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Abstract
This paper reports on the research carried out by a Portuguese univer-
sity in the scope of PESE – Professional English Language Skills for 
Employability Across EU project, which highlights the importance of 
appropriate English skills for the workplace. The present study focuses 
on the Portuguese labor market and identifies the English skills em-
ployers currently require from their employees based on the review of 
a job search website and the application of questionnaires to 22 Portu-
guese companies, as well as 6 experienced English trainers. The data 
collection is part of the project’s Handbook on the current Profession-
al English requirements throughout partner countries, from which a 
framework for a curriculum can be established. The curriculum will 
then form the basis of an e-course on professional English skills target-
ed toward unemployed citizens in Europe.

Keywords: Adult education, employability, English skills

INTRODUCTION
Overview of the project
This paper reports on the research carried out by Lusófona University, a Portuguese higher 
education institution, in the scope of PESE – Professional English Language Skills for Employ-
ability Across EU (reference no: 2020-1-UK01-KA202- 079035), an Erasmus+ funded project 
which brings together the following partner institutions from different six countries: Center for 
Social Innovation (CSI), in Cyprus; MECB Ltd, in Malta; Lusófona University, in Portugal; 
TEAM4Excellence (T4E), in  Romania; Babel Idiomas, in Spain; and Eurospeak Language 
Schools Ltd, in theUnited Kingdom.
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The project implementation started in 2020 and its main objectives are (i) to make high-quality 
professional English training available, particularly for unemployed citizens across Europe; (ii) 
to produce a sensible ready-to-go framework for a curriculum for professional English that can 
have an impact on language teachers and trainers; (iii) and to upskill unemployed citizens with 
professional English skills required by employers.

This project highlights the importance of English skills and their appropriateness in the context 
of the workplace. Therefore, our research was focused on the labor market in each partner coun-
try and its first purpose was to establish the type of English skills employers currently require 
from their employees. This information, collected in a handbook, serves as a reference from 
which a framework for a curriculum can be established. The curriculum will then form the basis 
of an e-course on professional English skills targeting unemployed citizens in Europe.

Świątkiewicz et al. (2015) stated that Portuguese companies usually demand from their em-
ployees a set of soft skills and a fluent command of foreign languages,  particularly English. 
However, even though English is taught for general purposes in a variety of educational set-
tings, there has been little emphasis on providing learners with the professional English skills 
they need in the workplace. Some of these include, for instance, writing professional emails and 
making effective presentations with full awareness of the needed psycho-linguistic devices. At 
the University of Aveiro, for example, Kerklaan et al. (2008) confirmed that, despite the recog-
nized relevance of English proficiency for employability, few courses included the language in 
their programs.

While access to such training can be gained with in-company Business English classes, this 
option relies on an uncertain employment situation and, oftentimes, a professional status that 
cannot be associated with all sectors and hierarchy degrees. For the unemployed, who vitally 
need the training, no such pathways exist. As a result, even though the ability to use English 
is crucial to access employment and carry out specific professional tasks, the acquisition of 
these skills is currently largely left either to chance or specific in-company on-the-job training. 
Aiming to solve this issue, the PESE project adopts a socially inclusive approach by providing 
unemployed learners the necessary skills to use English in a professional context, thus enhanc-
ing learners’ employability.

Pinto and Araújo e Sá (2016, p. 6) stated that “languages are perceived as an investment that 
allows for greater professional mobility and growth in the job market, thus enabling access to 
employability and well-paid/prestigious careers.” Indeed, globally, over 90% of employees are 
already aware of the importance of  English in their career progression. Nonetheless, less than 
10%  believe they can communicate effectively in English at work. Insufficient and inadequate 
English skills have an impact not only on employability but also on businesses’ productivity. 
Appropriate English skills are beneficial for companies, translating financially into a productiv-
ity boost of one working week per year, per employee.

At the beginning of the century, Watson (2010) had already analyzed the return on investment 
of communications, reporting that “companies with highly effective communication had 47 
percent higher total returns to shareholders over the five-year period (mid-2004 to mid-2009) 
compared with companies with less effective communication practices” (p. 3). Hence the pri-
ority of supporting the adoption of innovative approaches and digital technologies for teaching 
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and learning, making results easily accessible online. This represents cost-effective training for 
the unemployed and removes the burden on employers who would otherwise have to invest in 
narrowing a new employee’s language skills gap.

As previously mentioned, the Handbook on the Current Professional English Requirements 
throughout Partner Countries, which was prepared with the full contribution of all project part-
ners is the first result of this project. The handbook is divided into three main sections: (i) the 
findings of the research carried out by partner organizations in their own countries on the types 
of English skills that employers currently require from their employees; (ii) a description of 
intervention methods, techniques and best practices used in each partner organizations’ country 
to teach and train unemployed people in general and in terms of the English language for pro-
fessional purposes; (iii) and insight on the different types of skills and competencies required 
in a professional context.

In this paper, we will focus on the Portuguese case. First, we will review the current training 
strategies to upskill Portuguese unemployed citizens. Then, we will explain our research methods, 
which were based on desktop and field research. The desktop research allowed us to identify the 
main sectors which require English skills based on data collected from a Portuguese job search 
website. For the field research, we contacted companies and organizations and assessed their 
requirements in terms of English skills. Additionally, we interviewed English trainers aiming to 
understand what they do to prepare students for job vacancies where English skills are mandatory. 
All the information presented below is based on the abovementioned project handbook.

The case of Portugal
Simões et al. (2019) stated that language skills have been increasingly valued by both individ-
uals and businesses in Portugal, with significant progress being made between 2007 and 2016 
when 71.8% of adults (18-64 years old) stated they spoke at least one foreign language. This 
represented an approximate 20% increase in just nine years. Besides the growing percentage of 
English speakers, it seems the level of English skills is also high, as a more recent study by Ed-
ucation First (2020) places Portugal in 7th place of the very high proficiency band. At this level, 
individuals can, for example, “use nuanced and appropriate language in social situations, read 
advanced texts with ease, and negotiate a contract with an English native speaker” (Education 
First, 2020, p. 46).

English is nowadays a necessary skill for employability, as previous studies have shown by an-
alyzing job advertisements in Portugal. Laranjeiro et al. (2020) reviewed 813 job offers for re-
cent Portuguese graduates in 2015, of which 78% required foreign language skills, with56,6% 
requiring a  mastery of English from prospective employees. In the Viseu region, Lopes et al. 
(2018) analyzed 180 job offers, finding that 41% required foreign language skills and 53% of 
them required mastery of English.

English & Symonds (2016), based on survey data provided by over 5,300 employers in 38 
countries/territories, also found that, regarding Portugal’s situation, workers are quite adequate-
ly prepared: 84% of staff at the top management level had the English skills needed to succeed 
in their role (well above the 78% of global average). The same was true for employees in mar-
keting and accounting and finance (respectively, 81% and 67% for the Portuguese, compared to 
74% and 64% for the global average). Sales are the only area where the Portuguese case equals 
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the global average: 70% of workers in this area have the English skills it takes to succeed at 
their job. Furthermore, the study indicated that 9% of employers (compared to a mere 4% global 
average) were planning to improve the English skills of their employees, a result which is equal 
across the four targeted job roles: top management, marketing, accounting and finance, and 
sales. These results seem to point to the importance of English skills for Portuguese business 
owners, particularly those in top and middle management roles. Existing training strategies to 
upskill Portuguese unemployed citizens are usually organized by the Institute for Employment 
and Vocational Training (Instituto do Emprego e Formação Profissional), which works under 
the Ministry of Employment and Social Security and aims to develop and implement employ-
ment and vocational training policies.

This institution runs vocational training centers and holds central and regional structures re-
sponsible for most of the vocational training offered by the Government to unemployed people. 
Alongside the Institute for Employment and Vocational Training, some private companies are 
certified to deliver vocational training. In addition to offering tailor-made solutions to compa-
nies from different business sectors, they also offer vocational training funded by the EU. These 
companies, along with language schools, provide paid English courses for specific purposes. 
However, since they are not targeting unemployed people, we will not discuss them in detail. 
Since 2007, Portugal has had a National Qualification System (Decree-Law No. 396/2007, of 
31 December 2007) that constitutes the framework for all vocational training provisions. This 
system aims to harmonize, normalize, and articulate the qualifications obtained in different ed-
ucational and vocational training subsystems, while also taking into account the competencies 
obtained in non-formal or informal contexts.

This system included the creation of a National Catalog of Qualifications (2022) that establish-
es profiles of qualifications according to educational and vocational training areas, classified by 
levels according to the European Qualification Framework. It also identifies the educational and 
vocational training terms of reference necessary to obtain those profiles. These training terms 
of reference are organized by modules. All the educational and vocational training terms of 
reference in the Catalog include modules in the English language.

Currently, there are in Portugal six types of vocational training programs for unemployed people:
Learning – aimed at young people under 25 years old with at least lower secondary education. 
The training is carried out on an alternate basis, between a Vocational Training Center and a 
company. The courses have a 3-year duration. This program, which includes several modules 
of English, allows young people to obtain a Level 4 qualification and to complete one of the 
profiles of qualifications defined in the National Catalog of Qualifications (2022).

Educational and Vocational Training courses for adults – for people over 18 years old. Orga-
nized as a flexible training pathway adapted to the skills already held by the trainees, this train-
ing allows them to complete their lower or upper secondary education. When completing the 
program, each trainee is expected to have achieved one of the profiles of qualifications in the 
National Catalog of Qualifications (2022) which includes several English modules.

Modular Vocational Training – an individualized program for adults that wish to complement 
their knowledge and professional skills to re-enter the labor market. These are short-term voca-
tional training actions, with a minimum duration of 25 hours. The purpose of this program is to 
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allow adults to build gradually and over several years their qualification pathway to be able to 
complete one of the profiles of qualifications in the Catalog.

Active life - Qualified employment – this program aims to help unemployed adults with very low 
qualifications to re-enter the labor market. It includes short-term vocational training actions and 
a period of on-the-job training. These vocational training actions are organized according to the 
National Qualifications Catalog.

Technological Specialization – a program for young people and adults with upper secondary ed-
ucation. These courses have a social and cultural component that may include English modules.

Considering that all the training references which are part of the National Catalog of Qualifi-
cations (2022) include English language learning and that the professional training programs 
aimed at the unemployed are organized according to the same catalog, we can conclude that 
English language learning is part of the whole training offer aimed at this public.

In practice, while this is true for training programs with a longer duration that allows the achieve-
ment of a training term of reference (such as Learning and Education-Training Courses), it is 
not necessarily the case for programs developed as short-term training actions (such as Modular 
Training or Working Life - Qualified Employment), since these correspond only to some mod-
ules of a training term of reference. In fact, these shorter duration programs in modules aim to 
solve the immediate problem of the unemployed, preparing them for a rapid reintegration into 
the labor market.

On the other hand, these programs also safeguard longer-term objectives, making it possible 
for each individual to progress in their qualifications, according to their needs. One can, for 
instance, complete one of the qualification profiles in the catalog by attending several short-
term training courses over the years. The long-term training paths include learning the English 
language, and it is important to bear in mind, that all training programs prioritize teaching ICT 
(Information and Communication Technologies), which often uses English terminology. This 
works as an incentive to include English language modules in training activities. Regarding 
specific vocational training in English, we can point out some examples of short-duration cours-
es offered by the Institute for Employment and Vocational Training, such as “English Language 
– Writing Techniques”, “English Language – Business Activity”, “English Language – Stock 
Management and Logistics”, “Multimedia Training in the Tourism, Hospitality and Restaurant 
Areas – English”, and “Business English”.

Currently, training actions are available in different parts of the country according to the activity 
sectors present in each region, but this reality may be changing at a faster pace due to current 
developments in distance teaching and learning processes. Due to space constraints, we are not 
analyzing the contents of these courses in this text, but it is worth mentioning that most of them 
seem focused on vocabulary and grammar acquisition, are not innovative in terms of topics, and 
do not cater to different levels.

Based on the information presented above and on OECD (2018), we can confirm that English 
skills are essential in many sectors in Portugal, especially in tourism, due to the closer and con-
stant contact with foreigners. Almeida (2017) stated:

Professional English Language...



saga - Journal of English Language Teaching and Applied Linguistics, Vol.4(1), February 20236

Successful communication in tourism, in a context where the linguistic consequenc-
es of globalisation are more and more evident, depends on proficiency in foreign 
languages which, in turn, leads training institutions to educate plurilingual and plu-
ricultural individuals. In the field of tourism, besides the communicative language 
ability, it is also extremely important to develop intercultural competence, i.e., the 
ability to interact appropriately with people from different cultures. (p. 80)

In our paper, we analyzed job advertisements in order to understand which fields require En-
glish the most. Additionally, we conducted interviews with companies and English teachers 
working in Portugal to identify the competencies/skills valued by employers.

METHODS
To identify the English skills that employers in Portugal currently require from their employees, 
we conducted a search on a Portuguese job search website (www.emprego.sapo.pt) on 5 De-
cember 2020. Based on the data gathered, we then prepared two questionnaires, included in the 
Appendices, which were sent to Portuguese companies, organizations and experienced English 
trainers in the following month, January 2021.

