excellent learning atmosphere of speaking class by
considering many aspects such as materials, students’ needs, instructional method or media,
etc. In addition, Hamad et al. (2019) view that there is a challenge for teachers to teach speak-
ing skills in English as a foreign language context due to students’ needs to struggle to learn
the appropriate style of speaking. In addition, Albino (2017, p.1) proposes that “EFL learners’
speaking fluency, therefore, needs to be the focus of attention in the EFL teaching contexts.”
Speaking features need to be mastered by the students, especially in the term of correct pronun-
ciation according to American and British standards. The correct pronunciation is the output of
English phonetic and phonology materials. Furthermore, there are many ways to help students
learn English phonetics and phonology, particularly in this era. Many applications are existed
to support students’ learning process.

Since this study used a new application in which it is developed by the writers (Kusumanin-
grum et al., 2020), its research problem is to investigate the students’ perceptions toward the
use of O’Speak in speaking assessment, especially in the component of English Phonetics and
Phonology materials. The context of this study is in English as a Foreign Language classroom
at a university. The unit of analysis in this study is the students’ viewpoints toward O’Speak.
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METHODS

As the continuation of the prior study on the development of O’Speak (Kusumaningrum et
al., 2020), this study explored the students’ views and perceptions on the constructed O’Speak
under a qualitative research design with a case study procedure (Gall, et al., 2003). This study
was carried out in late November to December 2019. The study’s context was in English as a
foreign language country in which it focuses on an English Phonetic and Phonology classroom.
The participants in this study were thirty-five (35) students of English Phonetic and Phonology
class, due to the fact that they have already tried to use O’Speak in their class. The data collec-
tion procedures applied seven steps in which consist of identifying the case of study, exploring
the aims of doing a case study, deciding the participants of study, deciding the instrument of
data collection, collecting the data, analyzing and interpreting the data, and getting the results.

Furthermore, the instrument of data collection used was an open-ended questionnaire that was
distributed in Google Form. The participants must complete the Google Form in a week. There
were ten questions and statements that covered as follows.

Table 1. Questions/Statements for Questionnaire
Questions/Statements
1. What do you know about O’Speak?
O’Speak helps me to check pronunciation ability.

O’Speak helps me to know my pronunciation level.
O’Speak helps me to know my pronunciation score directly.
O’Speak helps me to improve my speaking ability.
O’Speak is a user-friendly application.

O’Speak design is attractive.

What is good about O’Speak?

. What is missing from O’Speak?

© %N LR LN

10. What is your suggestion for O’Speak?

The responses of the questionnaire showed the students’ perspectives toward O’Speak. The
questionnaire covers the students’ understanding of O’Speak, O’Speak function, O’Speak de-
sign, O’Speak plus and minus, and suggestion for O’Speak developers. After getting the data,
the writers analyzed the data qualitatively. The writers created themes as the results of the study
and developed them for the discussion part. Then, the writers concluded the study.

FINDINGS AND DISCUSSION

In this study, the implementation of Al is showed in the product of O’Speak in which it eases
students and teachers to access students’ speaking skills in the form of pronunciation. Based on
the data analysis, there are five main findings of this study that cover students’ understanding
of O’Speak, O’Speak function, O’Speak design, O’Speak strengths and weaknesses, and sug-
gestion for the betterment of O’Speak. These findings give specific overviews toward O’Speak
application. The results are stated as follows.

Students’ understanding of O’Speak
The result of the questionnaire shows that students have a good concept of O’Speak when they
use it in their class. They can share their viewpoints clearly about O’Speak. All students view
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that O’Speak is an application that helps them improve their speaking skills, especially pronun-
ciation. The samples of data can be seen in Table 2.

Table 2. Students’ understanding of O’Speak

Students Concept of O’Speak
A O’Speak is an application that can improve our pronunciation skill.
B O’Speak is to measure our ability in pronunciation of English words. From this ap

plication, we can know in which level we are.

C O’Speak has a function to help users in speaking, especially at pronunciation.
D This application that can practice our pronunciation with interesting exercises.
E O’Speak is an application that can help us practice the pronunciation of a word

properly and correctly.

O’Speak is an application to practice English pronunciation.

O’Speak is an application to check the pronunciation.

O’Speak is an application that likes a game about pronunciation.

O’Speak is an application to improve our pronunciation.

=|=lz|a|=

O’Speak is an application that helps us to study pronunciation in interesting way.

Table 1 in the methods part infers that students have a positive perspective toward O’Speak in
which it is an application to help students check or learn pronunciation. It can be used as an
additional or alternative way to measure students’ speaking skill.

O’ Speak functions
Based on students’ viewpoints after using O’Speak, it has four functions in supporting students’
English phonetics and phonology learning. The functions are summarized as follows.

1. O’Speak helps students to check pronunciation ability.

2 O’Speak helps students to know their pronunciation level.

3. O’Speak helps students to know their pronunciation scores directly.
4 O’Speak helps students to improve their speaking ability.

These functions derive to the idea that O’ Speak is a proper application to be used as a platform
to help students improve their speaking skill, particularly in their pronunciation.

O’ Speak design

Regarding the students’ perspectives, O’ Speak application’s design contributes to the students’
interest in accessing the application. Therefore, the user interface of O’Speak plays an import-
ant role in attracting the students. The students view that O’ Speak design is user-friendly, and it
1s an attractive application. The user interface of O’Speak application can be seen below.
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Those figures give a general overview of O’Speak. Students view that the color and the look of
O’Speak are attractive because the chosen design is simple and easy to use. Therefore, it makes
students enthusiastic in accessing the application. It is proved by the responses of students
who show that thirty-three (33) out of thirty-five (35) students choose both agree and strongly
agree statement for the statement in the questionnaire O’Speak is a user-friendly application.
The application can be installed easily on students’ mobile phones. Furthermore, there are twen-
ty-five (25) out of thirty-five (35) students stated that O’Speak design is attractive. It means that
O’Speak’s design is interesting.

O’Speak Strengths and Weaknesses

In the era of Education 5.0, students have already had the skill of being 21st century learners. It
can be seen from how they give their higher order critical thinking toward the plus and minus
of using O’Speak. The plus and minus of O’Speak help the writers to identify the aspects that
will be improved. The samples of students’ viewpoints can be seen in Table 3.

Table 3. O’ Speak Strengths
Students O’ Speak Strengths
A It is simpler than the other speaking application. How to use it is very simple.

The application is simple and easy to use.

We can know that our pronunciation is good enough or not.

O’ Speak is so challenging. It’s great!

We can know our score directly, and we shouldn’t pay to use the application.

g2l ecll lw) @] lies)

In O’ Speak, there are some activities that help us improve our pronunciation and it

is easy to be used.

G It can give us a score for our pronunciation.

H It directly checks our pronunciation. I ever used an application about speaking, but
it just shows me about the phonetic transcription and the word; without let the
users input their voice to be corrected.

I We can know about our skill in pronouncing a word /phrase.

J There will be a score after we complete the test. It looks simply that is user friendly.

Table 3 shows that the students get advantages in accessing O’Speak. Generally, the students are
comfortable in using the application. It can be reflected from the way the students ‘responses.

Table 4. O’ Speak Weaknesses
Students O’ Speak Weaknesses
A When I clicked the audio button to start to input my voice, it suddenly moved to

the other word before I finished inputting my voice.

There is still no phonetic transcription.

Some files are missing so the application can’t run well.

There is not enough sensitivity in capturing sound. There are still a few empty levels.

unstable because in development

TIH|O|Q|w

When we try to do exercise, suddenly the display is too long, and we did not push
the button, but the button already push, and we have not done the exercise.

The key answer to correct pronunciation is not available.

Tl A

There aren’t new vocabularies in the practice menu.
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I The suitability for checking pronunciation is still low. And not all gadgets can in
stall it
J When I try to use this application, sometimes I have not pushed the button, but

suddenly the word is changed.

Table 4 shows that the students view several aspects that need to be improved in O’Speak ap-
plication. These views help the writers to upgrade O’ Speak. The plus and minus points will be
used as the improvement and betterment of O’Speak application since the writers of this study
develop this application.

Suggestion for the improvement of O’Speak

The suggestions for O’Speak from the students guide the writers to improve O’Speak applica-

tion. The recommendations can be seen as follows:

1. Giving an evaluation of the correct word’s pronunciation after the last question, so that we
can know which pronunciation is wrong.

2. Improving O’ Speak to be better application and add more variants in quiz.

3. Adding a rating 1-5. After the users try to say it, the users will know how much stars we get
0 star for worst pronunciation, 1 to very less, 2 for less, and so on until 5 that means the best
answer. So, the users will know which words we are good or bad pronunciation.

4. Adding some more words and adding a tool that can show us where our mistakes in pro-

nounce word, so later we can learn the right pronunciation from that word.

Adding the variety of activity to make it more attractive

Adding the correct answer, so the user can know the correct answer and they will also know

where their mistakes are.

Creating some exercises and features

Improving the quality of application to be better

Developing the sensitivity to voice input.

O Adding more topics for each section and also after knowing the score hopefully there are the

correct way (maybe the phonetic transcription) about how to pronounce the words correctly.

AN

S © %

Based on the findings in the theme of O’ Speak strengths, it can be concluded that O’Speak ap-
plication is a good application to be used in English phonetic and phonology class, but it needs
many improvements. By considering the students’ perceptions, O’Speak is particularly ready to
be used in a wide range of users, especially for the students who want to improve their pronun-
ciation skills. This application facilitates the students to check the level of their pronunciations
of English words. This concept helps the students be autonomous learners who can learn any-
where and anytime by using their gadgets. Therefore, gadgets can be seen as a positive tool to
be used wisely and in a good way.

In the era of internet wave, being autonomous learners in English phonetic and phonology class
are a must due to students’ need to explore their proficiency in pronouncing words outside the
classroom. It is in line with Mehdiyev’s viewpoint (2020); she shares recent developments in
educational technology, internet and virtual learning environments provide an effective basis
for the application of modern approaches such as the learning autonomy in the fields of for-
eign language learning and teaching. This study’s results also match with the theory stated by
Fabre-Merchan et al. (2017). They contend that many ICT resources can be used as a way to
improve students’ English pronunciation and communicative skills. It means that O’Speak, as
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one of the ICT resources, is ready to be used as the ICT resource to help students explore their
pronunciation ability.

The results reveal the students’ perceptions toward the strengths of O’Speak’ on a concept, the
function, the design, and the comments of O’Speak. Meanwhile, not all of the students per-
ceived and agreed with the statements that O’Speak is a user-friendly application, and O’Speak
design is attractive. This phenomenon is normal due to each student has his or her own percep-
tion of O’Speak. They cannot be judged that they are wrong since their perceptions are different
from one another.

The plus and minus of O’Speak application are also needed to make O’Speak becomea us-
er-friendly application. The samples of plus and minus points of O’Speak derive to the idea
of adding several features in O’Speak application such as phonetic transcription, the use of
attractive design, sensitivity in recording the voice, and etc. In addition, the suggestions for the
betterment of O’Speak have a significant effect on the improvement of O’Speak in the future.

CONCLUSION

This study gives a general overview of the students’ perceptions toward the use of O’Speak in
learning pronunciation especially in English phonetic and phonology class. Generally, O’Speak
application is a useful application for users who want to check their pronunciation level. This
implication of study for the students and teachers are it helps them find an alternative appli-
cation that can be used in speaking class generally and English phonetic and phonology class
particularly. Besides, this study’s limitation is captured from application itself in which it still
provides several words that are tested. In addition, many improvements and betterments are
needed to make O’Speak become a user-friendly application for the Gen Z generation in this
Education 5.0 era. In this era, the development of technology for supporting language learn-
ing needs to be explored by considering the existing of many learning applications such as
O’Speak. It cannot be separated that O’Speak will be an alternative application from many
other applications that help the users or students to improve their speaking or communicative
skill, particularly in producing correct pronunciation. Furthermore, it is suggested that there
will be possible prospective research toward the use of O’Speak or another platform to enhance
technology in language learning.

This study gives three significances theoretically, practically, and pedagogically. Theoretically,
this study contributes to prove and add several theories of students’ perceptions toward using
the application in supporting the teaching-learning process in this era. As Curwood (2014, p.11)
mentions “professional learning communities may enhance the fidelity of educational reforms
and promote teachers’ adoption of new literacies and new technologies.” It means that the
use of technology in the form of application plays an important role in teaching and learning
process. Practically, this study can be conducted easily by the students and teachers toward de-
signing or developing learning application by considering students ‘needs, exploring students’
perceptions toward the use of the application. Pedagogically, this study gives contributions to
the academic field and it can be used as a reference for the next researchers who are interested
in conducting the study about students’ perceptions of using learning applications in the form
of O’Speak or another application.
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Abstract

The Indonesian government policy due to the emergence of the
COVID-19 pandemic requires all students and teachers to carry out
the learning process online. Starting from various learning strategies
to the assessment process must be carried out by applying an online
system. In line with this policy, this study was conducted with the aim
of investigating the implementation of one type of assessment, namely
formative assessment in online learning situations. This study focuses
on students’ perceptions of the implementation of formative assessment
in English learning. By using a mixed-method research design, data
collection was carried out through survey and interview methods. The
samples of this study were 215 students of a Junior High School in Bali,
Indonesia and involved 8 students from the entire sample as participants
in the interview. The survey results showed that students had a posi-
tive perception of the implementation of online formative assessment.
This is also supported by information obtained in the interview process,
in which students feel that this type of online formative assessment is
comfortable to carry out, especially because of the use of simple and
easy tools. In addition, students also feel that there are things that make
online formative assessment less effective, such as the unavailability of
feedback which also causes students to be less interested in this type of
assessment. Through this study, it is hoped that it can provide various
information for students and teachers for the purpose of improving the
quality of the implementation of formative assessment in English learn-
ing.

Keywords: Perception, Formative Assessment, Online Learning
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INTRODUCTION

The COVID-19 pandemic that emerged in 2020 in Indonesia has affected the learning process.
The entire learning process that was initially carried out in face-to-face mode must be changed
online. As the consequence, all learning activities have to be re-planned according to the con-
text of online learning using technology and internet connection. In relation with the learning
activity, it cannot be separated from the assessment process. According to Amua-sekyi (2016),
assessment is an activity carried out in the learning process to obtain information about what
has been learned which is then used for the continuation of the subsequent teaching and learn-
ing process. In addition, Widiastuti, et al. (2020) also state that assessment is a process that
aims to evaluate students’ abilities, learning outcomes, and get the strengths and weaknesses
of students, so that the teacher can provide appropriate learning strategies in accordance with
student abilities. Therefore, the assessment process is a vital activity in the implementation of
learning with the aim of knowing the extent of the abilities possessed by students after carrying
out the learning process.

Based on how the results are used, assessment can be divided into formative and summative
assessment (Dunn & Mulvenon, 2009). Formative assessment, according to Black & Wiliam
(1998), is a form of evaluation that is carried out regularly by providing feedback to help stu-
dents improve themselves in learning. Meanwhile, Dixson & Worrell (2017) defines a summa-
tive assessment as an accumulative form of assessment which is carried out with the aim of
obtaining the final assessment results of a lesson. Therefore, the results of the formative assess-
ment are used as a reference for the teacher to determine the appropriate next learning strategy
based on the strengths and weaknesses that students have during the learning process. Whereas
the results of the summative assessment are used as the final report of a person after carrying out
a learning as a whole or the results can be used for certification purposes (TOEFL, IELTS, etc.)

In the learning process in the COVID-19 pandemic which requires students to learn remotely, it
is quite difficult for the teacher to observe the students directly, whether they have learning dif-
ficulties, whether they understand the material being taught, or even seeing their performance
directly related to the learning process. Basically, teachers must always ensure whether students
get information from what they teach. Therefore, the concept of formative assessment can be
a form of activity to find out the extent to which they are progressing in learning and what
their strengths and weaknesses are in understanding a learning material. This is supported by
the concept of formative assessment where the teacher can see progress and evaluate students
in understanding the lesson and the teacher can provide feedback to students according to the
abilities of each student with the aim of improving them in learning (Bayat, Jamshidipour, &
Hashemi, 2017). Therefore, it is very important to carry out periodic evaluations through for-
mative assessments to find out the strengths and weaknesses of the students so that teachers are
also able to improve their teaching strategies that are adjusted to the conditions of the students’
abilities.

The implementation of formative assessment in an online learning environment basically is
not significantly different from the formative assessment which is carried out face-to-face. One
of the most visible differences is the use of media or technology that is supported by internet
access. Various kinds of platforms are available that can support teachers in carrying out for-
mative assessments online, for example Socrative (Sprague, 2016), GradeCam GO! (Kiligkaya,
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2017), eQuip App (Kerr, Muller, Mckinon, & Mcinerney, 2016), and many more. Zakrzewski
and Bull as cited in Yulia, Husin, & Anuar (2019) state that there are three benefits of conduct-
ing online formative assessment. The first one is that students have flexible time in doing the
tasks/assignments as long as they submit them before the due date. Secondly, students have
several attempts to take the assessment until they reach the standard of the grade. Lastly, the
feedback is given quickly so that students know the shortcomings they have in the learning they
get. Therefore, conducting appropriate and effective formative assessment process in an online
learning environment requires teachers’ knowledge about planning the learning activities in-
cluding innovative formative assessment methods that can achieve particular goals.