The desktop research intended to identify which job fields included knowledge of English as 
a requirement. The results pointed to 2,137 job offers, although the actual number was lower 
since some job ads were repeated.

After we grouped the job offers, we contacted 22 companies/organizations based in the Lisbon 
area and outskirts. We asked them which English skills they require from their employees, what 
is their staff’s English knowledge and experience, which tasks need to be performed in English, 
and how frequent these are in their workplace.

Finally, we also asked 6 experienced English teachers, who provide ESP (English for Specific 
Purposes) classes in companies, to rank the different language skills (listening, speaking, read-
ing, writing) according to their importance for employers, since we wanted to compare their 
answers with the companies’ responses. We then asked them to indicate the average number of 
study hours dedicated to each language skill in their classes and the strategies/activities/exer-
cises they use to teach each language skill.

By analyzing the data collected from the job search website, companies, and trainers, we iden-
tified the current English requirements in the Portuguese labor market. Shortly, this work will 
help us develop an e-course alongside our partners on professional English skills targeted to-
ward unemployed citizens in Europe.

FINDINGS AND DISCUSSION
Portuguese job search website
In our initial research on the previously mentioned Portuguese job search website, we found 
that the majority of the jobs which included English as a requirement were technology-related 
positions, such as hardware technicians, network managers, software developers, systems ad-
ministrators, programmers, technology consultants, business intelligence, and mobile develop-
ers. Call centers and customer care positions included knowledge of English as a requirement 
and that was also the case in many vacancies in real estate firms. It is interesting to note that 
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these firms are located in areas with a stronger presence of foreign customers, such as Cascais, 
Estoril, Sintra (and adjacent areas), the Algarve, or Madeira.

Sales positions included English as a required skill when the company in question had an in-
ternational dimension, and the few job offers in law and accounting that required English skills 
were from firms that specifically dealt with foreign clients. There were few jobs in hospitality 
and catering that included English as mandatory, which is surprising since jobs in this field 
usually require advanced proficiency in the language.

These findings in terms of the relative weight of professional areas are in keeping with data 
provided by the EURES platform of the European Labour Authority (2020) on the Portuguese 
situation, which listed the ICTs and contact/business centers as the two fields where the need 
for professionals was found.

Companies and organizations in Portugal
After identifying the fields that most require English skills, we asked and analyzed the ac-
tual needs of 22 companies/organizations of varied sizes (4 micro, 11 small-medium, and 7 
large companies) and a wide variety of sectors, such as Banking, Communications, Education, 
Health, Industry, Insurance, IT, Tourism, Services, and the Third sector.

Most of them explicitly required both spoken and written English proficiency, and one of the 
companies mentioned the relevance of cultural knowledge as well. The remaining organisations 
prioritize oral communication, for example, giving basic instructions or making phone calls; 
while another two, which were travel companies, explained that the quality of customer service 
in English is of extreme importance. Finally, only one of the companies, a bank, valued reading 
skills and specialized vocabulary.

Table 1. Companies/Organizations Surveyed by Size and Sector

Number Size Sectors
  Consulting
4 Microenterprise  Marketing
  Services
  Education/Training
  Services
  Banking
  Industry
11 Small and medium-sized enterprises Tourism
  Insurance
  Communications
  Third sector
  Education/Training
  IT
  Education/Training
7 Large enterprise Tourism
  Banking
  Health

Professional English Language...
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When it comes to the specific tasks carried out in English, most companies mentioned writing 
emails and making phone calls. As shown below in Graph 1, some also use the language for 
conference meetings, face-to-face customer service, and the writing of manuals and reports. 
There was only one company, in the area of Web Design and Digital Marketing, which required 
English mainly for written communication. We may therefore conclude that, in most cases, both 
oral and written communication are needed.

Figure 1. Tasks Performed in English by the 22 Companies or Organizations under Study

As for the frequency of the use of English in the workplace, 72% of the respondents use English 
on a daily basis, with only one company reporting low frequency and the rest reporting weekly/
monthly use of English (see Appendix 1). 
The interviewed companies require different levels of proficiency, as shown in Graph 2. While 
three of them hire basic English users, seven prefer independent users, and seven need profi-
cient users. The remaining five organizations, of which three were banks, explained that the 
English requirements vary according to the employee’s position and that they expect those in 
the highest positions to be proficient users of English.

Figure 2. Required Level of English Proficiency by the 22 Companies 
or Organizations under Study

Ana Cunha, Anabela Mateus, Amanda Bruscato, and Inês Renda



saga - Journal of English Language Teaching and Applied Linguistics, Vol.4(1), February 2023 9

Companies were also asked about their employees’ experience with business English courses. 
While two did not have this information, the three organizations that hire basic English users 
and the two which prefer independent users said their employees did not have any previous ex-
perience. As for the remaining companies, they explained their staff learned English at school 
or university. Finally, only two companies offered ESP courses to their teams, particularly tar-
geting those in management positions. Based on the information gathered, we can say that 
companies value and expect their employees to have fluency in oral and written English, as 
well as knowledge of the vocabulary used in the company/sector. Nonetheless,  only one of the 
respondents (a bank) mentioned that skills are evaluated regularly and development plans are 
made according to the identified needs. Another respondent drew attention to the fact that the 
teaching of English should target current business realities and needs, and only one company 
focused on the need for cultural knowledge in addition to oral and written skills.

We conclude that, although companies expect their employees to be fluent in English, they usu-
ally do not provide any type of English courses. In fact, 22% of the companies said that their 
employees have not attended any courses, 22% reported that their employees had or are having 
Business English classes and the remaining 12 (56%) companies mentioned that English was 
learned only in secondary schools, universities or private language schools (see Appendix 1). 

Experienced English trainers
After talking to the organizations, we interviewed six experienced English trainers who provided 
ESP classes in companies. They confirmed that most of the time, only people in middle to top 
management positions have access to Business English courses and said that there is an increas-
ing demand for individual classes aimed at addressing the specific needs of a given person. These 
professionals also explained that, in many cases, oral communication skills tend to be at the same 
level as written communication skills in terms of what companies require from their employees 
since these organizations communicate in English during their daily business activities.

The data collected from the trainers allowed us to divide them into two groups: the first one be-
lieves the four language skills are equally important and thus uses about ¼ of the lessons for each 
of them; the second one however prioritizes audio-oral proficiency, spending ⅔ of the lessons de-
veloping it. The focus on oral communication fits with some companies’ expectations. Although 
most of them value both spoken and written proficiency, 27% actually prioritize oral skills.

To prepare students for the necessities of the labor market, trainers include different activities 
in their classes, such as roleplays, discussions, and presentations. They also highlight that, since 
the requirements differ according to the business sector, the materials match the students’ spe-
cific fields and are used to teach them the necessary terminology and text genres.

We present below a tentative summary of tasks carried out in a professional setting per oral 
and written skills, as well as a set of activities developed by trainers aimed at preparing and/or 
developing learners’ proficiency.

Regarding oral communication, employees must be able to understand different accents and 
cultural values, express and discuss opinions, know and use terminology according to the busi-
ness activity, make phone calls, conference presentations, and provide adequate customer ser-
vice. According to the English trainers, many activities can be implemented during training ses-

Professional English Language...
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sions to address speaking and listening goals, such as (1) watching videos without any subtitles 
to identify the main ideas, specific information, and vocabulary, (2) listening to audio files with 
repetition exercises to correct pronunciation,  (3) and roleplay relevant situations to prepare the 
students for conference meetings and customer service, for example.

Regarding written communication, employees must be able to structure ideas, use the appro-
priate style and tone, understand the grammar, spelling, and punctuation rules to write emails, 
manuals, and reports. The English trainers mentioned different activities which can improve 
learners’ reading and writing skills, such as (1) reading and interpreting different text genres, 
(2) answering more controlled exercises for example filling in the gap, (3) and writing and re-
viewing different types of documents used in their field.

Even though we chose to separate tasks and activities in these two groups, they are all inter-
twined dialogue in the teaching/learning process and the use that individuals make of them. In 
professional settings, the more specialized and demanding the position a person holds, the more 
comprehensive and higher the requirements will be. 

The general and vague wording of job ads when it comes to English requirements makes it 
difficult to ascertain which area is more in demand in terms of communication in this language, 
or which particular skill is required in a specific industry or sector of the economy. Given the 
degree of specialization in some areas, such a general characterization is not at all helpful. What 
speakers of English as a foreign language in the workplace today need is what Celce-Murcia 
(2008) describes as ‘interactional competence’, which includes knowledge of how to perform 
certain speech acts involving interpersonal interactions, the ability to take turns in conversation, 
and the adequate use of silence, body language and space between speakers. The importance of 
these abilities was also recognized by Didiot-Cook et al. (2000), since English use in business 
at advanced and near-native skill levels involves negotiating, making decisions, and solving 
problems. Even though 20 years have elapsed since this study was carried out and much has 
changed in business, the need for these skills, if anything, has become more pressing, given the 
heightened complexity and breadth of business interactions nowadays.

Based on the findings of the research conducted with companies and organizations in Portugal, 
as well as with English trainers, and on the additional research mentioned in the previous sec-
tion of this paper, it was possible to map out insight into the different skills and competencies 
required in a professional context in Portugal.

Despite the relevance of the four main language skills (listening, speaking, reading, and writ-
ing), it is clear from the mentioned tasks and necessities of companies that the goal is to com-
municate well with others. As Cunha (2020, p.2) explains, “competence in English goes beyond 
the ability to use the language correctly in terms of grammar and vocabulary, it involves func-
tional competence, the mobilization of linguistic and cultural awareness to achieve meaningful 
and effective interaction and communication.”

As Didiot-Cook et al. (2000, p. 20) noticed decades ago, “indeed, it is not always easy to sepa-
rate communication skills from language skills and they are often perceived as one and the same 
by recruiters”. Despite this lack of awareness, in a company’s daily activities the difference is 
evident. The fact that a member of the staff is proficient in a language and masters the language 
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skills does not mean that this person is a good communicator, since communication involves 
the ability, for example, to listen to others and give feedback, to be aware of and tackle cultural 
differences, to be able to speak in public, and share ideas in a clear manner. Still, we can assume 
that language skills are interlocked, overlapped, and contribute to the act of communicating.

In general, the level of proficiency of users of English (or any foreign language) is sometimes 
unbalanced, and this is especially true in a professional context since it is closely related to the 
types of tasks employees carry out within the company and the type of business sector to which 
the company belongs. Moreover, this unbalance tends to accentuate as years go by. When com-
panies seek tailor-made training in English, they ask for courses that privilege their own very 
specific needs, and sometimes this does not cater to all language skills.

According to our research, most employers in Portugal seem to put their requirements in terms 
of oral and written skills at the same level when referring  to the tasks in which their employees 
are expected to use English. However, addressing these matters with trainers who have exten-
sive experience in teaching English in professional contexts, drew our attention to the fact that 
the requirements differ a lot according to the business sectors. For instance, both tourism and 
the travel industry are very much focused on listening and speaking whereas in banking, financ-
ing, and law, companies tend to be particularly demanding in all four language skills.

CONCLUSION
This paper reports on the research carried out by Lusófona  University in the scope of PESE 
– Professional English Language Skills for Employability Across EU project, with a focus on 
the Portuguese labor market. Limitations of this study include the small dataset and, as a conse-
quence, the lack of statistical data analysis. Still, by checking a Portuguese job search website 
and interviewing companies and English trainers, we were able to identify some of the English 
skills employers currently require from their employees.

Our research confirms that English is used daily in many companies, regardless of the business 
sector, and is considered a must-have skill for employees. With regards to the skills required 
from employers, our findings suggest that all four language skills are given equal importance 
when we consider oral and written communication, while at the same time they have become 
aware that only writing, reading, listening, and speaking do not suffice to communicate effec-
tively in English, and therefore point out the relevance of non-verbal communication, such as 
politeness, friendliness, and clarity in communication.

Due to the internationalization of companies, contacts are now being made on a daily basis 
with people from different geographical locations. As a result, cultural awareness is of growing 
importance. However, only one of the interviewed companies mentioned its relevance. The ma-
jority of them still focus on tasks, such as writing emails, manuals, and reports, making phone 
calls, participating in conference meetings, and providing in-person customer service.

Regarding the interventions available to upskill unemployed people, we may say that in Portu-
gal there is a lack of offers for unemployed people to learn business and professional English. 
The professional English courses available in Portugal seem to be short and focused on the 
specific sectors they cater to, based on a more traditional approach that does not give special 
relevance to crucial aspects, such as cultural awareness.

Professional English Language...



saga - Journal of English Language Teaching and Applied Linguistics, Vol.4(1), February 202312

Therefore, we see this project as an opportunity to innovate in building a professional English 
course that is based on a more comprehensive approach that integrates language skills, cultural 
competence, non-linguistic communication, and professional skills, and foresees the use of 
technological tools to enable a more dynamic teaching and learning process.