There are several studies that have been conducted by previous researchers that have topics
related to this study. Jacob & Issac (2005) conducted a study which investigated students’ per-
ception on the implementation of Black Board Learning System as online formative assessment
tool. The study resulted that the students had positive perceptions of using the platform as a
medium for online formative assessment. The students thought that the platform was very use-
ful and easy to use, and the teacher gave quick feedback to help students find out their ability
in learning. Moreover, a study conducted by Kerr et al. (2016) which investigated the imple-
mentation of eQuip App as an online formative assessment tool to prepare students for their
summative assessment. The result showed that the use of the eQuip App was considered able to
support the implementation of the summative assessment. Students were accustomed to using
the application for conducting online formative assessments and students agreed that using the
platform was very easy and could increase student engagement when working on formative
assessments. When it was tested for the implementation of the online summative assessment,
the students also considered that its use was quite effective because the implementation format
was the same as when doing the online formative assessment, making it easy for students to
carry out the online summative assessment. A subsequent study was conducted by Kilickaya
(2017) which investigated teachers’ perception towards the implementation of GradeCam GO!
platform as a medium for online formative assessment. The results of this study indicated that
teachers had a positive perception of the use of GradeCam GO! for the implementation of the
online formative assessment. The platform was very user-friendly with a variety of simple
menu facilitating teachers to use the platform effortlessly. From the studies above, it could be
concluded that the implementation of the online formative assessment which was carried out
using various methods, techniques, and various platforms had its own advantages and disadvan-
tages. Therefore, this study aims to investigate the implementation of online formative assess-
ment in English learning by focusing on students’ perceptions.

METHODS

Research design

This study was a mixed-method research with an Explanatory Sequential research design. Cre-
swell (2009) states that an explanatory sequential research design is one type of design in
mixed-method research which goes through two phases, starting with the collection and anal-
ysis of quantitative data, followed by the collection and analysis of qualitative data. The quan-
titative data that has been collected through surveys are combined with qualitative data from
interviews related to students’ perceptions of implementing online formative assessments to
make the results support each other.
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Participants

The research was conducted at a public junior high school in Bali, Indonesia. The population of
this research was the 8th grade students who have experienced formative assessment process in
online learning context during the COVID-19 pandemic. A purposive sampling technique was
used in this study. Ary, Jacobs, & Sorensen (2010) state that purposive sampling is a non-prob-
ability sampling technique in which the sample is taken based on a consideration, for example,
the characteristics of a typical population or representative of the population itself. In this study,
the study population had typical criteria, namely that students had experienced formative as-
sessments in English learning in an online context. Therefore, 215 students were counted as the
sample of this research, and 8 students from the total sample were voluntarily participating in
the interview process.

Data collection and analysis

Regarding the purpose of the study, two methods of data collection were used, namely survey
and interview. Due to the COVID-19 pandemic, both data collection methods were done on-
line. A questionnaire was used as the instrument to collect the quantitative data through survey.
Meanwhile the qualitative data which supported the quantitative data were obtained through
interview session using a Focus Group Discussion technique. Both instruments, questionnaire
and interview guide, were designed based on four dimensions of online assessment proposed by
Zakaria & Zainualdin (2014). The dimensions were adapted and modified in accordance with
the topic of the study, namely Flexibility (F), Usefulness of feedback (FB), Attitude towards on-
line formative assessment (AOFA), and Intention to use online formative assessment (IU). The
questionnaire consisted of 17 statement items using the Likert Scale, in which the participants
showed their responses to each item, ranging from strongly disagree (1) to strongly agree (5).

Furthermore, the data that has been collected was then analyzed using two techniques. The first
technique was to analyze quantitative data using Descriptive Statistical Analysis. Furthermore,
qualitative data analysis using Interactive Model Analysis method. The data that has been ob-
tained from the survey results were analyzed using the SPSS program, which was then trans-
formed into four classifications of perception based on the following formula criteria:

Table 1. Four Classification of Perception

Criteria Formula Classification of Perception
X <Mi- 1.5 SDi Very Negative

Mi > X >Mi - 1.5 SDi Negative

Mi+ 1.5 SDi > X > Mi Positive

X >Mi+ 1.5 SDi Very Positive

Therefore, Interactive Model Analysis was used in order to analyze the qualitative data obtained
from interview session. The interactive model analysis was proposed by Miles & Huberman
which consisted of four steps namely data collection, data reduction, data display, and conclu-
sion drawing (Sugiyono, 2015). The information obtained from the interview session would
support the results of the survey that had been carried out, so the final results could be explained
more deeply.
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Figure 1. Interactive Model Analysis (Miles & Huberman, 1994)
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FINDINGS AND DISCUSSION

Findings

As has been stated earlier, this research aimed to investigate the perception of a public junior
high school students towards the implementation of online formative assessment in English
learning. The first method used to collect the data was survey with questionnaire as the instru-
ments. The result of the questionnaire is presented in two ways, the first one is the result of
students’ perception in general and the second one is the result of students’ perception based on
each dimension regarding online formative assessment, namely, Flexibility (F), Usefulness of
feedback (FB), Attitude towards online formative assessment (AOFA), and Intention to use on-
line formative assessment (IU). Therefore, the second method used to collect the deeper infor-
mation regarding students’ perception towards online formative assessment was interview with
interview guide as the instrument. The result of the interview would be straightly presented
after the result of students’ perception based on each dimension of online formative assessment.

The result of students’ perception towards formative assessment in online learning context is
presented in Table 2.

Table 2. The Students’ Perception Towards Online Formative Assessment in English
Learning (in general)

Classification Frequency Relative Frequency
Very Positive 35 16.3 %
Positive 174 80.9 %
Negative 6 2.8%

Very Negative 0 0%

Table 2 showed that the highest frequency of students’ perception towards online formative
assessment was in positive category with a percentage of 80.9%. Therefore, based on the result,
it can be interpreted that in general, the students positively perceived the online formative as-
sessment in English subject.

The result of students’ perception based on each dimension of online formative assessment
which continued by the result of interview session is presented in Table 3, 4, 5, and 6.
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Table 3. The Result of Students’ Perception Towards Online Formative Assessment
based on Flexibility (F) Dimension

Classification Frequency Relative Frequency
Very Positive 80 37.2%
Positive 126 58.6%
Negative 9 4.2%

Very Negative 0 0%

From the result presented in Table 3, it can be seen that the highest frequency of students’ per-
ception towards online formative assessment was on the positive category with 126 responses
(58.6%). Therefore, it means that the students positively perceived the flexibility dimension of
online formative assessment that they experienced in English learning. Other information regard-
ing the flexibility aspect was further investigated through the interview session with § students
who voluntarily participated. Due to the COVID-19 Pandemic, the interview was conducted on-
line through online conversation platform, WhatsApp. The students stated that when they expe-
rienced online formative assessment, it was relatively flexible. The platform used by the teacher
to conduct the online formative assessment was Google Form and mostly in multiple choice and
short answer form. The students admitted that the platform was very easy to use and there is no
big obstacle during the implementation of online formative assessment. Therefore, when the
students were asked whether the teacher gave multiple attempts for students to answer the task,
they said that their teacher only gave them one opportunity to answer the task. The students gave
several responses regarding their opinion that they were not given multiple attempts to answer
the task. Some students said that it was not burdensome nor profitable. Another student said that
it was beneficial for their learning process. Here are some transcriptions of students’ responses:

“It’s so-so, not profitable nor burdensome, (because of that) we have to be
confident with our answers” — Student W

“It’s not that bad. If we can only answer once, we can be more serious in
studying, so that we don t make mistakes when answering, so it might be ben-
eficial for me” — Student D

Besides that, the students also stated that they had flexibility regarding the time in learning.
They said that they are not bound by time when answering tasks given by the teacher. They
could answer the assignment given by the teacher at any time as long as it is within the deter-
mined due date.

The next one is the result of students’ perception towards online formative assessment based on
feedback dimension, which is presented in Table 4.