We consider languages as “economic and professional assets, i.e. as individual resources, since 
they allow for greater professional mobility and growth in the labor market” (Pinto & Araújo e 
Sá, 2019, pp. 10-11) and defend that the government and educational institutions should coop-
erate to better prepare the country’s workforce.
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APPENDICES

Appendix 1. Questionnaire 1 - Portuguese companies
1. What English communication skills do you require from your employees?
2. What English communication skills do you require from employees working in na admin-

istrative role within your organization?
3. Of the communication skills not mentioned above, which of the following do you consid-

er vital for employees in professional appointments active in your organization:
Writing: emails, reports, witness statements, tenders, legal letter writing, letters of apol-
ogy and thanks, witness statements, estimates, rules, legal briefs, meeting agendas, inven-
tory trackers, manuals, memos, newsletters, press releases, proposals.
Oral: Conference meetings, giving presentations, providing staff feedback, disciplining 
and dismissals, questioning interrogating, giving spoken instructions, explaining details, 
placing orders, making telephone calls, in-person customer service, 

4. What are the tasks that staff need to perform using English at work? 
5. How frequently is each identified task performed? 
6. What are the business professionals’ previous experiences with business English courses? 
7. Is there anything else you would like to add with regard to verbal and non-verbal commu-

nication?
8. Please provide any further information that you believe would help us understand the 

English language requirements of an employer.

Appendix 2. Questionnaire 2 - English trainers
1. Based on your experience as an English language trainer in a professional context, please 

rank the different language skills (listening, speaking, reading, writing) according to their 
importance for employers.

2. Please indicate the average number of study hours dedicated to each language skill in 
your classes.

3. Please indicate the strategies/activities/exercises you use to teach each language skill.
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Abstract
Mastering vocabulary will help students in expressing their ideas or 
understanding others in an EFL context. However, it turns out that stu-
dents have difficulty learning English due to a lack of vocabulary mas-
tery. Therefore, the selection and the use of appropriate media were 
needed to help students achieve the learning objectives. In this study, 
the VARK questionnaire was distributed to students to see their learn-
ing styles. The results were that most of them are Read/Write type of 
learners. Considering that fact, students learning style VARK-based 
flashcards were implemented as a medium in this Classroom Action Re-
search. This study aims to find out how flashcards can improve vocab-
ulary mastery in class VIII C students of one state Junior High School 
in Teluk Keramat, Kalimantan.  This study applied Classroom Action 
Research with 2 cycles with 33 student participants. The data analysis 
technique used mixed-method research; qualitative and quantitative. 
The instrument used questionnaires, interviews, observation checklists, 
and tests. The results indicated that students gained improvement af-
ter learning by using flashcards media. It was found that the average 
score of students in the pre-test was 34.9, post-test cycle I was 54.2, 
and post-test cycle II was 72.5. This proved that students’ vocabulary 
mastery by using students’ learning style VARK-based flashcards was 
improved. Further, it could be concluded that students learning style 
VARK-based flashcards gave a positive impact on the use of learning 
media in a Junior High School in Teluk Keramat to improve their vo-
cabulary mastery.

Keywords: Classroom Action Research, flashcards, vocabulary
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INTRODUCTION
In learning English, generally English has several skills to learn. According to Husain (2015) 
define language has four skills which are as follows Listening, Speaking, Reading, and Writing 
(LSRW) is divided into two parts, there are speaking and writing as productive skills and also 
listening and reading as receptive skills. Besides that, English also has several components or 
elements that are also important to master in order to improve the four skills, namely grammar, 
pronunciation, and vocabulary. Thornbury (2002) stated that without grammar very little can 
be conveyed, without vocabulary nothing can be conveyed. It means that mastering vocabulary 
is very important in the learning process of mastering the four skills (listening, speaking, reading, 
and writing). Mastering vocabulary can also be said to be the foundation in the process of learning 
English as Gardner (2013) said that the foundation of language and language learning is vocabu-
lary and as such, knowledge of how to facilitate learners’ vocabulary growth is an indispensable 
teaching skill and curricular component. Based on preliminary research that was conducted by 
the researcher when doing Program Praktek Lapangan (PPL), and the result of interviews with 
teachers who teach English in VIII C class of one state Junior High School in Teluk Keramat. The 
researcher found that the students’ vocabulary mastery was very low and that made it difficult for 
students to understand English lessons. They lack motivation in learning English because they 
assume that learning English was difficult because of a lack of vocabulary. They had difficulty 
understanding the learning material because they did not understand the meaning of much of the 
vocabulary in the textbook because they had a lack of vocabulary. The students even had difficulty 
answering the questions in the textbook because they did not know the meaning of the instructions 
and questions given, so they always asked the teacher for meaning.

Vocabulary was one of the English elements that were important in learning English. Therefore, 
students need to master vocabulary to help students to express ideas and understand learning. 
Vocabulary plays an important role in language learning (Salawazo et al., 2020). The more 
people master vocabulary the more they can speak, write, read, and listen as they want. Hence 
it was important to master vocabulary to improve the skills of learning English. The researcher 
made a media to improve the students’ vocabulary mastery using flashcards on the students’ 
learning style. Jaleel and Thomas (2019) stated that learning style refers to the concept that 
individuals differ in regard to what mode of instruction or study is most effective for them. In 
this research, the researcher used a VARK questionnaire to determine the learning style of stu-
dents. Peyman, et al. (2014) further stated that visual, aural, reading and writing, and kinesthetic 
(VARK) is one of the instruments which can be used to determine learning styles. Based on the 
syllabus, the goal was about writing skills, and combined with the result of the VARK question-
naire was read/write. Therefore, the researcher used the learning style-VARK-based flashcard 
to improve students’ vocabulary mastery.

Media is a communication tool in order to get the learning process more effectively (Harmer & 
Rohimajaya, 2018). Media plays an important role in the teaching and learning process because 
using media makes it easier for the teacher to deliver the material in the process of teaching and 
learning. One of the media that effectively is used to improve a student’s ability, especially vo-
cabulary, is flashcards. Komachali and Khodareza (2012) said that the flash card use approach 
is an effective training and learning method for teachers and students and also flashcards can be 
used to effectively help teachers teach, students learn and comprehend vocabulary. According 
to Sinaga (2020) flash cards are cards on which words and/ or pictures are printed and drawn. 
They should be big enough to be seen clearly by every student in the class. He also says that 
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flash cards can be used for consolidating vocabulary, practicing structure and word order, or a 
variety of games. with their work or profession. For this reason, the learning style-VARK-based 
flashcards was used as a medium to improve students’ vocabulary mastery in learning English. 
Accordingly, the problems formulated from this research was How is the improvement of stu-
dents’ vocabulary mastery by implementing students’ learning style VARK-based flashcards?

METHODS
This study used mixed-method research by applying qualitative and quantitative data analysis. 
According to Creswell and Clark (2017), mixed methods research is a research design (or meth-
odology) in which the researcher collects, analyzes, and mixes (integrates or connects) both 
quantitative and qualitative data in a single study or a multiphase program of inquiry. While 
Regnaul et al. (2018) define Mixed-Method Research as research in which the investigator 
collects and analyses data, integrates the findings, and draws inferences using both qualitative 
and quantitative approaches or methods in a single study or program of inquiry. Quantitative 
data was in the form of a test that was used to determine the improvement of students’ vocab-
ulary mastery. The qualitative data was in the form of questionnaire, interview, and observa-
tion checklist. The questionnaire was used to find out the students’ opinion about the learning 
process by using the learning style-VARK-based flashcards. The interview was used to get 
information about the benefits and obstacles of the implementation of the learning style-VARK-
based flashcards. And the observation checklist was used to observe the activity of the students 
and teacher during the process of learning by using the learning style-VARK-based flashcards. 
This research was used in classroom action research that applied the Kemmis and McTaggart 
model. There were four stages in one cycle. The four stages were planning, action, observation, 
and reflection. As cited in Khasinah (2013), action research is the systematic collection of in-
formation that is designed to bring about social change. There are four steps that are used in this 
research: Planning, Action, Observation, and Reflection. 

Figure 1. Steps of an Action Research Designed by Kemmis and McTaggart in Burns (2010)

This research was conducted in the VIII C class of one state Junior High School in Teluk Kera-
mat as the participant of this research. The class consisted of 33 students; 17 male students, and 
16 female students. The researcher chose this class because the students’ vocabulary mastery 
was still less and vocabulary mastery in VIII C class was lowest when compared to the four 
other classes that the researchers taught.

Improving Eighth Graders’ ...
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FINDINGS AND DISCUSSION
In this result, the researcher would present the results before and after conducting the research. 
The researcher conducted this research to improve students’ vocabulary mastery through students’ 
learning style-VARK-based flashcards in VIII C class of one state Junior High School in Teluk 
Keramat, Kalimantan. This research was conducted in 2 cycles which had four steps in each cycle.

In July-August 2021 the researcher conducted PPL which is a program provided by the univer-
sity for field practice to schools in order to give students an idea of the actual field conditions. 
In PPL program, students would be placed in their hometown because at that time it was still 
in a state of the Covid-19 pandemic where students were returned to their hometowns and con-
tinued to undergo the learning process through the online method. During PPL, the researcher 
experienced two learning methods, namely two weeks online and two weeks offline. For the 
two weeks of online learning, the researcher did not see any problems faced by the students 
in learning English. However, the problems were found during two weeks of offline learning 
when the researcher explained the material by using English as the introductory language but 
the students looked confused and did not understand the words.

After observing and confirming with the teacher who taught in class VIII C, the researcher 
found that the students had poor vocabulary so they had difficulty understanding the material 
that the teacher explained. The researcher also gave a pre-test to ensure the truth of the prob-
lems experienced by the students of class VIII C.

Table 1. The Result of Students’ Vocabulary Mastery Pretest
Total Score Average The Lowest Score The Highest Score

559 34.9 22.5 47.5

At this stage, the researcher found that the condition of the 7th graders was lack of vocabulary, 
this is evidenced by the results of the lowest score of 22,5 and the highest score was 47,5 with a 
total average of 34,9. This is the focus of researchers to make improvements by making media 
that can be used to help students master vocabulary in learning English.

In August 2022 the researcher started by giving the VARK questionnaire to students in order to 
analyze the learning styles used by students in learning. The results of the VARK questionnaire 
show that most of them have a read or write style. Next, the researchers began to design a media 
by collecting some references such as syllabus and material collected the vocabulary based on 
the material and then designed the media that is learning style-VARK-based flashcards.

Cycle I
Planning 
The first stage of Classroom Action Research was planning, the researchers prepare everything 
that is used for purposes in the learning process. The researcher used a learning style-VARK-
based flashcard to teach vocabulary. The topic studied at the meeting was about invitations. The 
researcher will give flashcards to students who have been divided into 6 groups, then the re-
searcher explains the material and introduces flashcards as learning media. Then the researcher 
also used the “repeat after me” method during the lesson. After that, the researcher explained 
the instructions to assist students in working on the posttest questions to ensure students had 
understood the material well.
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Action
The second stage of Class Action Research was Action, the researcher came to the class to 
teach the VIII C class. The researcher started the lesson by giving learning style-VARK-based 
flashcards to the students, the students were divided into six groups, and each group consisted 
of 5-6 people. Before explaining the material the researcher started the class by introducing the 
flashcards, the researcher was mentioned in the vocabulary and the students were asked to re-
peat what the researcher said. After that, the researcher started explaining the material. At first, 
the students were very enthusiastic about starting learning, but after some time learning, some 
of the students in each group started to get engrossed in their chatter and paid less attention to 
the teacher. The teacher tried to resolve the problem by asking the students who were chatting. 
Learning became effective again after the teacher gave that treatment, but it did not last long 
because the students repeated the problem.

Observation
The third stage of Classroom Action Research was observation, in this stage, the teacher of 
class VIII C and the researcher came to the class. The researcher as a teacher and the teach-
er as the collaborator that observed by filling out the observation checklist. This observation 
checklist is carried out to re-observe whether the treatment carried out by the researcher is in 
accordance with the research objectives.

Reflection 
The last stage of Classroom Action Research was the reflection, the process of learning and 
what the researcher planned to run well. However, the learning process still had some problems, 
there were some students that still played and chatted with their group and did not pay attention 
to the teacher. The problem affected students’ understanding of the learning process, therefore 
the implementation of using learning style-VARK-based flashcards in cycle one had not been 
the maximum result. This observation checklist is carried out to re-observe whether the treat-
ment carried out by the researcher is in accordance with the research objectives.

Cycle II
Planning
A learning style-VARK-based flashcards would be used in this cycle two with another topic. 
The topic for cycle two was greeting cards. To help students focus more on the learning pro-
cess, the teacher decided to reduce the number of members in the group in order to minimize 
the problems that occurred in the first cycle. The first thing the teacher did at that time was to 
divide the groups, each group containing 2-3 members. Then the teacher gave the flashcards to 
the students and started explaining the material. 