Table 4. The Result of Students’ Perception Towards Online Formative Assessment
Based on Feedback (FB) Dimension

Classification Frequency Relative Frequency
Very Positive 74 34.4%

Positive 132 61.4%
Negative 9 4.2%

Very Negative 0 0%
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The result of students’ perception towards online formative assessment based on feedback
aspect indicated that the highest frequency was on positive classification with percentage of
61.4%. In other words, it can be interpreted that the feedback dimension of online formative
assessment was positively perceived by the participants of this study. Meanwhile, the informa-
tion obtained from the interview session showed the opposite. The students stated that they did
not received any feedback after doing the task. In addition, they were not even given the answer
key or the correct answer. Regarding the unavailability of answer key, the students were asked
about their opinion. Some students stated it was burdensome, and another student also said it
was needed so that they can be motivated to learn. Here are some responses from the students:

“It depends. Sometimes its burdensome, sometimes it’s not. But it tends to be
burdensome, because I don t know which one is right which one is wrong, then
sometimes even though the score is large, it just feels unsatisfied.” — Student S
“Sometimes I’'m okay with that, so I am motivated to learn more” — Student D

The next result is students’ perception towards online formative assessment based on their at-
titude towards online formative assessment (AOFA) dimension, which is presented in table 5.

Table 5. The Result of Students’ Perception Towards Online Formative Assessment
Based on Attitude Towards Online Formative Assessment (AOFA) Dimension

Classification Frequency Relative Frequency
Very Positive 65 30.2%
Positive 135 62.8%
Negative 14 6.5%
Very Negative 1 0.5%

As presented in table 5, it can be seen that positive perception on their attitude towards online
formative assessment gained the highest frequency with percentage of 62.8%. On this dimen-
sion, the result of the interview showed various responses. Some students felt excited while
doing the online formative assessment, and the other said that they were not really into this on-
line-based formative assessment. The students said that during the COVID-19 pandemic, their
excitement in doing the online learning depended on their mood. Sometimes they felt excited
in learning if the learning strategy was fun and impacted their feeling during answering the task
as online formative assessment. They also said that they liked this kind of assessment because
its implementation was very simple, in which when answering the questions from the task, they
only need to click one of the answers. Meanwhile, sometimes they also felt not excited when
the learning process was monotonous. This feeling was felt by most of the students these days,
in which they thought it was really tiring to do the online lesson. Here is the transcription of a
student’s response:

“In the beginning, online assessments were still enthusiastic, there was still
ambition to learn. But the more I come here, I don t feel enthusiastic anymore,
the factor was from teacher too. Sometimes the teacher gave assignments
without giving clear material, sometimes we were told to summarize a lot,
when I did the test there were lots of correct answers, but the teacher blamed
it, and also because the attitude aspect couldn't be assessed by teacher.” —
Student S
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Another aspect to highlight is related to motivation when learning in the online context, in-
cluding the process of formative assessment. Some students are always motivated no matter
what conditions occur in the learning process, including the implementation of online systems
in learning, because they always think that every activity in the classroom is very important to
experience so they know various things from the learning process. On the other hand, many
students stated that their learning motivation decreased during online learning, including the
formative assessment process. It was admitted that online formative assessment process did
not bring competitive atmosphere between them. When students get high or low marks, they
just take it which is quite different from the face-to-face assessment. Dealing with attitude, the
students stated that they answered every question given in the task well and some always made
sure that the answers were correct to ascertain their score achievement. However, some students
admitted to rarely confirm their answers due to time limitation.

The last result regarding intention to use online formative assessment (IU) dimension is pre-
sented in table 6.

Table 6. The Result of Students’ Perception Towards Online Formative Assessment
Based on Intention to Use Online Formative Assessment (IU) Dimension

Classification Frequency Relative Frequency
Very Positive 43 20%

Positive 146 67.9%
Negative 26 12.1%

Very Negative 0 0%

Table 6 shows the students’ positive perception of the intention to use online formative assess-
ment gained the highest percentage (67.9%). In the interview, various statements were admitted
in relation with this dimension. Some students stated that they agreed if their teacher used this
type of online formative assessment on an ongoing basis, also, they wanted this method to
be implemented occasionally when face-to-face learning was re-implemented normally. They
argued that the use of technology and internet connection in the formative assessment process
was interesting, mainly because of its ease of use. Therefore, some of these students have
high intentions in implementing online formative assessments in English learning. On the other
hand, there were also students who did not have a good intention in using this online formative
assessment. They stated that online learning tended to be boring and complicated. They also
stated that the feeling of boredom was due to monotonous learning activities and tended to be
unattractive. Some of students’ responses are presented below:

“Yes, I want to have this online formative assessment continuously, because
it is fun. Maybe in offline learning, it can be used occasionally” — Student B
“No. Because online learning is complicated, stressful.” — Student A

Discussion

Based on the findings in the previous section, it was found that the students positively perceived
the implementation of online formative assessment in English learning in its four dimensions,
namely flexibility, feedback, attitude, and intention to use. When the students have positive
perception towards these four factors, it could be interpreted that they have positive attitude,
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including feeling comfortable to participate in the implementation of online-based formative
assessment so they can achieve academic achievement in their English learning. This is in line
with statement of Jacob & Issac (2005) stating that most students avoid the difficult tasks and
focusing on ranking and the best marks rather than improving their learning. Therefore, for-
mative assessment is needed to improve student learning by focusing on specific problems of
their learning and provide appropriate explanations to solve the problems faced by students.
Moreover, formative assessment can also help students to build their learning development by
guiding them to be more skillful in their own learning journey (Voinea, 2018).

The results of the survey showed that students admitted positive perceptions of the online for-
mative assessment. Moreover, various interesting additional information is obtained regarding
each dimension of online formative assessment from the interviews conducted with eight stu-
dents. The quantitative data distribution of flexibility also revealed students’ positive percep-
tions. This indicates that in general, students felt that the use of online-based methods in the
formative assessment process was flexible enough. Aside from these results, students expressed
various opinions regarding flexibility aspects of online formative assessment in the interview.
Some students stated that using a platform (Google Form) that is easy to use can add to the
strength points of implementing an online formative assessment. Thus, the easy use of plat-
forms or technology is one of the strong reasons for students to have positive perceptions of
the implementation of online formative assessments. In addition, the convenience provided by
the platform as a medium for online formative assessment can increase students’ enthusiasm
for learning to improve their abilities. This finding is in line with the statement of Elmahdi et
al. (2018) in their study, that the platform used for formative assessment can increase the effec-
tiveness of learning, create fun learning activities, and guarantee equal chances for students to
participate in the learning process.

Another aspect of flexibility in online formative assessment is the availability of multiple at-
tempts given by the teacher for the students to answer. However, the interview revealed that
the teacher did not give multiple attempts to give answer. For students, it is neither too burden-
some nor easy. This is because several attempts to answer would indicate that they have given
wrong answer, requiring the correct one on the next chance. Therefore, easier standard value
is set by the teacher. Meanwhile, it could also be considered not too burdensome for students
because having one chance to answer could make them be more careful to avoid giving wrong
answers and train their confidence. In this case, the absence of multiple attempts for students
contradicts the statement by Shaw, Maclsaac, & Singleton-jackson (2019) stating that by giv-
ing several opportunity to answer can actually help students to find out their mistakes on the
first try in answering, then on the second chance, they can correct the answer so they can learn
from the mistakes they make. In addition, Marden, Ulman, Wilson, & Velan (2013) also argue
that multiple attempts at formative assessment provide a non-threatening learning environment.
This non-threatening learning environment would greatly affect students’ character in learning,
including in completing various forms of assessment. With multiple attempts, students should
not feel excessive pressure because they have the opportunity to improve themselves and they
are likely to learn from their mistakes.

Regarding the availability of feedbacks in online formative assessment, it has been stated that
this aspect has a positive influence on the students’ learning activities. Although the survey
results stated their positive perception of the facility, the results of the interview showed a con-
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tradiction, in which teachers did not give feedbacks after carrying out an online formative as-
sessment. In other words, students admitted that they never got more detailed explanation after
answering the task. This case does not support the concept proposed by Voinea (2018) which
states that formative assessment is a key element which play a role as a buffer in learning by
making students more engaged in their own learning and be able to regulate their learning based
on evidence given. Giving feedback should be a vital thing for teachers to do in the formative
assessment process. Feedback can also be given in general to all students in the class or given
personally to the student depending on the learning needs. This surely requires more effort in
parts of the teacher. This situation is not in line with a statement by Kerr et al. (2016) proposing
that providing informative and supportive feedback rather than just giving a final score is very
useful for fostering students’ responsibility in learning and facilitating their understanding.