Action
The researcher as the teacher in the class started the class, before starting to deliver the material 
the teacher greeted the students, checked the attendance list of students, and discussed the pre-
vious material before moving on to the new material. and then the teacher gives some questions 
related to the material at the meeting to check whether the students are ready to start class. The 
teacher gave flashcards to the students, and the teacher read the flashcards loudly, and asked the 
students to repeat what the teacher said. For the main activity, the teacher gave some explana-
tion that related to the topic “Greeting Card”, the teacher explained the expression and also gave 
some examples of greeting cards.
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Observation
In this phase, after cycle two was conducted, the students became more focused and enthusias-
tic about a new topic of the material. The students paid attention during the learning process, 
which supported the students in understanding the material. The observation result concluded 
that the implementation of learning style-VARK-based flashcards was successful in improving 
students’ vocabulary mastery.

Reflection
The last phase was reflection. The teacher used a learning style-VARK-based flashcards as a 
medium to improve students’ vocabulary mastery. The result of post-test two was higher than 
the result of post-test one. In cycle two, the students are more focused, active, and also confi-
dent in their understanding. The implementation of using the learning style-VARK-based flash-
cards in cycle two got the maximum result, the total score was 2320 with an average was 72,5.
The results of CAR data were conducted in two cycles by using the learning style-VARK-based 
flashcards to improve students’ vocabulary mastery, from the observation it was found that the 
students were more focused, enthusiastic, and also paid attention to the teacher’s explanation. 
The students showed improvement in their vocabulary mastery. They are able to easily remem-
ber new vocabulary and are also able to understand well the material presented by the teacher.

Table 2. The Result of Students’ Vocabulary Mastery Posttest I
Total Score Average The Lowest Score The Highest Score

1790 54,2 30 85

Based on the result of post-test I, the total score was 1790 with an average of 54,2 The result 
found that after using the learning style-VARK-based flashcards as a medium in learning En-
glish has increased from the score before using flashcards. But this is still not maximal where 
students who got the lowest score was 30 and the highest score was 85.

Table 3. The Result of Students’ Vocabulary Mastery Posttest II
Total Score Average The Lowest Score The Highest Score

2320 72,5 70 95

After conducting cycle II, the researcher found the maximum results where the total score of the 
students was 2320 with an average was 72,5, the students increased their learning outcomes by 
getting 70 as the lowest score and 95 as the highest score. The students were focused and paid 
attention to the teachers’ explanations so they got the maximum score in this cycle.
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Figure 2. The Mean Score of Pre-test and Post-test

The result of the chart showed that using learning style-VARK-based flashcards has proven 
to be used as a medium for teaching vocabulary mastery in learning English. After the imple-
mentation of learning style-VARK-based flashcards, the average score of pre-tests, post-test I, 
and post-test II students has increased. Before using flashcards as a medium for learning, the 
average score of students was 34,9. That means that students lack vocabulary. The statement 
was relevant to Taufik et al. (2019) that a Re-test or pretest can be used at the beginning of the 
lesson to build a knowledge base related to the subject and then at the end of the lesson to see 
that less knowledge can be added. Pre-tests can also be used as a way to assess the depth of 
understanding needed. After implementing the media in cycle one the average score was 54,2 
and after doing the post-test in cycle two it was seen that the result of the average score was 72,5 
And the students got a maximum score. It means that the student has improved their vocabulary 
and understood the material after using the media.

The implementation of the learning style-VARK-based flashcards in mastering vocabulary had 
a good response. From the questionnaire that had been shared the number of respondents who 
answered was 30 students of 33 students. In this questionnaire, there was the implementation 
of the learning style-VARK-based flashcards in mastering vocabulary, while the part of the 
questionnaire consisted of 13 questions. The result from the questionnaire found the percentage 
of students who chose (SA = 37%, A = 43%, D = 20%) about mastering vocabulary could help 
students to express their own ideas or understand others. Furthermore, the second statement 
was that mastering vocabulary could help students to be able to speak, write, read, and listen in 
a particular language. It could be seen (SA = 40%, A = 40%, D = 20%). As said in a student’s 
interview, by giving the vocabulary and examples of how to pronounce the sound, the student 
can be familiar with the vocabulary. Then (SA = 30%, A = 57%, D = 13%) of students agreed 
that being given the strategy to master vocabulary could help students reach their potential 
in learning English. This was accurate to the theories mentioned in Rohmatillah (2017) that 
without an extensive vocabulary and strategies for acquiring new vocabulary, learners often 
achieve less than their potential discouraged from making use of language learning opportu-
nities around them. In contrast (SA= 60%, A = 40%) the percentage of the statement, chosen 
(SA = 47%, A = 37%, D = 16%) that when the teacher put the vocabulary in explaining context 
could help students to understand the meaning of vocabulary. Furthermore, (SA = 37%, A = 
53%, D = 10%) from the percentage most students agreed that when the teacher provided the 
vocabulary flashcard with the meaning could help students to understand the meaning of the 
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vocabulary. Showed (SA = 33%, A = 40%, D = 23%) almost all of the students agreed that using 
flashcards in mastering vocabulary could make students more confident. This was accurate to 
the theory from Salehi & Torki, (2020) said that vocabulary is necessary for communication and 
in expressing meaning through productive and receptive skills. Without extensive knowledge of 
vocabulary and strategies for learning new words, learners may feel disappointed and lose their 
confidence. Next, the percentage of students (SA = 40%, A = 50%, D = 10%) who agreed that 
using flashcards in mastering vocabulary is more effective than word lists.  Furthermore, about 
40% strongly agree and 50% agree that using flashcards could help students to illustrate the 
meaning of vocabulary. As mentioned in a student’s interview, giving a picture in the flashcard 
made the student illustrate a picture and easier to remember vocabulary. Next, (SA = 57%, A = 
33%, D = 10) from the percentage most students strongly agreed that the size of flashcards was 
big enough to be seen clearly by everyone. Furthermore, the majority of students chose 53% 
strongly agreed, 43% agreed, and 3% disagreed that using flashcards could help students more 
easily to remember vocabulary. Furthermore, the percentage of students who chose (SA = 43%, 
A = 40, D = 17%) about using flashcards can motivate students in learning English. This state-
ment was supported by Nugroho et al. (2017) who said that flashcards have many advantages 
when used in the teaching-learning process. Flashcards have great power in motivating and 
stimulating students. Next, the percentage of students who chose (SA = 50%, A = 47%, D = 3) 
using flashcards was motivating and eye-catching.

Furthermore, from the results of the checklist observations made during the research, I gave 
better in the second cycle compared to the first cycle. Based on the observation on cycle one 
there were still many activities that did not go well, such as there were some students who 
were not ready to join the class, and there were students who were not concerned and still had 
conversations during the learning process. Whereas cycle two showed that all activities were 
carried out well. The researcher saw that the actions in this cycle made students more focused 
and enthusiastic during the learning process. This means that students’ activity in cycle two is 
higher than in cycle one.

This research conducted interviews with several students to find out their opinions and perspec-
tives based on the implementation of learning style-VARK-based flashcards during the learning 
process. This interview was conducted at the school after taking action on October 25, 2022. 
From the result of the interview, it was found that they enjoyed learning English using learning 
style-VARK-based flashcards. They were easier to remember vocabulary and understand the 
material. One of the students said, “When I learn English using flashcards I feel happy and 
motivated when learning English”. From the interview results, their opinion about the imple-
mentation had positive responses.

CONCLUSION
The students thought that learning English was a terrible thing and difficult to understand be-
cause they did not understand much about the vocabulary. By using students’ learning style-
VARK-based flashcards, the students become more motivated, focused, and also easy to under-
stand English lessons, not only that this media also makes students more confident and easier 
to remember the vocabulary given. This research is a Classroom Action Research conducted in 
two cycles to prove that using students’ learning style-VARK-based flashcards could improve 
students’ vocabulary mastery. This increase can be observed from the results of the average 
score of the pre-test conducted before the implementation of the learning style-VARK-based 
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flashcards from 33 students was 34.9, the average score of the post-test I was 54,2, and the re-
sults after the implementation was carried out in the post-test II was 72.5.  From these results, 
it could be concluded that the students’ learning style-VARK-based flashcards could be used as 
an alternative medium to improve students’ vocabulary mastery in learning English.
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Abstract
Among the technological platforms that can be used to teach English 
story writing is Telegram. The purpose of this research was to learn 
how students felt about using telegrams to learn narrative writing skills 
during the Covid-19 pandemic.  Thirty 11th graders at one school in 
Central Java participated in this study as respondents. The instrument 
used in this research was a questionnaire. This research found that using 
Telegram as a technology medium facilitated narrative writing amongst 
the 11th graders. The students studying English as a second language 
through narrative writing could potentially benefit from Telegram’s 
many capabilities. Finally, they concluded that Telegram was the best 
technological medium to learn narrative writing during the Covid-19 
Pandemic.

Keywords: Telegram, technology, narrative, writing 

INTRODUCTION
During the Covid-19 pandemic, the government encouraged people to limit their social interac-
tions.  The public was urged to avoid contact with others, work from home, institute a lockdown 
in their communities, and remain indoors in order to limit the spread of the Covid-19 infections. 
In-person instruction and learning had to be rescheduled. According to Robandi (2017), students’ 
entitlement to a safe and secure learning environment, regardless of the severity of the Covid-19 
situation, remained unabated. All instructional components, including the distribution of course 
content, the assignment of homework, and the administration of assessments, were conducted 
digitally. During the Covid-19 pandemic, online instruction in English was also provided.

Skills in writing are the most difficult to acquire in English. Choosing the right media to aid 
in the process of learning to write in English is crucial. Telegram has emerged as a popular 
platform for teaching English handwriting. According to Wiranegara & Hairi (2020) and Abu-
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Ayfah (2019), Telegram is one of the most widely used social media platforms, and it may be 
put to use in the service of learning a new language by storing videos, photos, and other file 
types in the cloud, where they can be accessed from any device without using up precious stor-
age space. Telegram’s features can facilitate online education for students. The use of Telegram 
has influenced students in a wide variety of ways. Because of this trend, the study was undertak-
en on how students felt about using Telegram to improve their English narrative writing skills.

Gobadi and Taki (2021) and Muchlisin (2019) state that with its quick interface and open-
source foundation, Telegram is a popular messaging app. People can utilize Telegram without 
having to pay anything. Since it is a multipurpose messaging program, Telegram can help its 
users accomplish a wide range of tasks. Abbasi and Behjat (2018) state that Telegram is a mes-
saging app that allows users to instantly share and receive text, photos, videos, and even their 
current locations with one another. This makes Telegram a simple chat service that can assist 
folks to stay connected with their loved ones (Modrzyk, 2019). Telegram’s many useful fea-
tures—such as search, sticker chat, gif, channel, bot, group chat, Telegram web, username, dark 
mode, cloud-based storage, multi-gadget platform, multi-login, and open source/free—make 
educational pursuits more engaging and fruitful for students. Channel, Telegram bot and group 
chat are the most often used features for facilitating educational endeavors. Telegram’s many 
useful features make it a promising platform for teaching and practicing writing online. Online 
writing instruction is facilitated through the usage of the Group Chat function. Telegram chat 
rooms were actually designed with student activity tracking in mind (Muchlisin, 2019).

Writing is one of the most essential English abilities which allows one to express one’s thoughts 
and ideas in a clear and concise manner, facilitates communication between people, and serves 
as a medium for teaching English (Sinaga, 2020). In the context of learning English as a second 
language, students are challenged to write a variety of texts, including narratives. According to 
Oshima & Hogue (2017), the act of narrating is a narrative. To put it simply, narratives are sto-
ries with a plot and a set of characters. Fitriani (2019) states that this genre of writing is meant 
to make the reader laugh or smile through the use of creative writing. The purpose of a narrative 
is to engage the reader’s imagination and provide some form of entertainment (Fitriani, 2019). 
Fairy tales, fables, myths, mysteries, science fiction, legends, ballads, slices of life, romance, 
horror stories, adventures, historical narratives, and first-person accounts are just a few of the 
various types of narrative texts. Readers can think of a narrative as having three sections: intro-
duction, conflict, and conclusion (Beckwith, 1996). 

METHOD
Thirty students participated in this study. A questionnaire was used to retrieve information from 
respondents. The researcher employed a closed-ended questionnaire for this investigation. 
Questions that can only be answered with a yes-or-no answer or a small list of options are con-
sidered closed-ended. In this investigation, we employed the usage of a Likert scale. There are 
four possible responses on the Likert scale: “Strongly Agree” (SA), “Agree” (A), “Disagree” 
(D), and “Strongly Disagree” (SD). Form was used to distribute the questionnaire. Reducing 
data, presenting data, and drawing conclusions are the three components of data analysis. In 
data reduction, the gathered information was stripped down to its essentials. After that, the data 
was displayed in the form of simplified graphs, figures, or tables. The final step was to draw 
conclusions based on the facts that had been streamlined and presented.
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FINDINGS AND DISCUSSION
Findings
Description related to the aspect of perceived ease of use
The survey begins with the remark, “Telegram is convenient.” The tabular outcome of the re-
spondents’ answers is stated in Table 1.

Table 1. The Result the of the 1st Statement
 Frequency  Percentage
Valid SA 12 40.0

 A 18 60.0
 Total 30 100.0

The majority of respondents (as shown in the table) agreed with the first statement. Out of 30 
people who were polled, 18 (60%) said they agreed and 12 (40%) said they strongly agreed. It 
means that the majority of respondents perceived Telegram to be simple to use.

The comment “It is easy for me to learn how to operate Telegram” comes as the second item in 
the questionnaire. Tabulated in answer 2 are the results from the survey takers.

Table 2. The Result of the 2nd Statement
 Frequency  Percentage
Valid SA 10 33.00

 A 20 67.00
 Total 30 100.00

The majority of respondents (as shown in the table) indicated their agreement with the sec-
ond statement. Twenty people (66%) responded “agree,” while ten people (33% responses) 
responded “very agree.” It was therefore conclusive to say that the students had no trouble 
picking up and using Telegram. 

Next, “Telegram is flexible to engage with teacher and students” is the third item in the ques-
tionnaire. Table 3 displays the replies obtained from the survey.

Table 3. The Result of the 3rd Statement
 Frequency  Percentage
Valid SA 5 17.00

 A 25 83.00
 Total 30 100.00

The majority of respondents (as shown in the table) indicated their agreement with the third state-
ment. Twenty-five people (83.03%) responded by choosing the option “agree” and five people 
(16.07%) responded with “very agree.” The conclusion which can be drawn is that Telegram’s 
adaptability made it a useful tool for facilitating communication between the instructor and pupils.

The fourth item in the questionnaire says, “Telegram is a light and straightforward program to 
install.” Table 4 displays the results from the survey.

Telegram to Accommodate...
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Table 4. The Result of the 4th Statement
 Frequency  Percentage
Valid SA 10 33.00

 A 20 67.00
 Total 30 100.00

Looking at the data, it appears that the majority of respondents selected “agree” for the fourth 
statement. Twenty people (67%) chose “agree,” and ten people (33%) picked “very agree”. In 
sum, Telegram was a small, straightforward program to set up.

To sum up, the “yes” scale predominated on four separate questions in the questionnaire. This 
signified that the participants agreed with the claims made in the first stage, which dealt with the 
‘perceived ease of use. The respondents’ responses lend credence to this theory, suggesting that 
students used Telegram for online communication because of the app’s many useful features for 
facilitating distance education.

Description related to perceived usefulness
The fifth item in the questionnaire is “I can finish my writing assignment sooner with the help 
of the Telegram.” The tabular outcome of the respondents’ answers is shown in Table 5.

Table 5. The Result of the 5th Statement
 Frequency  Percentage
Valid SA 3 10.00

 A 25 83.00
 D 2 7.00
 Total 30 100.00

It was noted that the majority of respondents selected “agree” for the fifth statement. There 
were 25 “agree” votes (83%), 3 “very agree” votes (10%), and 6 “disagree” votes (7%). It was 
therefore sufficient to say that Telegram helped the students to finish their papers much quicker.

“Telegram aids and facilitates story writing” is the sixth statement in the questionnaire. The 
responses from the respondents are summarized in Table 6. 

Table 6. The Result of 6th the Statement
 Frequency  Percentage
Valid SA 1 3.00

 A 28 94.00
 D 1 3.00
 Total 30 100.00

 

From the data presented above, it is clear that the majority of respondents (those who marked the 
sixth statement as “agree”) had a similar opinion to the statement. Twenty-eight people (94%) 
picked “agree,” one person (3%) picked “strongly agree,” and one person (3%) picked “disagree.” 
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It was sufficient to say that Telegram facilitated and simplified the students’ process of story writing.

In the sixth statement “Telegram enhances narrative writing performance,” the respondents in-
dicated their agreement with this proposition. The tabulated replies from the survey participants 
are as follows.

Table 7. The Result of the 7th Statement
 Frequency  Percentage
Valid SA 2 6.00

 A 26 88.00
 D 2 6.00
 Total 30 100.00

From the data in the table above, it is clear that the vast majority of respondents agreed with the 
seventh assertion. Twenty-six people (88%) picked “agree,” two (6%) picked “strongly agree,” 
and two (6%) picked “disagree.” It was sufficient to say that the students’ story telling abilities 
were boosted by the use of Telegram.

The eighth statement reads as follows: “Telegram allows me to write narratives while learning 
online.” The tabulated results of the respondents’ answers are as follows.

Table 8. The Result of the 8th Statement
 Frequency  Percentage
Valid SA 1 3.00

 A 27 90.00
 D 2 7.00
 Total 30 100.00

As can be seen in the table above, the majority of respondents (90% or twenty-seven students) 
who were asked their opinion on the topic said “agree” to the eighth item. One person (3%) 
picked “strongly agree,” while two people (7%) picked “disagree.” In conclusion, online learn-
ing using Telegram enabled students to produce narratives with relative ease.

“Telegram makes me active to write” is the seventh statement in the questionnaire. Table 9 dis-
plays the tallied replies from the survey’s respondents. 

Table 9. The Result of the 9th Statement
 Frequency  Percentage
Valid SA 1 3.00

 A 22 74.00
 D 7 23.00
 Total 30 100.00

According to the data presented above, the majority of respondents (22 people or 74%) marked 
the ninth statement as “agree”. One (or 3%) said they strongly agreed, and 7 people (or 23%) 
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said they disagreed. Students were more motivated to write as a result of using Telegram, it 
seems. 

Description related to activity in the class when learning narrative writing
The next item in the questionnaire reads “To teach English in Telegram, English teachers must 
be fluent in both English and the language they were teaching”. The tabulated responses from 
the respondents are as follows.

Table 10. The Result of the 10th Statement
 Frequency  Percentage
Valid SA 4 13.00

 A 24 80.00
 D 2 7.00
 Total 30 100.00

 
The data in the table above shows that the majority of respondents (59%) found the tenth item 
to be true. Out of the 30 respondents, 24 (80%) said they agreed, 4 (13%), said they strongly 
agreed, and 2 (7%), said they disagreed. The conclusion that may be drawn was that the English 
teacher in Telegram used English as the language of instruction when teaching English.

“Teacher explains narrative in Telegram” is the ninth statement in the questionnaire. Table 11 
displays the respondents’ responses.

Table 11. The Result of the 11th Statement
 Frequency  Percentage
Valid SA 4 13.00

 A 24 80.00
 D 2 7.00
 Total 30 100.00

From the data in the table above, we can infer that the vast majority of respondents agreed with 
the eleventh statement. Twenty-four people (80%) said they agreed, five people (17%) said they 
strongly agreed, and one person (3% said they disagreed). We can infer that the teacher provid-
ed a narrative explanation via Telegram.

Statement 12 in the questionnaire is “Teacher describes the steps involved in writing narratives 
using Telegram.” Table 12 displays the compiled responses from the survey.

Table 12. The Result of the 12th Statement
 Frequency  Percentage
Valid SA 5 16.00

 A 22 74.00
 D 3 10.00
 Total 30 100.00
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The data in the table above shows that the majority of respondents agreed with the 12th state-
ment. To this question, 22 people (74%) responded with an “agree” option, 5 people (17%) 
responded with a “strongly agree” option, and 3 people (10%) responded with a “disagree” 
option. Therefore, it was safe to assume that instructor used Telegram to walk students through 
the steps of composing a story. 

“In response to the teacher-provided narrative writing prompts, students actively asked and 
answered questions” is the questionnaire’s thirteenth statement. Results from the respondents 
are shown in Table 13.

Table 13. The Result of the 13th Statement
 Frequency  Percentage
Valid SA 4 13.00

 A 21 70.00
 D 5 17.00
 Total 30 100.00

The majority of respondents (as shown in the table) indicated their agreement with the thir-
teenth statement. There were 21 “agree” votes (70.00%), 4 “very agree” votes (13.3%), and 5 
“disagree” votes (17.3%). It was safe to assume that the students were engaged in discussing the 
teacher-provided narrative writing material by asking and responding to questions.

Discussion
The first measurement focused on how simple it was to utilize Telegram. Telegram was deemed 
“simple to access,” “it is easy for me to learn to operate Telegram,” “Telegram was flexible 
to communicate with teacher and students,” and “Telegram was a light and easy application 
to install,” among other positive attributes. The “agree” scale predominated in every single 
item. According to the first metric, the researcher discovered that Telegram allowed for open 
communication between educators and their classes. The vast majority of students agreed that 
Telegram was an app that simplifies communication. These findings are consistent with those 
of a previous study (Aladsani, 2021) whose majority of participants said that Telegram boosted 
students’ contact and that their use of the platform was representative of their interactions with 
both professors and classmates.

Second, in terms of perceived usefulness, five respondents said that they were able to finish 
their writing assignments sooner via Telegram, while another five said that they benefited from 
the assistance and found it was simpler to write their narratives via Telegram. The participants 
also agreed with statements like “Online learning boosts students’ ability to write narratives,” 
and “Telegram increased students’ motivation”. Telegram also allows students to have the free-
dom to freely express themselves through the writing of narratives, and it keeps them motivated 
to keep writing. The “agree” scale predominated in every single item. The second indicator un-
covered by the study showed that some students felt they were more engaged in writing when 
using the Telegram app. Additional findings from the study reveal that Telegram, according 
to the majority of students who have used it for story-based online education, is a useful tool. 
These findings were consistent with the study by Wayne (2018) who found Telegram to be a 
useful tool for distance education. 
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Indicator 3 addressed classroom engagement with narrative writing instruction, such as “Teach-
er explained narrative in Telegram”, “Teacher explained the narrative writing processes in Tele-
gram”, “Students actively asked and answered questions related to the narrative writing mate-
rial given by the teacher”, and “English teacher used English as the language of instruction for 
teaching English in Telegram”. According to the data, the “agree” scale predominated in four 
items in the questionnaire. This data demonstrated the success of using Telegram in an online 
classroom setting.

CONCLUSION
According to data gathered through questionnaire, students’ opinions of Telegram as an online 
platform for creative writing varied widely throughout the Covid-19 pandemic. Firstly, the 
students’ responses indicated that the vast majority of them found Telegram to be a simple and 
straightforward tool. There was no expense to set up Telegram and it was simple to use. Second, 
in terms of perceived utility, most students thought that Telegram was effective for complet-
ing narrative writing tasks despite the Covid-19 pandemic. Educators could use Telegram to 
communicate a wide variety of file types to their students, including photographs, documents, 
presentations, and more. Finally, most students thought that using Telegram apps, where the 
teacher delivered the topics through voice chat or Telegram zoom, would be an effective means 
of delivering online narrative learning. It did not matter that they were learning online, because 
they were still able to practice face-to-face interaction and both the students and teachers might 
connect directly with one other even though they were in separate locations. Learning via Zoom 
Telegram or voice chat made it easier for pupils to absorb the information being given. This 
means that Telegram had the potential to serve as a tool for learning narrative writing online.
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Abstract
The implementation of translation strategy has become a significant is-
sue in several countries amidst the constant discussion of technology 
integration in language learning. Although it has long been regarded 
as not reliable by some researchers since it is highly associated with 
grammar-translation methods, several EFL countries still regard trans-
lation strategy as an interactive learning strategy which focuses on 
learners. Therefore, the present study aims to investigate the attitude of 
EFL learners in a rural area in Indonesia towards the implementation 
of translation strategy in language learning. It also attempts to find out 
whether translation strategy is effective to foster learner autonomy. Ap-
plying a qualitative case study to a group of high school students from a 
rural area in Indonesia, questionnaires and focus group interviews were 
used to collect the data. The result showed that the participants per-
ceived translation as a useful learning strategy to foster learner autono-
my in an EFL context since it encouraged them to work collaboratively 
instead of depending on the teacher.

Keywords: autonomous learning, collaborative learning, interactive 
learning, learning strategies, translation.

INTRODUCTION
Translation strategy remains to be a frequently discussed topic in an English as a Foreign Lan-
guage (EFL) teaching area despite the rapid advancement of technology integration in language 
learning. Many studies in the past few decades are seen to put translation in a shadow when 
discussing the best method to learn languages since it has long been regarded to be inefficient 
and unreliable. However, those studies failed to recognize the potential of translation strategy 
to promote autonomous language learning especially in an EFL context where technology is 
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barely accessible for the learners. Although integrating technology in language learning pro-
vides significant impacts including fostering learner autonomy, it becomes irrelevant when the 
learners have no access to the technology (Purwaningrum & Yusuf, 2019). Translation has its 
own strength as a learning strategy that can be useful to foster learner autonomy, as it can be 
interactive and more learner-centered (Dagilienė, 2012). The use of authentic materials when 
teachers implement translation strategies is also believed to help students acquire some degree 
of autonomy in learning target languages (Pekkanli, 2012). Moreover, using translation benefits 
the students as it can help to improve their first language (L1) proficiency through contrastive 
analysis (Marqués Aguado & Solís-Becerra, 2013). 

Generally, some studies conducted on the use of translation strategy were intended to provide 
a counter argument that translation is not a dull activity, and it has its own benefits when im-
plemented in the classroom. Although most of the studies were conducted to support the use 
of mother tongue and translation strategy in the foreign language classroom, there were only 
few focusing on exploring the attitudes and perceptions of the students on the use of translation 
strategy in an EFL classroom (Al-Musawi, 2014; Fernández-Guerra, 2014; Karimah, 2020).