In relation with the students’ attitude towards online formative assessment, the positive percep-
tion indicates their interest for the assessment in English learning. These results were supported
by the results of interviews, which stated that some students considered that the implementation
was quite easy and simple. This admittedly supported the students’ excitement in carrying out
the online formative assessment. On the other hand, some students also had a bad impression
and lower interest in completing this type of assessment. The students’ disinterest was due to the
students’ negative mood during online learning. The mood admittedly depends on the learning
strategy given by the teacher at that time and during the learning process. In addition, students
also stated that the learning strategy was monotonous resulting in no competitive atmosphere in
the assessment process, which is different from the face-to-face class. The students also stated
that when learning in online classes, the teacher did not hold interactive discussions, so that
students only received teaching material which was then continued with the implementation of
formative assessments through question exercises. The decline of student interest during online
learning is strongly influenced by the teaching system, which should be innovative and varied.
At this point Zakaria & Zainualdin (2014) offer suggestions for effective online learning by
planning and preparing interactive learning activities including teaching materials, as well as
a set of qualified and appropriate assessment processes. It is proposed that qualified learning
activities are the basis for the formation of a learning process that is fun, active, and effective.

On the last dimension, the intention to use online formative assessment, the results of the ques-
tionnaire stated students’ positive perception. This indicates that the students have good inten-
tions in implementing this online formative assessment. These results were also supported by
the results of interviews, which stated that some students agreed if this type of assessment is
carried out continuously, and even agreed that it is used occasionally by the teacher during the
face-to-face instruction. This is because the form of assessment using technology is quite easy
to use, so that students are more comfortable in completing their formative assessment. Accord-
ingly, Kilickaya (2017) proposed that the use of a certain platform to support online formative
assessment would help students carry out assessments comfortably because of its simple and
easy to use features. Meanwhile, there were also some students who were less interested in the
use of this online formative assessment and even disagreed if this type of assessment was used
when face-to-face learning returned to normal. This is because some of these students even
think that the online formative assessment is quite complicated and ineffective.
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CONCLUSION

In general, the online formative assessment was found out to positively encourage students in
their English learning in online environment. The students mostly felt excited during the imple-
mentation of this kind of assessment in which one of the reasons most often stated is because its
use is quite simple and easy. However, although many students think that the online formative
assessment encourages them to be more involved in learning, there are also several things that
have become a concern in the implementation of this online formative assessment, so the im-
plementation become less effective in various aspects / dimensions. One of them deals with the
availability of feedback, where students do not get feedback from their teachers after working
on an online formative assessment. This is quite unfortunate because feedback is essentially a
vital component in the implementation of a formative assessment in any form and situation. In
addition, the less interactive and innovative teaching strategy is another reason that influences
the ineffective implementation of the online formative assessment. In the future, teachers are
expected to be able to plan, and prepare strategies for learning activities in online learning that
are effective, and beneficial for students, including with the right form of formative assessment
to support students to improve themselves to develop in the learning process. It also includes
the provision of informative feedback which is very useful for facilitating students’ cognitive
skills.

There are several suggestions for other researchers to conduct further investigation on this top-
ic. The researcher can investigate the topic by involving teacher’s perception. The researcher
could also conduct a study to investigate the challenges faced by both students and teachers
during the implementation of the online formative assessment. Finally, other researchers can
also investigate the relationship of each dimension in the online formative assessment.
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Abstract

This research attempts to find out students’ strategies to improve vo-
cabularies size in Critical Reading class of second semester students
at English Education Program of STKIP SoE. A descriptive qualitative
method was used in this research. There were 21 students involved as
the research participants and willing to be interviewed. The result of
this research showed that students applied strategies, such as listening
to the songs, watching movie, reading, and listing difficult words to
improve their vocabularies. By applying those four strategies, students
were able to understand vocabularies in context without any assistant-
ship, understand the words in foreign language, repeat the words sever-
al times, describe the conversation in mother tongue, pick some words
when reading books, remember the words that they get, and write down
some difficult words.

Keywords: critical reading, reading strategies, vocabularies

INTRODUCTION

English is one of foreign languages that is used in conversation. Communication needs correct
vocabulary to send messages and make meaning. English vocabulary is important for English
education department students because in teaching and learning process, students need to have
broad vocabulary repertoire to understand the lessons. According to Fahmiati (2016), vocabu-
lary is very important to be mastered first as it is an essential means in engaging in communi-
cation. Hong (2017) stated that when learning strategies were identified, students would be able
to improve their language learning. Without reading strategies in acquiring new vocabulary,
students might find some challenges in achieving their potential and may be discouraged from
making use of language learning opportunities around them.
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To improve students’ vocabulary, they need to find strategies as specific action to make the les-
son and learning easier, faster, more effective, and more interesting. There are two kinds of vo-
cabulary knowledge, namely vocabulary size and vocabulary depth. Nacera (2010) states that
the students with higher vocabulary size use specific strategies more often than students with
lower vocabulary size. Vocabulary size is a way that is commonly used to measure how many
vocabularies that students have. In the other hand, Schmitt (2014), said that vocabulary depth
could be seen as mastery of all word knowledge aspects. Vocabulary size refers to how many
vocabularies students have mastered. Vocabulary depth refers to students’ knowledge in using
synonym and antonym of words in contexts. In this research, the researcher implemented four
strategies to find which strategies the students mostly used to improve their vocabularies. Those
four strategies were reading, listening to the songs, listing difficult words, and watching movie.

There have been some studies about reading strategies to improve students’ vocabularies. A
study conducted by Halimah (2017) in SMP Ta mirul Islam Surakarta discussed story telling as
media to improve students’ vocabularies in English class. The study showed that by using story
telling in teaching and learning process, students were able to remember new vocabularies and
comprehend the lesson materials well. Hajis (2014) conducted a study about the use of visual
media such as pictures, cartoon, and posters to teach and learn vocabulary in SMP Negeri 10
Makasar. Four issues were identified in this study, i.e., difficulties to understand and remember
vocabulary, lack of media, less attractive lessons, and low learning motivation. Through the
use of visual media, students were expected be more interested and more active in the process
of learning vocabulary. The result of this study showed there was a significant development of
students’ vocabulary after using visual media.

In relation to previously conducted research about strategies to improve vocabularies, research-
er investigated the strategies implemented by the second semester students of English Educa-
tion Department of STKIP Soe to improve their vocabularies. The researcher attempted to find
out about students’ strategies to improve their vocabularies. In this study the researcher tried to
answer the following research question “What are students’ strategies to improve their vocabu-
laries size in critical reading class?”

METHODS

Methodologically, this study used a descriptive qualitative to describe students’ strategies to im-
prove their vocabularies. According to Sinaga (2014) qualitative research is primarily explor-
atory research. By descriptive qualitative method, the researcher would be able to investigate
reasons, problem, and motivation from the participants being studied.

This study was conducted in English Education Program of Sekolah Tinggi Keguruan dan Ilmu
Pendidikan (STKIP) SoE. There were 21 participants who were the second semester students
attending Critical Reading Class. The reason why the researcher chose the participants was
because they had different background, problems in learning, and strategies to learn English
vocabulary in reading class.

In order to get comprehensive data of this study, the researcher used a list of interview ques-
tions as the research instrument. The researcher made a list of questions or statements for the
participants to investigate the strategies that was being used. The list of interview questions was
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adopted from Sa’d’s interview statements (2018). From 27 statements, there were 20 statements
used in the interview.

There were two steps employed in data analysis. The first was reducing the data. In this step,
the data were selected and chosen based on the relevance. The second step was displaying the
data by using short explanation, diagram, and flowchart.

FINDINGS AND DISCUSSION

The students had their own strategies that might have been different from one another in read-
ing. They applied strategies to as a way to understand the lesson. The discussion below is clas-
sified based on the four strategies used by the students.

Listening to songs

Listening to songs is one of the strategies to improve vocabularies. By listening to songs, stu-
dents would be able to repeat the words and memorize them. Based on the data showed in Fig-
ure 1 below, listening to songs is a suitable strategy for students to improve their vocabulary.
The statement above was supported by the result interview, “I listen to songs in the foreign
language and try to understand the word” (Extract 1).