Grounded from the above arguments, this study was conducted to discover the learners’ be-
havior during the implementation of translation strategy in an EFL classroom especially when 
technology is hardly accessible for them. This study was also conducted based on the belief 
that observing learners’ behaviors is necessary to help uncover their perceptions towards the 
learning strategy, and their perceptions are useful to determine whether this learning strategy is 
effective in improving their autonomous language learning (Chan, 2003).  Combining frame-
works from Chan (2001) and Fernández-Guerra (2014), this study formulates a new framework 
that can accommodate both topics at hand in order to present a fruitful discussion.

Conceptualizing learner autonomy in an EFL context 
In recent years, learner autonomy has been considered a debatable notion in educational re-
search, not to mention in an EFL learning context. The term learner autonomy itself is perceived 
to be problematic as there have been many scholars around the world trying to represent the 
term in different levels and different ways (Benson, 2007). Despite the variety of opinions re-
garding the term learner autonomy, the most cited definition of autonomy is the one derived 
from Holec (1981), who defines autonomy as “the ability to take charge of one’s own learning”. 

Consequently, it is not surprising when some scholars attempt to revisit the concept of auton-
omy to fit the context where autonomy is being implemented. Dang (2010), for example, at-
tempted to explore the challenges of the implementation of learner autonomy in the Vietnamese 
EFL context, particularly from the sociocultural perspective. This study further examined how 
the local situation contributed as the factor facilitating learner autonomy in the Vietnamese EFL 
context. The result showed that the learners could be more active and involved in the learning 
process only if they were encouraged to do so. Moreover, Dang (2010) emphasized that the 
educational system in Vietnam was difficult to be negotiated, so it was suggested that teachers 
should negotiate with the students instead. 

In Indonesian context, the concept of learner autonomy is currently explored by many scholars 
especially in an EFL learning area. Current research reveals that Indonesia is included in the 
developing country with ‘difficult circumstances’ to foster autonomy in language learning since 
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there is a lack of ICT support especially in rural areas (Smith et al., 2018). In addition, Suhar-
manto (2003) even stated that Indonesian students are regarded as ‘passive, introverted, and 
resistant to change’. However, various studies conducted in Indonesia show that it is potential 
to foster learner autonomy in Indonesia (Purwaningrum & Yusuf, 2019). Yuliani and Leng-
kanawati (2017), for instance, explored how project-based learning fosters learner autonomy in 
the Indonesian EFL learners. This study revealed that although it takes time, learner autonomy 
can be promoted gradually using the proposed learning strategy even though the level of auton-
omy varies between the students. Therefore, it does not mean that autonomy cannot be devel-
oped at all in countries with ‘difficult circumstances’ since it can be managed by implementing 
appropriate learning strategies. 

The development of learner autonomy in Indonesia may be different from its development in 
other countries, as fostering learner autonomy should also consider each local context (Dang, 
2010). Considering this fact, this study will limit the concept of learner autonomy into the way 
students learn independently to acquire the skills by having the responsibility of their own 
learning. However, learning independently as defined in this study does not mean that students 
do not need teacher’s support in the process. Instead, students regard the teacher as a facilitator 
in the learning process that helps them understand the learning strategy better.

Translation as a learning strategy to nurture learner autonomy
Implementing translation strategy in an EFL classroom is hardly regarded as significant to foster 
learner autonomy in 21st century learning. Translation strategy is deemed to be a reminder of 
grammar-translation method which has been put aside as a learning method especially by scholars 
with a strong belief in direct method (Fernández-Guerra, 2014). In addition, several researchers 
argued that using native language during the process of learning a new language interferes with 
the acquisition of the target language (Asgarian, 2013; Pekkanli, 2012). However, those argu-
ments do not seem to bring an end to the translation strategy implementation in several countries.

Despite the dismissal of translation strategy implementation in most inner-circle countries 
decades ago, this case is obviously not applicable in several countries in the other parts of 
the world, especially when English is learned as a foreign language. The written obligation 
is sometimes irrelevant with the real practice in the classroom. Students sometimes still need 
assistance from a dictionary or even some help from their friends to translate, and the teachers 
often unconsciously use translation in their classroom (Cook, 2007). Moreover, translation is 
also deemed to be useful in promoting language learning through the interference between the 
L1 and the target language (Marqués Aguado & Solís-Becerra, 2013). Cook (2007) also claims 
that translation has constantly been regarded as a helpful skill, especially in a more multicultur-
al and globalized society. However, it is worth noticing that translation is not always possible 
to be employed in a classroom, especially when it is a multilingual class or when the teacher is 
monolingual (Cook, 2007).

The problem in teaching English in an EFL context is in looking for the appropriate learning 
strategy that can accommodate learners’ needs. This issue has been a constant challenge in 
teaching English in non-Native English-Speaking Countries (non-NESC) (Hasanah & Utami, 
2019), and Indonesia is not an exception. Accommodating students’ needs means taking the 
students’ perspective on the learning strategy as a primary concern in the process of language 
learning. A study conducted by Fernández-Guerra (2014), for instance, reported that students’ 
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voices regarding their preferred learning strategy led to an effective foreign language learning 
process. This study revealed that the students prefer translation strategy in their foreign lan-
guage learning since it helped them to acquire the knowledge faster and easier. In a similar man-
ner, Chan’s (2001) study explored how learners’ learning preferences influenced their language 
learning. It showed that the learners were aware of their preferred learning styles, and it led to 
a positive attitude towards autonomous learning.

Related to learner autonomy, there is also a quality in translation strategy that should not be 
neglected by teachers in this case. Using translation strategy tends to promote learner autonomy 
as it usually uses authentic materials and the practice tends to be more learner-centered (Dagil-
ienė, 2012; Van Lieshout & Cardoso, 2022). Although promoting learner autonomy is quite a 
challenge in an EFL context, EFL learners are aware of the significance of learner autonomy in 
their foreign language learning (Quoc, 2020). Since the recent national curriculum in Indonesia 
emphasizes on teaching students to be self-learners, learner strategies that could encourage 
students to be autonomous learners should be implemented effectively in the classroom. There-
fore, it is crucial to find out how the students perceive the translation strategy in their learning 
process, and whether it can be used as a tool to nurture learner autonomy effectively in the 
Indonesian EFL context.

METHODS
Research design
The present study employed a qualitative case study design. This design is chosen since quali-
tative research allows researchers to distinguish the problems from the perspectives of the par-
ticipants (Hamied, 2017). Meanwhile, a case study is useful to investigate the behaviors of the 
students and there is less control over the data (Yin, 1994). Since case study design requires the 
study to be unique, some boundaries are set upon this study (Gillham, 2000). The first boundary 
is the context of the study, which is limited to EFL settings in a secondary school. Then, the 
translation strategy used by the teacher is written translation, which encourages the students to 
indirectly work on their writing.

Participants
A total of 23 secondary EFL students from a private high school in a rural area in Indonesia 
were selected as the participants in this study. They were selected since technology was barely 
accessible for the students in this school. They were Islamic-school students and mostly stayed 
in pesantren (Islamic boarding house), which made them have a limited access to technology 
due to the boarding house regulation. However, the school enabled them to use technological 
facilities provided by the school although it was also limited in terms of internet connection.

Data collection and analysis
Questionnaires and interviews were used to collect the data in order to make the most of the 
validity of the data. The questionnaires were distributed first to examine the students’ initial 
understanding of learner autonomy and their opinions on translation strategy in teaching and 
learning process. The questionnaires included several questions on their understanding of learn-
er autonomy and on their knowledge toward the language learning strategy implemented in the 
classroom adapted from the questionnaire developed by Chan (2001). There are 30 items in 
the questionnaire with 23 close ended questions using 3-scale Likert scale (range: Agree, Not 
Sure, Disagree) that allowed the participants to give flexible responses (Cohen et al., 2000) and 
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seven open-ended questions that enabled them to convey their responses based on their own 
perceptions (Cohen et al., 2000). The data from the questionnaires were analyzed using the 
predetermined framework. The result was used to divide the participants into two categories: 
the students with higher awareness of autonomy and the students with lower awareness of au-
tonomy, as well as to select the participants to join a focus group interview. 

The focus group interview was conducted to clarify the data perceived from the questionnaires, 
as it was helpful to extend the discussion and offered variety of responses from the partici-
pants (Cohen et al., 2000). It was also useful to obtain common perceptions of the participants 
involved in the discussion, as well as to gain different points of views on the topic (Creswell, 
2012). A total of four participants were purposefully selected to join the focus group interview 
based on the result of questionnaire analysis. They were considered qualified to provide fruitful 
data as they understand the topic quite well. The data from the focus group interview were tran-
scribed and translated first since the interview used Bahasa Indonesia to avoid any misinterpreta-
tion of the statements from the students. After the written data from the interview were obtained, 
they were coded and classified into three categories: students’ learning preferences, students’ per-
ceptions toward autonomous learning, and students’ perceptions toward translation strategy.

After all data were obtained, they were analyzed using the frameworks from Chan (2001) and 
Fernández-Guerra (2014). Both frameworks were combined due to the lack of frameworks on 
the implementation of translation strategy in autonomous language learning. Chan’s (2001) 
framework emphasizes on the learners’ attitudes and expectations toward learner autonomy, 
meanwhile Fernández-Guerra (2014) set the focus on the learners’ attitude on the use of trans-
lation strategy in EFL learning.

FINDINGS AND DISCUSSION
This study presents three major findings for further discussion, including learners’ learning 
preferences, their autonomous learning, and their attitudes toward translation strategy to foster 
their autonomous learning.

Learners’ learning preferences
Regarding the preferred learning style of the learners, this study found that the students were 
aware of what they wanted in their learning. They clearly expressed what they preferred for 
their learning and why they preferred one method over the others. In general, the learning pref-
erences of the students participated in this study can be seen in Table 1 below.

Table 1. Learners’ Preferences on Language Learning
Agree Not sure Disagree

I like to learn by reading English articles 4.4% 30.4% 65.2%
I like to learn by watching English movies 73.9% 21.8% 4.3%
I like to learn by listening to English radios and songs 26.1% 39.1% 34.8%
I like to learn by speaking to native speakers of English 0% 65.2% 34.8%
I like to learn by language games 43.5% 39.1% 17.4%
I like to learn by reading bilingual texts 78.3% 21.7% 0%
I like to learn through role-plays 65.2% 34.8% 0%
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Table 1 shows that the learners perceive themselves to prefer learning through the activities 
they found entertaining and fun, including watching English movies, listening to English songs, 
using language games, reading bilingual text, and doing role-plays. Meanwhile, reading articles 
seems to be the least popular activity the students preferred for their language learning. 

According to the students, all activities above required them to translate the target language 
into their first language or vice versa to understand the content better. For instance, when the 
teachers assigned them to do role-plays in English, they would prepare a draft in their first lan-
guage before translating the draft into the target language to be presented in front of the class. In 
addition, students reported that reading bilingual text was one of the best strategies to learn target 
language since they could match the target language with their first language and highlight the 
difficult words they found while reading. They further mentioned that they usually read the text in 
the target language first while trying to understand the meaning and used the text in their first lan-
guage to check whether they understood the text correctly. This kind of activity also unconscious-
ly facilitated the students’ autonomous learning since it helped to improve their noticing ability.

Regarding the learning preferences, the following statements further explained the students’ 
points of views:

Dira: I liked it when the teacher asked me to go in front of the class to role-play. It 
was fun. I also enjoy listening to English songs. When I don’t know the meaning, I 
look up the dictionary for help.

Rian: For me, learning English is easier if we practice translating a text. Because 
we can learn some vocabulary, understand it, and make us independent without the 
help of others. I also think that discussing a text and translating one text and another 
help a lot, especially when we need to answer some questions. That way we will 
understand the meaning better.

Zidan: When I watch movies, I use the one with subtitles. Because it helps me to 
understand the story.

(FGI #1)

Regarding translation strategy, the students mentioned that it became the preferred strategy to 
help them understand English better. Students were found to rely on dictionaries to look up 
difficult words they discovered. Role-play was included as one of the activities commonly used 
in translation strategy by the students in this study. It was mentioned by Dagilienė (2012) that 
translation could be helpful for EFL students to enrich their understanding toward the structure 
of target language as well as their first language. Thus, the findings of this study complemented 
this argument since the participants also mentioned that translating text helped them to under-
stand the target language better. They also perceived that the translation of the movie subtitle 
appeared to be helpful for them to understand the content of the movie. 

Although the learning preferences of the participants varied, they drew on one similarity, in which 
they unconsciously preferred the use of translation strategy on their language learning. Moreover, 
the tendency of the participants on the authentic use of target language which fostered autono-
mous learning (Chan, 2001) was evident in this study.  It showed that there was an opportunity to 
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develop autonomous learning by exploiting their learning preferences effectively and considering 
each of the student’s opinions towards the implementation of translation strategy in the long run.

Autonomous language learning in EFL classroom
Although in practice the teacher still used traditional learning strategy with less technology in-
volved in the learning process, it was observed that the teacher always encouraged the students 
to be responsible for their own learning. Table 2 below shows students’ perspective on how they 
managed to be responsible for their own learning.