Never mSeldom Sometimes © Often = Always

2 /

Figure 1. Listening to the songs

Listening to songs in English helped students to understand the massage from the songs and led
to in-depth understanding of the songs as stated by one of the participants, “I imagine a context
in which a word could be used in order to remember it” (Extract 2). This statement showed
that students connected words in the song by imagining the contexts. By doing so, students
easily understood and memorized the meaning the words. Some students repeated the words in
their mind to memorize them. By doing so, they mentioned that they easily memorized them
as stated by one of the participants being interviewed, “I repeat the words mentally in order to
remember it” (Extract 3). From the findings, students connected the words with physical objects
in order to remember them, as stated by one of the participants, “I connect word to physical
objects to remember them” (Extract 4). Some students also mentioned that they reviewed the
words to better understand the meaning of them, as in “I review word regularly to understand”
(Extract 5).

Watching movies

Figure 2 showed that watching movies was one of the strategies that helped students to improve
their vocabulary. Most students used this strategy to improve their vocabulary. By watching
movies, students memorized the words and understood how to use them in daily life. Watching
movies strategy was found to be a significant role to motivate students to learn vocabulary. By
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doing so, they were able to translate the conversation and understand the conversation. Watch-
ing movies helped students improve their vocabularies as stated by one of the participants, “I
pick up words from movie and TV program I watch” (Extract 6).

MNever ®Seldom ®™Sometimes O Often M Always

P

23%

Figure 2. Watching movie

By watching movies, students learned new words from the conversation and learned how to
pronounce the words, as in “If I cannot remember a word in a conversation, I use another one
with similar meaning” (Extract 7). Some students wrote down the words they found in the mov-
ies to better understand the words and to memorize the words, as in “I write down words when
I watch movies” (Extract 8). Some students translated the words they heard in the movies to
understand the words in their mother tongue and to understand the meaning in contexts, as in “I
translate words into my mother tongue to understand them” (Extract 9).

Reading

By using this strategy, students used their background knowledge to understand the text. Figure
3 showed that some students used reading to increase their vocabularies. When students read,
they got new vocabularies. While reading books and magazines, students recognized some new
words and got information through it. Furthermore, they were able to use the words in the con-
texts, as in “I write down words while I read books and magazines for pleasure” (Extract 10).
Some students mentioned that they remembered words easily when they wrote them down, “I
remember a word if [ see it written down” (Extract 11). Meanwhile, some students remembered
words by grouping them. They said that it was easier for them to write and make simple con-
versation with words that they grouped, “I group words together in order to remember them”
(Extract 12). For some students, they read or said the words out loud to improve their vocabu-
laries, “I say a word out loud repeatedly in order to remember it” (Extract 13).

Never H Seldom W Someimes Often B Always

E.

Figure 3. Reading
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Listing difficult words

Figure 4 showed that, 23% students listed difficult words to help them improve vocabulary.
The students wrote down difficult words to remember them, as in “I write down difficult word
repeatedly to remember them” (Extract 14). Based on statement, some students did not use this
strategy as their best strategy to improve their vocabularies. The strategy could not be used for
students to improve their vocabularies because the repetition of words made students bored, “I
connect an imagine with a word meaning in order to remember it” (Extract 15). Some students
did some vocabulary tests to check if they remembered and understood the words, “I test myself
with word list to check if I remember the word” (Extract 16). They used a dictionary to find out
the meaning of words. This strategy also showed that students in classroom commonly used
this strategy to improve their vocabularies. When students read and used dictionary to find out
words, it helped them remember the words, “I read and look at a dictionary to learn some new
words” (Extract 17). Some students made a list of pictures to remember the words and their
meaning, “I make a list picture of a word’s written from in order to remember it” (Extract 18).

Mever Bizldom ®3ometims ©0f=n ®Always

20%

18%

Figure 4. Listing Difficult Words

CONCLUSION

In improving vocabularies, especially vocabularies size, students implemented different strat-
egies to improve their vocabularies. There were suitable and interesting strategies the students
used to improve their vocabularies. Those strategies were watching movies, reading, listing
difficult words, and listening to the songs. Through the strategies, students obtained vocabular-
ies and understood the meanings. By listening to songs, students improved their vocabularies
through understanding English words, describing the contexts, and connecting the physical
object to remember the words. The students also improved their vocabularies through watching
movies. By watching movie, students understood the words and were able to connect them with
similar meanings. In reading strategy students improved their vocabularies by reading books,
remembering the word, and understanding the new words. By listing difficult word, students
improved their vocabularies though writing down difficult words, associating the words with
their meaning, looking up the words in a dictionary, and remembering the word by making
word lists.
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APPENDIX

No Statement Never  Seldom Sometimes  Often Always

) (@) (€) “4) (&)

1. Ipick up words from movie and TV

programs I watch.

2. IfI cannot remember a word in a conver-
sation, I use another one with a similar

meaning.

3. I write down words when I watch Movies

4. IfI cannot remember a word in a con-
versation, | describe it in my own words

in the foreign language.

5. Itranslate the words into my mother

tongue to understand them.

6. 1 pick up words while reading books and
magazines in the foreign language.

7. 1 write down words while I read books

and magazines for pleasure.

I remember a word if I see it written down.

I group words together in order to rem-

ember them.

10. I say a word out loud repeatedly in order to

remember it.

11. T write down difficult words repeatedly to

remember them.
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12. I connect an image with a word meaning in
order to remember it.
13. I test myself with word lists to check if I

remember the words.

14. Tread and look at a dictionary to learn some

new words.

15. I make a list picture of a word’s written

form in order to remember it.

16. Ilisten to songs in the foreign language

and try to understand the words.

17. Timagine a context in which a word could

be used in order to remember it.

18. I repeat the word mentally in order to rem-

ember it.

19. I connect words to physical objects to rem-

ember them.

20. I review words regularly outside the class-
room.
Adopted from Sa’d et al. (2018)
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Abstract

This study aims to describe the sense of self-efficacy of pre-service
teachers in the context of EFL. This issue needs to be discussed because
of the importance of self-efficacy in teaching for the pre-service teach-
er. The study used the Teacher Sense of Efficacy Scale (TSES) ques-
tionnaire as the instrument. There were 103 respondents participated in
this study. The results showed that pre-service English teachers were
more effective on instructional strategy with an average score of 3.7840
of the overall sense of efficacy. Then, followed by student engagement
efficacy with an average score of 3.7561, and the last one is class man-
agement with an average score of 3.7318. Based on the data obtained, it
shows that the students’ sense of efficacy is at a moderate level.

Keyword: classroom management, instructional strategies, student en-
gagement, sense of self-efficacy

INTRODUCTION

The issue of the importance of self-efficacy has been widely discussed both in ESL and EFL
contexts. The ESL context study comes from Yeo et al. (2008) who found that experience in-
fluences teacher efficacy for teachers in the main teaching, classroom management, and student
engagement because teaching mastery and teaching effectiveness can usually develop within
a few years in teaching practice. In the EFL context, the sense of self-efficacy of pre-service
teachers decreased at the first observation after school observation due to the first real experi-
ence with the teaching profession and school’s complexity. It increased after teaching practices
where they get direct benefits in teaching and improved results in getting restored their teaching
efficacy (Yiiksel, 2014). To this extent, there seems to be a pessimist tendency when pre-service
teachers face real teaching practice.
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The case proves this premise that pre-service teachers in Indonesia have also found difficul-
ty carrying out classroom activities. The study by Megawati & Astutik (2018) investigated
pre-service English teachers’ self-efficacy during the teaching practice in several schools in
East Java. The result indicated that pre-service teachers’ self-efficacy was relatively high in
teaching skills, constructing and applying lesson plans, assessments, and classroom manage-
ment. However, some of them claim they have moderate until low efficacy in teaching. Some
studies focus on differences between pre-service and in-service teacher self-efficacy (Dolgun,
2018; Cankaya, 2018). Dolgun (2018) found that pre-service teachers had a high-level self-effi-
cacy than an in-service teacher. Both in-service and pre-service teachers showed lower self-ef-
ficacy if they had to deal with challenging students and motivated them to learn and improve
their understanding of knowledge. The teacher who is low in student engagement self-efficacy
will be able to end up with poor student behavior and learning. Some of them may ignore les-
sons, make noise, or even other things that can affect class conduciveness. On the other hand,
the study showed dissimilarities with Cankaya (2018), who found that teachers have more
efficacy than student teachers. Teachers who have more experience in classroom practice will
have more efficacies in class management. Thus, indicated as a pre-service teacher with limited
experience, it is undoubtedly challenging to decide about managing the class.

Ghasemboland & Hashim (2013) and Sarfo et al. (2015) found that pre-service teachers feel the
least confident in instructional strategies. The pre-service teacher is sometimes difficult when
giving instructions using English and does not rule out the possibility of students not under-
standing the purpose of the instructions. Both pre-service teachers and students sometimes do
not have an excellent ability to speak in English. That is why misunderstandings in teaching are
more common in EFL classes.