Table 2. Learners’ Perceptions toward Learner Autonomy
 Agree Not sure Disagree

I like the teacher to explain what and how I am learning 78.3% 21.7% 0%
I like the teacher to give me problems to work on 34.8% 47.8% 17.4%
I like the teacher to let me find my own mistakes 91.3% 4.4% 4.4%
I like to be responsible for my own learning 34.8% 56.5% 8.7%
I have a right to be involved in selecting learning tasks and activities 60.9% 21.7% 17.4%
I like to assess my own progress 86.9% 13.1% 0%
I like to study by myself 8.7% 39.1% 52.2%
I like to work in pairs 95.6% 4.4% 0%

Table 2 provides enough evidence that teachers’ support during the learning process remained 
essential although the participants perceived themselves to be autonomous learners to some 
degree. The degree of autonomy was indicated by how the students were showing preference in 
collaborative learning such as working in pairs (95.6%), aware of their weaknesses by preferring 
to reflect on their own mistakes (91.3%) and their learning progress (86.9%). That awareness 
exhibited by the students led them to develop learner autonomy more effectively (Chan, 2001). 
It was not a surprising finding since Bekleyen and Selimoğlu (2016) also found similar results in 
their study in which students still regarded the teacher’s support to help them learn effectively. 

This study also showed the students’ perspective towards their teacher’s roles in the classroom. 
All participants clearly stated that the role of teacher in the classroom was teaching them the 
lesson. Some of them also elaborated their answers by stating that the teacher’s job was to ex-
plain about everything. Yet again, it only confirmed Bekleyen and Selimoğlu (2016) findings 
since they also showed that the students perceived the teacher as the person who was respon-
sible for the learning process in the classroom, while the students were responsible for their 
learning outside of the classroom. Therefore, the findings indicated that most of the participants 
in this study still had a low degree of autonomy. Although they argued that they found learning 
independently challenging and that it provided some benefits, they could not deny that they still 
needed the guidance from the teacher almost all the time. 

In general, although the participants showed positive attitudes toward the development of learn-
er autonomy, it emphasized the role of the teacher that could not be replaced as the resource 
of knowledge for the students. It is related to the culture in the Indonesian educational context 
where teachers tend to dominate the teaching-learning process (Lengkanawati, 2016), so it is a 
challenging task for the teachers to promote learner autonomy in the Indonesian EFL classroom 
to a certain degree. However, it does not mean that learner autonomy cannot be developed at all 
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in the Indonesian EFL context. Instead, once the teachers find out how far the learners perceive 
themselves as autonomous learners, they can start to promote learner autonomy with a partic-
ular strategy that can help enhance their autonomy by considering learners’ perspectives and 
abilities. One of the strategies discussed in this study was translation strategy, since it allows 
the students to learn in an authentic environment and to engage more with the target language.

Translation strategy to enhance learner autonomy
In order to perceive the effectiveness of translation strategy to be used as a tool to promote 
learner autonomy in Indonesian EFL context, the opinions of the participants toward the use of 
translation strategy in the language learning were explored. Table 3 shows the perception of the 
students on the use of translation strategy in their learning process. 

Table 3. Learners’ Perception on the Use of Translation Strategy
 Agree Not sure Disagree

I prefer that the teacher gives lessons using mother tongue  47.8% 43.5% 8.7%
I prefer that the teacher gives lessons using target language 26.1% 60.9% 13%
I prefer that the teacher gives lesson using both mother 91.3% 4.4% 4.3%
tongue and target language
I always translate what the teacher explains to understand 39.1% 52.2% 8.7%
the lesson
I like to use the target language out of class 21.7% 13.1% 65.2%
I like to make a list of vocabulary in the target language 47.8% 52.2% 0
I always use the dictionary to help me learn the target language 86.9% 8.7% 4.4%

How the learners perceive translation as a learning strategy that helps them learn better is evi-
dent in Table 3. Dictionary was still perceived by the students as an effective tool to help them 
learn the target language, and it was also verified to be a crucial tool in translation. In addition, 
the participants also explained in further detail that translation was very important in their 
learning process because it helped them to understand the text in the target language easier and 
better. They also stated that by being involved in translation activities, it helped them one step 
closer to be autonomous learners as it allowed them to try figuring out the meaning of the words 
they did not understand with the help of a dictionary or by asking their friends.

The following statements are some of the participants’ views on how translation strategy was 
effective particularly to enhance their learner autonomy.

Rian:   For me, practicing translating a text makes me autonomous.

Zidan: I often write a difficult word I found in a text and look up the meaning in the 
dictionary. That way I feel independent and it helps me to understand the language 
better.

Dira: I make a mini dictionary myself as well. So, I would write down the difficult 
words I don’t understand and look them up in the dictionary.

(FGI #2)
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The students were also asked about the language that their teacher should use when explaining 
the materials or lesson in the classroom. It was found that almost all students participating in 
this study perceived that it was better for the teacher to use both native and target language 
during the language learning. In addition, the participants elaborated their opinions as can be 
seen in the following statements. 

Lian: I would rather the teacher use both languages (L1 and L2), because we can 
understand better that way.

Zidan: The written and spoken language of English is different; that’s why it is bet-
ter when the teacher uses both languages. So, we know the meaning.

(FGI #3)

Although some of the students agreed that using both languages wass better, some of them ar-
gued that using target language during the lesson could help them acquire the target language 
faster. Their arguments are presented in the following excerpts.

Rian: I prefer the teacher to use full English in the classroom, because it will make 
us familiar with the language. Once we are familiar (with the language), it will 
make us understand the language better, right?

Dira: Yes. If the teacher uses full English, it will be helpful when we speak with 
native speakers.

(FGI #4)

The findings of this study showed that translation strategy had a potential to foster learner 
autonomy of the students. Most of the participants perceived that translation helped them un-
derstand the target language better, and it was noticed from the way they showed an interest for 
the teacher to teach them using full English. This finding is aligned with the study conducted 
by Dagilienė in 2012 which found that translation strategy helped students to understand the 
structure of two languages at the same time, and it helped them improve their English skills.

In conclusion, the participants’ attitudes during the study implied that they considered transla-
tion strategy as a means to help them understand the target language better. Unconsciously, they 
also showed a positive attitude toward the use of this strategy to nurture their learner autonomy, 
as it was claimed to be interactive; the use of authentic materials was also encouraged in the 
best way possible during the teaching and learning process (Dagilienė, 2012).

CONCLUSION
Fostering learner autonomy is not an easy task for teachers, not to mention for EFL teachers in 
Indonesia. Some factors are constraining the teachers to develop learner autonomy. One of the 
biggest problems is coming from the learners who play a vital role in the development of learn-
er autonomy (Benson, 2007). Their beliefs hold an importance on how teachers should apply a 
suitable strategy to foster autonomous language learning. 

In general, Indonesian learners are viewed as passive, introverted, and resistant to change (Su-
harmanto, 2003). It has become a cultural problem as the learning process has tended to be 
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teacher-centered for decades. Although at present the national standard curriculum emphasizes 
the reinforcement of learners-centered learning, the practice remains unchanged. It takes time 
to change the tradition, but it does not mean it cannot be done in the current situation of Indone-
sian context as learner autonomy is not constructed in a blink of an eye. There are some efforts 
that should be prepared both by teachers and students in order to develop learner autonomy 
gradually and effectively.

Translation strategy proves that learner autonomy in the Indonesian EFL context is one step 
ahead of its development. By considering the culture of the Indonesian learners, we cannot 
neglect the fact that teachers have their fair share in the development of learner autonomy as 
being autonomous learners does not mean learning without teachers (Lengkanawati, 2016). 
By implementing translation strategy in the classroom, teachers facilitate the learners to work 
collaboratively and interactively which fosters their learner autonomy and actively provide 
guidance for the learners whenever they encounter a hardship during the learning process.

This study provides some insights from the learners’ point of views on the implementation of 
translation strategy in autonomous language learning. It also highlights two major findings. 
First, the students showed a positive attitude toward autonomous language learning, as they 
were open to the idea of collaborative learning which is an attribute of learner autonomy. Sec-
ond, they perceived translation strategy as an effective learning strategy to help them become 
autonomous learners as it encouraged them to solve the problem in understanding the target 
language they learned in the classroom, in this case English as a Foreign Language. 

Therefore, teachers can make use of this result as a foundation to determine the next step in 
promoting learner autonomy. Since investigating learners’ behavior is useful to understand 
learners’ awareness towards their autonomous learning development, teachers can consider 
conducting needs analysis for a prosperous and enjoyable autonomous language learning expe-
rience. Furthermore, in areas with limited access to technology like the context of this study, the 
teacher can develop the traditional teaching strategy in a more enjoyable and creative way by 
considering the students’ learning preferences. Although the current education system cannot 
be separated from the use of technology in the process, taking the students’ situation into con-
sideration is the best strategy for the teachers to deliver a quality English as a Foreign Language 
lesson. Therefore, considering the recent shift of the education system in Indonesia from offline 
to fully online or hybrid learning that requires the use of technology, it is highly recommended 
for future research in this field to include researching about the challenges of fostering autono-
my in an environment where technology is not accessible for the majority of the students.
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Abstract
The purpose of this study was to explore the effectiveness of Quora 
based on the perception of higher education students at Islamic State 
University of Semarang, specifically about authentic experience of 
reading and writing practice in expression of asking and giving opinion. 
Descriptive method was used as the research design. Questionnaire and 
interview were used to investigate student’s attitude toward the Quora 
platform. Based on student’s questionnaire and interview result’s anal-
ysis, the experience of doing authentic practice is interesting. The study 
showed that more than 85% of students admit the effectiveness of Quo-
ra to give authentic learning experience and to help them adapt in the 
real situation. 

Keywords: Student’s perspective, Quora, authentic learning 

INTRODUCTION
Productive language skills and receptive language skills are two main language skills in lan-
guage learning. Speaking and writing competency are classified as productive skills, and the 
competency to perceive information is classified as receptive or passive skills. However, ability 
to write is one of the language skills that plays an important role in mastering English. Being 
able to write in target language writing is able to help someone communicate and deliver mean-
ing in writing. However, without meaningful practice, improving written communication skills 
is impossible. 

The basic goal of any language learning and teaching process is to facilitate communication 
between students and speakers of the target language. However, preliminary study has revealed 
that learning to write is only possible through in-class practice. The ability of the teacher or 
lecturer to help each student write for actual usage and context is limited. Students were discov-
ered to be having trouble writing in English because they were afraid of utilizing inappropriate 
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structure and grammar and vocabulary. This situation, their nervousness makes them feel as 
though it will be tough to improve their writing ability.

As a means of written communication, writing is widely regarded as the most challenging 
among all language competencies. Harmer (2004) stated that the process of composing writing 
is time-consuming and not easy to do, and it demands language skills, including proper gram-
mar and vocabulary, which are acquired through strong reading and listening competencies. 
However, extensive planning without useful practice is useless. Based on the preliminary sur-
vey conducted in August 2022, students did not have enough writing practice since they com-
posed in un unreal context or circumstance. In addition to the aforementioned elements, pupils 
must deal with the issue of anxiousness. As they had writing only for completing assignments 
in English language subject at school, they are not confident enough when doing free writing. 

The author provides workable platform to help readers get beyond these obstacles and success-
fully complete the learning process for developing writing skill; especially in written expression 
about asking and giving opinion. Creating meaningful learning through authentic learning activi-
ties is undoubtedly something that can be pursued to enrich the learning environment. It is thought 
that by offering students exercises or simulations that mirror real-world issues and circumstances, 
the gap between the classroom and the real world can be closed (Ozverir et al., 2017).

This study focuses on how well Quora facilitates meaningful learning. The media platform  
was created to allow users to ask and answer questions about various topics. This platform has 
a variety of themes and interests, a column for answering questions and sharing opinions, and 
of course writing tools for sharing specific issues and soliciting feedback from the public. The 
purpose of this study is to evaluate the success of using  to give authentic experience of learning 
written expression of asking and giving opinion at UIN Walisongo Semarang.  The data were 
analyzed to answer the research problem that is How effective is  to give authentic experience 
in learning English writing?

Doyle cited in Andersson and Andersson (2004) explained that the concept of authentic learning 
concept can be examined through several dimensions includes learners, subjects, and learning 
situation. Based on students or learner’s perception, authenticity is the need to feel that learning 
process is meaningful and useful in their real life. From a technical view, it can be said that the 
activity must accommodate student’s actual learning, and from a ‘situational learning’ point of 
view, the activity must be learned in a context that corresponds to practice in a real situation.

The fundamental tenets of authentic learning activities are as follows. One crucial rule is that 
they must be applicable to actual circumstances (Diamond et al., 2011). Brown et al. (1989) 
emphasized that teaching and learning contexts for authentic experiences are those activities 
that are similar to activities carried out by people outside of the classroom, but without the 
elements that would prevent students from learning. According to Fitzsimmons and Lanphar 
(2011), authentic learning can encourage interest and enjoyment in learning, and when students 
are motivated and enjoy what they are doing, they are more likely to try new things and de-
velop new skills. Another explanation about authentic learning is purposed by Berardo (2006), 
who stated that authentic learning can make students highly motivated in learning and able to 
change student’s negative perspective about learning. Authentic learning is believed to be able 
to promote the language use in the real world. This research also promoted that using authentic 
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material helps the students use their knowledge that they acquired in the real situation. He also 
underlined that one of the most beneficial authentic material resources for teaching and learning 
is from the internet, because it is easily accessed with many variations of activities. 