Quantitative tests on self-efficacy are usually used. However, most of the study used inferen-
tial approaches (Atay, 2007; Bakar et al., 2012; Cankaya, 2018; Demirel, 2017; Dolgun, 2018;
Gashemboland and Hashim, 2018; Nugroho, 2017; Sarfo et al., 2015; Shaukat, 2012). Based on
the previous studies, the descriptive survey about this issue is a little rare. Thus, the researcher
researches a descriptive method for the pre-service teacher who is finished or currently running
an internship program.

“Social Cognitive Theory” from Albert Bandura (1994) is first developed the idea of self-ef-
ficacy in a psychological sense. Self-efficacy is described as a person’s confidence in their
capacity to deliver a performance level designed to influence activities that affect their lives. A
person who has high self-efficacy considers difficult conditions as challenges, not as something
to be avoided. Self-efficacy defines what individuals believe, how they perceive, how they in-
spire themselves, and how they can act, (Bandura, 1994). Meanwhile, in the education context,
teacher efficacy has been described as how a teacher’s trust feels that it will impact their pupils
(Dembo & Gibson, 1985). It can be said that having a sense of self-efficacy is one of the essen-
tial issues to realize for a teacher because it can influence successful learning in the classroom.

Demirel (2017) claimed that it is not enough for a teacher to have the intellectual ability to
teach; teachers must also have self-efficacy values to cope with conditions that may be encoun-
tered as a teacher. It means the sense of self-efficacy is also needed for pre-service teachers
who have limited experience with the real situation at school that may make them difficult to
handle any student behavior they might encounter. A study conducted by Arsal (2014) found
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that micro-teaching had a positive influence on pre-service teachers’ self-efficacy. Furthermore,
Ghonsooly and Ganizadeh (2013) suggest teachers’ self-regulation has a correlation with their
teaching experience tending to increase over time and with the teaching year. This indicated the
practice of teaching is also very significant in giving professional development a direct influ-
ence on teacher efficacy. Pre-service teachers’ involvement in all school activities will facilitate
them in practicing everything they have learned before.

In the Teacher Self-Efficacy Scale by Tschannen-Moran & Woolfolk Hoy, the classroom’s es-
sential teaching activity is divided into student engagement, instructional strategies, and class-
room management (Tschannen-Moran & Woolfolk Hoy, 2001). These three dimensions are nec-
essary for teaching. Teachers with a higher sense of self-efficacy will be directly proportional
to their success in carrying out the teaching task and created a positive classroom environment.
Previous studies related to the Teacher Self Efficacy Scale (TSES) were implemented. The re-
search was based on Atay (2007) on beginning teacher efficacy to analyze the improvements in
pre-teacher efficacy during the students’ on-going era and the reasons that could lead to these
changes. The respondents to this survey were 78 pre-service teachers (PTs) at the Department
of English Language Teaching in Istanbul, Turkey (52 females and 26 males). Quantitative and
qualitative approaches were applied in this analysis, to collect quantitative results, an adapted
version of TSES Tschannen-Moran and Hoy (2001) used in the research. There were 22 pre-ser-
vice teachers included in focus-group discussions to clarify the data. This study shows that the
efficacy score of instructional strategy decreased significantly at the end of the practicum stage.
Meanwhile, classroom management and student engagement scores increased—a high level of
efficacy expressed in all the mean values.

The second study, based on Bakar, Mohamed, & Zakaria (2012), aimed to determine student
teachers’ self-efficacy at one of the teacher training institutions in Malaysia. The respondents
were 675 students from the final-year teacher education department. For this study, a descrip-
tive correlation research method was used. The TSES adaptation version produced by Tschan-
nen-Moran and Hoy (2001) was used to obtain the details. Consequently, with the first aimed
at evaluating the understanding of their sense of efficacy by pre-service teachers, the outcome
reported that the pre-service teacher is secure in managing the classroom’s teaching activities.
For each sub-scale, their confidence was nearly equal, student engagement; instructional strat-
egy, and classroom management. Furthermore, there is a positive correlation between the sense
of efficacy of the teacher and academic performance; Male students were more efficacious than
female students; Respondents who had planned to join the teaching force would be more effica-
cious than those who did not have a plan; Respondents who aspire to get a postgraduate degree
are significantly more effective than those who are satisfied with their bachelor’s degree.

The next study from Cankaya (2018), aimed to explore self-efficacy beliefs between practicing
teachers and students teacher. The participants were 35 practicing teachers and 17 student teach-
ers from three disparate universities majoring in English language teaching (ELT) departments.
The study is a quantitative study using TSES by Tschannen-Moran and Woolfolk” s (2001) that
was translated into Turkish as a questionnaire by Capa, Cakiroglu, and Sarikaya (2005). The out-
come was that teachers were more successful in managing the classroom, and student teachers
found themselves the most successful in terms of instructional concerns. In comparison, the ef-
ficacy of “Efficacy Engagement” was deemed inadequate for both teachers and student teachers.
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In the Indonesian background, Nugroho (2017) has also conducted a study using TSES that
examines the correlation between English proficiency and pre-service self-efficacy. The respon-
dents were 9 male and 56 female students at the Surabaya State University English Department.
The result found that pre-service has low efficacy in engaging their students and using effective
instructional strategies in their classroom and are more efficacious in classroom management.
This study also found some factors that influenced their confidence in teaching: anxiety to stand
in front of their student, personal conditions, personal proficiency in the teaching and learning
process, and school facilities.

Those studies are relevant to this study since all analysis seeks to establish pre-service EFL
teacher self-efficacy beliefs. Those researches are suitable for this study. Thus studies can be
used as references.

METHODS

This research aimed to find a pre-service teacher’s sense of self-efficacy in the Islamic Uni-
versity of Indonesia Department of English Language Education. This present study is using
quantitative research. This research specifically uses survey research. The researcher aims to
describe pre-service English teachers who have experienced their teaching internship program
for one month. This study’s total population comprises the 125 pre-service English teachers
Islamic University of Indonesia who have experienced their teaching internship program (or
Program Praktek Lapangan/ PPL). The schools they teach include a secondary school, senior
high schools, and vocational high school in Yogyakarta.

Data collection

The study used the Teachers’ Sense of Efficacy Scale (TSES) questionnaire developed by
Tschannen Moran & Hoy (2001) adapted by Bakar et al. (2012). The questionnaire was modi-
fied in the scale’s presentation, from nine-point Likert into five-point Likert scale: 1. Not at all
confident (sama sekali tidak percaya diri); 2. Slightly Confident (sedikit percaya diri); 3. Some-
what Confident (agak percaya diri); 4. Confident (percaya diri); and 5. very confident (sangat
percaya diri) indicating the level of pre-service teacher confidence in their teaching activities.
Twenty-four items of questions consisted of three subscales: Student engagement (item 1-8);
Instructional strategy (item 9-16); and Classroom management (item 17-24). The researcher
adapted the questionnaire to Bahasa Indonesia by a professional translator. After that, to make
sure no language is difficult to understand, the researcher reviewed some students and checked
the supervisor’s final validation.

Construct validity of this questionnaire obtained from the previous research by (Tschannen-Mo-
ran & Woolfolk Hoy, 2001) that comparing the two-item Rand measure (Armor ef al., 1976)
and the Hoy and Woolfolk (1993) 10-item adaptation of the Gibson and Dembo (1984) Teacher
Efficacy Scale (TES) to find the correlations between the newly constructed measures and the
other measure of teacher sense of self-efficacy. The result found that there was a significant
correlation. It indicated that it should be considered reasonably valid and reliable to use the
questionnaire—however, each question was calculated by the researcher for validity. SPSS
was used to facilitate the measurement of validity; if the r count is greater than the r table, the
difference is significant. Thus, the questionnaire is valid to use.
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The overall reliability of the Adaptation Teachers’ Sense of Efficacy Scale (TSES) question-
naire by Bakar et al. (2012) was found 0.94. The reliability of efficacy in student engagement
was 0.83; efficacy in instructional strategy was 0.87, and classroom management efficacy was
0.90. However, after translated into Bahasa Indonesia, Cronbach’s Alpha found 0,938. Thus,
the score indicates this questionnaire is reliable to use.

Table 1. Case Processing Summary

N %

Cases Valid 103 100,0
Excludeda 0 0

Total 103 100,0

a.  Listwise deletion based on all variables in the procedure.

Table 2. Reliability Statistics
Cronbach’s Alpha Based on

Cronbach’s Standardized N of Items
Alpha Items
,938 ,939 24

Data indicator

According to Atay (2007), the self-efficacy measure data for teaching strategies, classroom
management, and student engagement will be classified into the lowest and highest score effi-
cacy subscale. The value of equal to or less than 2.7 was set as the lowest efficacy level while a
high efficacy level was set as equal to or greater than 3.8.

Data analysis

The researcher took the same appropriate steps with this research.

1. The researcher did a review of the literature about the questionnaire.

2. Adapted The Teachers’ Sense of Efficacy Scale (TSES) by Bakar et al. (2012) as the instru-
ment and translated it into Bahasa Indonesia.

3. Checked the item in the questionnaire to ensure that the language was easy to understand by
the participants.

4. Google Form as a data collection tool. The researcher then simplifies the links created from
the Google form to tinyurl.com.

5. The researcher shared the link of the questionnaire with the students in the English Lan-
guage Education Department.

6. Download the questionnaire result from google form and use Microsoft Excel to analyze the
statistical package.

7. Used SPSS to analyze data based on the Standard Deviation (SD) and Mean

FINDINGS AND DISCUSSION

There are 103 data from the total respondents involved in this study. From the questionnaire re-
sults, the respondents dominated by the female with 70 respondents and then followed by male
with 33 participants from the total of respondents who submitted the questionnaire (see Figure
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1). The figure also shows that three respondents came from batch 2014; 58 respondents came
from batch 2015, and 42 came from batch 2016 (see Figure 2).

Gender Students' Batch
a3 0 °8 az
3
hd N e
Male Female 2014 2015 2016
Figure 1. Chart of Gender Figure 2. Student’s Batch

Self Efficacy in Domain

3,7840
53,7561
mm B
student instructional classroom
engagement strategy management

Figure 3. Chart of self-efficacy in Domain

Based on the data obtained by distributing the questionnaire and descriptive analysis, statis-
tical tools were used to calculate the data through SPSS and MS Excel. The data described
three self-efficacy domains of pre-service teachers (see Figure 3) based on Bakar et al. (2012):
student engagement, instructional strategy, and classroom management. Sense of efficacy for
instructional strategy has the highest value (M= 3,784) than the other, and the lowest value was
a sense of efficacy for classroom management with value (M= 3,731)
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Figure 4. Result of the Questionnaire

According to the data obtained from 103 students (see Figure 4), the finding showed the highest
mean value was found in item number 4 (How much can you do to get students to believe they
can do well in schoolwork?) and the lowest mean value in item number 8 (How much can you
assist families in helping their children do well in school?)
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Figure 5. Chart of Student Engagement

The result of the student engagement subscale (see Figure 5) found that the highest score is item
number (4) How much can you do to get students to believe they can do well in schoolwork?
With a mean value of 4,1 and a standard deviation of 0,74. While item number (8) How much
can you assist families in helping their children do well in school? with a mean value of 3,3 and
a standard deviation of 1,04 is the lowest score.

3,573

Instructional Strategy

W Mean MStd. Deviation

4,010
3,913
3,767
3,699
3,816
3,650

8

10 11 12 13 14 15

3,845

0,836
0,664
0,781
0,854
0,790
0,789
0,84

0,814

16

Figure 6. Chart of Instructional Strategy

According to the data shown on Figure 6, the findings of subscale instructional strategy found
that item number (10) To what extent can you gauge student comprehension of what you have
taught? with a mean value of 4,01 and a standard deviation of 0,66 is the highest score. How-
ever, the lowest is item number (9) How well can you respond to difficult questions from your
students? with a mean value of 3,57 and a standard deviation of 0,84.

3,767

17

Classroom Management

M ean M 5td. Deviation

3,660
3,786
3,748
3,942
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Based on the result of subscale classroom management (see Figure 7), item (21) How well can
you establish a classroom management system with each group of students? with a mean value
of 3,94 and a standard deviation of 0,77 is the highest score. While the lowest is item (24) How
well can you respond to defiant students? with a mean value of 3,60 and a standard deviation
of 0,9.

Based on the overall data collected through the questionnaire. The results showed that pre-ser-
vice English teachers were more effective about instructional strategy with an average score of
3.7840 of the general sense of efficacy. Then, followed by student engagement efficacy with an
average score of 3.756, and the last one is class management with an average score of 3.7318.
According to Atay (2007), the value equal to or less than 2.7 is set as the lowest efficacy level
while a high efficacy level is equal to or greater than 3.8. It is concluded that in this research,
the value of each subscale is at a moderate level.

This research has a similarity with some previous studies. The study from Cankaya (2018)
aimed to explore self-efficacy beliefs between practicing teachers and students teacher. The par-
ticipants were the English language teacher and student-teacher in an English Language Teach-
ing (ELT) department. The study found that teachers more efficacious than student-teachers.
However, student-teachers have more efficacious about the instructional strategy that is similar
to this study, and both teacher and student-teacher have a low value at efficacy engagement.

Atay (2007) aimed to analyze the effects of the teaching experience on the beliefs of self-effi-
cacy of Turkish pre-service teachers in the department of English Language Teaching (ELT).
There are pre-test and post-test to find the factor that might be contributing. The result shows
that classroom management reported as the lowest efficacy similar to this study even different
in the highest efficacy of pre-service teachers. In that study, efficacy for instructional strategies
was substantially decreased in the practices, while classroom management and student engage-
ment showed a substantial increase from before.

The study from Bakar et al. (2012) found that Malaysian pre-service teacher has a higher sense
of efficacy. Each item’s score shows a high value, and most of them only have a slightly dif-
ferent value. This study also has similarities on the lowest efficacy with this study which is
classroom management. It is concluded that most pre-service teachers have low efficacy of
classroom management, while the study from Cankaya (2018) found that practicing teachers
are more efficacious. It is related to the different experiences of both of them. The teacher has
more experience than the student-teacher, as Bandura (1997) said, four sources of self-efficacy
beliefs: Enactive mastery experience; Vicarious experience; Verbal persuasion, and Psycholog-
ical states. Thus, the student-teacher still lacks experience than the teacher.

The last is the study from Nugroho (2017), who investigated the correlation between English
proficiency and self-efficacy among pre-service, found that the opposite results with this study.
In his research, classroom management was the highest efficacy. The resulting contrast with
the present research, which shows the lowest efficacy and instructional strategy, was the most
inadequate efficacy; however, this study became the highest efficacy.
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CONCLUSION

This study aims to describe the sense of self-efficacy of pre-service teachers in EFL of the En-
glish Language Education Department in the Islamic University of Indonesia. The researcher
found that pre-service English teachers were more effective about instructional strategy with an
average score of 3.7840 of the overall sense of efficacy. Then, followed by student engagement
efficacy with an average score of 3.7561, and the last one is class management with an average
score of 3.7318. Based on the third mean value, it is indicated at a moderate level. It means the
pre-service teacher has a good sense of efficacy in teaching.

Moreover, the finding has implications that the institution has provided a curriculum that suits
pre-service teachers’ needs as their provision in carrying out the internship program, and the su-
pervisor has provided appropriate guidance for them. This study’s limitation is on the students
who finished their internship program last year and students who are in the on-going internship
program. For further research, the study’s respondent is a better student who has experienced
the internship program for at least no more than three months. Additionally, more investigation
needs on the lowest efficacy of classroom management.
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APPENDIX

Appendix TSES (Teacher Sense of Efficacy Scale) by Bakar et al. (2012) (translated in English)
(1) not at all confident

(2) slightly confident

(3) somewhat confident

(4) confident

(5) very confident

No. Question Scale

1 How much can you do to get through to the most 1 2 3 4 5
difficult students?
2 How much can you do to help your students think 1 2 3 4 5

critically?

3 How much can you do to motivate students who 1 2 3 4 5

show low interest in schoolwork?

4 How much can you do to get students to believe they 1 2 3 4 5
can do well in schoolwork?

5 How much can you do to help your students value 1 2 3 4 5
learning?
How much can you do to foster student creativity? 1 2 3 4 5
How much can you do to improve the understanding 1 2 3 4 5

of a student who is failing?

8  How much can you assist families in helping their 1 2 3 4 5

children do well in school?
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9  How well can you respond to difficult questions from 1 2 3 4 5

your students?

10 To what extent can you gauge student comprehension 1 2 3 4 5
of what you have taught?

11 To what extent can you craft good questions for your 1 2 3 4 5
students?

12 How much can you do to adjust your lessons to the 1 2 3 4 5

proper level 