Additionally, based on Christmas (2014), students will be fully participating in authentic learn-
ing activities practice. Since in authentic learning is possibly to make students learn from 
the more expert members or even natives in the community, the process of learning will run 
smoother. As many practical experts said, learning through experience is much better than lim-
iting students to learn only about theory. 

 is a website designed to allow users to ask and answer questions about various topics. This 
platform has a variety of themes and interests, a column for answering questions and sharing 
opinions, and of course writing tools for sharing specific issues and soliciting feedback from 
the public. Since its content involves asking members for their opinions on specific issues and 
receiving their opinions in writing, it is aimed that this platform will encourage authentic learn-
ing experiences.

Students were required to practice asking and providing opinions in  after numerous theories 
were explained. They created an account and began asking and responding to other  users’ 
questions and comments. This exercise encourages genuine relationships and communication 
of English which they could not get at classroom.

Figure 1. Features of Quora

METHODS
The study was done through descriptive research approach. The population consists of sec-
ond-year students of UIN Walisongo Semarang’s Faculty of Ushuluddin and Cultural Sciences. 
Although there are 437 students in the entire population, Airasian and Gay (2000) suggested 
that a 10% minimum sample size be used for a descriptive study. 90 students were selected 
as research samples by the researchers. The samples were chosen at random. A questionnaire 
serves as the research tool. Descriptive analysis was used to analyze the data. Twelve questions 
with the choices “agree” or “disagree” made up the questionnaire. On the basis of certain prior 
and pertinent literature, the questionnaire items were created. The instrument’s dependability 
has moderate reliability with coefficient was .075. It makes the instrument can be used in this 
research since it is reliable enough.

Student’s Perspective of Using...
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Figure 2. Sample of Student’s Writing at Quora

FINDINGS AND DISCUSSION
Below is the result of questionnaire on students’ belief and attitude about the Quora platform.

Table 1. Students’ Beliefs on the Value of Using Quora
No Statement Agree % Disagree %
1 This activity has pedagogical value  89.00  11.00
2 This activity is able to improve my reading  96.00  4.00
 and writing skill
3 This activity is able to give opportunities to  93.00  7.00

 improve the quality of my writing

According to the answer to the first question, the majority of students think the platform is use-
ful for their pedagogical development. Here, value refers to how the platform might aid students 
in honing their writing abilities. The second assertion, which deals with students’ opinions of 
the tool that helped me enhance my writing, also yields positive results. The answers to ques-
tion three show that everyone who took part agrees that the platform gives students a chance to 
encourage growth in the caliber of their work. Participants were asked in question four wheth-
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er or not additional students should use the Quora platform. It demonstrates that 96,00% of 
participants concur that the Quora platform benefits them increasing their ability to read and 
write. In conclusion, Table 2 shows that, notwithstanding the opinions of certain students, the 
majority of students believe that the Quora platform has educational value, particularly in terms 
of enhancing writing skills.

Table 2. Students’ Attitude toward the Platform
No Statement Agree % Disagree %
4 This activity cannot improve my confidence of  28.00 72.00
 writing
5 This activity cannot support meaningful learning 12.00 88.00
6 This activity can be time and cost consuming 12.00 88.00
7 It is difficult to do this activity 24.00 76.00

The chart demonstrates that the majority of students disagree with the claim that the Quora plat-
form cannot help students enhance their writing abilities. Eighty-eight percent of students said in 
another response that this platform can help their meaningful learning since it provides them with 
real-world learning opportunities. Seventy two percent of pupils also concur that using this plat-
form will boost their writing self-confidence. Seventh question shows that the majority of students 
have no trouble using or operating the Quora platform. Students appeared to approach this plat-
form with a positive attitude in general. Table 3 demonstrates that the majority of students believe 
the Quora platform is a useful tool for providing students with real-world learning opportunities.

Table 3. Quora Effectiveness
No Statement Agree % Disagree %
 8 This activity can decrease my anxiety toward writing  36.00  64.00
 9 This activity can increase my interest in learning  88.00  12.00
 10 This activity promotes challenge of practicing my  92.00  8.00
  English in real life
 11 This activity promotes authentic learning experience  88.00  12.00
 12 I can practice my English based on my level of  87.00  13.00
  difficulty and interest through this activity

The eleventh question was posed to students to find out how they felt about how Quora may 
boost their confidence in real-world writing practice. The findings show that many students 
believe this platform has helped them feel less anxious about writing. Question 12 reveals that 
the majority of students believed Quora to be an effective medium for their writing instruction 
since it can be tailored to their level of interest and difficulty.

It is impossible to separate technology from English language training. Rapid technological de-
velopment and use is supporting effective language education. The results of this study support 
past research on the application of technology in teaching English. Using digital platforms and 
media can considerably increase student motivation and the quality of their education, accord-
ing to Suhartono and Laraswati’s (2016) analysis of this study. Digital learning materials, par-
ticularly those in a visual and interactive format, can increase students’ understanding instead of 
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being delivered by something abstract and unseen. Finally, the research validated the findings 
of Alyani’s study, which suggested that an effective writing exercise might foster a positive 
learning environment, enabling both students and teachers to achieve their learning objectives 
(2016). Both studies found that engaging students in writing exercises encourages them to de-
velop strong writing abilities. With a positive learning environment, students can improve all 
area of their writing, including the topic, organization, word and sentence clarity, and grammar. 
All the elements working together will produce a strong piece of writing. 

Those reading and writing exercises through Quora were actual, as opposed to in-class role-play-
ing (Littlewood, 2011). The students engaged in reading, writing, asking questions, and sharing 
their thoughts with others. They employed the target language for actual transactions and con-
versation, and a genuine reader actually read what they said. One crucial component of authen-
tic activities is tasks that are relevant to real-world situations (Doyle, cited in Mather, 2011). 
Students practiced reading and writing in English with numerous people, including foreigners, 
outside of the classroom during the exercise. The activity gave the students a real-world setting 
in which to put the knowledge or skills they had learned or rehearsed in class into practice, how-
ever this time the scenarios were often unplanned and unstructured. For instance, one student 
said that through Quora, they had spoken with many people, including target language user, in 
scenarios that had been different from members in the classroom. In the classroom, they had 
practiced how to ask and provide opinions in English with only thieir peers.

Both education and technology are evolving. As we can see, education technology is evolving 
in this manner. We discovered that the teaching and learning processes can be supported by 
computer integration in educational technologies. Technology-based education has now be-
come popular. Installing any platform that might enhance a student’s learning process is com-
mon practice among parents, instructors, and students. Based on their convictions that the plat-
form offers educational value for them, they are taking this step. They perceive a betterment, an 
elevation of understanding, and an advance in some facets of life. 

According to a study by Zhang (2016), a teacher’s and students’ attitudes while selecting a 
learning platform will allow them to optimize the benefits of the platform itself. They gain more 
advantages the more wisdom they employ. Another study by Jati (2018) found that several ben-
eficial platforms can be used for independent study and that they significantly aid students learn 
English. In this study, Quora is a platform that offers authentic writing experiences, particularly 
in publishing opinions in response to specific issues.

This study demonstrates that education is all about growth. The goal of this digital platform’s 
usage is to combine educational value with technology to support students’ meaningful and 
independent learning. Students that are capable of meaningful and independent learning are 
those who can actually practice communication in a variety of settings. Independence in this 
context refers to a student’s ability to freely access knowledge, validate it, and confirm it, even 
when their teacher is distant. According to Jati (2018), teachers who are willing to learn more 
about learning and technology and who want to use it in their actual teaching will discover a lot 
of opportunities for how technology could genuinely benefit the teaching and learning process. 
Therefore, the distance and the lack of physical educators would not be an issue when learners 
able to cope appropriate technology for learning.
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The final finding of this study demonstrates the effectiveness of Quora in enhancing students’ au-
thentic learning experience. This platform also encourages students to learn independently so they 
can take the beneficial from it and implement the educational value to a wider situation and area.

CONCLUSION
This study’s main goal was to investigate how well Quora works from the perspectives of EFL 
students. One group’s pretest-posttest findings revealed an improvement in the caliber of the pu-
pils’ writing. After engaging in the activities repeatedly, students’ writing significantly improved. 
It is clear from the examinations that have been done that Quora has an effect on improving stu-
dent writing ability. Regarding student perspectives and attitudes about this platform, the majority 
of students concur that it effectively encourages students to study English writing in a meaning-
ful and independent manner. Future research can evaluate the platform’s effectiveness based on 
teachers’ perspectives, while this study restricts its analysis to just the viewpoint of students.
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Abstract
During the implementation of online learning in the new normal era, 
lecturers conducted the teaching and learning process by utilizing re-
cent technology that could maximize the quality of the teaching and 
learning process. WhatsApp is one of the tools that is used as a teaching 
and learning medium in this new normal era. This is a case study that 
is aimed to explain whether the use of the WhatsApp application gave 
some effects on Mathematics Education students’ activeness in learning 
English for Mathematics. The participants of this research were the 4th 
semester Mathematics Education students’ who were studying English 
for Mathematics. The data from this study were obtained from obser-
vation and Focus Group Discussion. The findings revealed that the use 
of WhatsApp as an online learning medium affects students’ activeness 
in learning English for Mathematics in terms of speaking practice, stu-
dents’ involvement, and students’ confidence.

Keywords: English for Mathematics, case study, students’ activeness, 
WhatsApp 

INTRODUCTION
In the new normal era, most schools and universities still conduct online learning to support the 
teaching and learning processes. Online learning is described as the use of technology such as 
the internet and computers in teaching and learning activities (Mohammadi et al., 2011). With 
the internet, educators can easily find various learning resources and information quickly and 
free of charge (Cai, 2012). The use of technology in learning activities certainly has benefits 
and challenges. The benefits of using technology in teaching and learning activities are stu-
dent-centered learning, flexible, collaborative, effective, cost-effective, interactive, and moti-
vating (Al-maqtri, 2014). Online learning certainly provides tremendous benefits for the world 
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of education because online learning makes teaching and learning activities more accessible. 
However, there are several shortcomings of online learning, namely reducing social interaction, 
technical obstacles that interfere with learning activities, and teachers who are less qualified in 
online learning making learning less effective (Zboun & Farrah, 2021). Lack of online learning, 
especially those related to technical problems, is usually caused by an unsupported internet 
connection which affects the concentration level of students. Online learning also causes chaos 
in learning activities. The chaos, in this case, is when learning activities take place, educators 
cannot control the activities of students, so students can do things outside of learning activities 
such as playing games or watching movies (Daneshdoust & Hagh, 2012).

Online learning is implemented with the help of technology. Advances in technology make the 
use of communication and information media at various levels of education increase drastically. 
Computers, the internet, tablets, and smartphones are not new to learning activities. In this era, 
all these devices become a means of supporting learning activities. For this reason, educators 
are expected to be technology literate to be able to maximize the use of technology in learning 
activities (Richards, 2015). 

The use of technology in the learning process has positive impacts, for example, technology 
makes teaching and learning activities more flexible. The use of technology in the learning pro-
cess makes the learning process more flexible because the learning process can be done anytime 
and anywhere (Usman, 2017, Subekti, 2020). The use of technology allows the implementation 
of distance learning which means, educators and students are in different places. In this system, 
the learning process can be carried out without meeting face to face but is carried out by utilizing 
internet technology so that both lecturers and students can interact in a technology room (Khoti-
mah et al., 2019, Subekti, 2020). Technology also provides unlimited access to learning resources 
(Ahmadi, 2018). In this case, technology allows educators and students to access various learning 
resources that are relevant to learning. In addition, technology provides an interesting learning 
experience, so that students become more motivated in learning (Ahmadi, 2018). The use of tech-
nology makes students interested and enthusiastic during the learning process. 

A mobile phone is one of the technology tools that is widely used for learning because of its fea-
tures and flexibility. The benefits provided by mobile phones make them widely used in teaching 
and learning processes, including in language learning, which is commonly known as Mobile-As-
sisted Language Learning (MALL). In this kind of language learning, students can have flexible 
learning environments where they can learn anytime and anywhere and they do need to study 
in the classroom. This kind of learning offers many benefits for language learning in terms of 
vocabulary, listening, grammar, pronunciation, and reading comprehension (Miangah, 2012). It 
is stated that mobile phones can facilitate students’ learning. It can help students learn by doing 
some practices on their mobile phones, improve their listening comprehension by downloading 
some video materials and doing some English listening exercises, learn grammar by doing gram-
mar exercises installed on their mobile phones, learn how to pronounce words correctly and prac-
tice communicating in English by using text to speech feature, as well as enhance their reading 
comprehension by reading some texts on a reading application installed on their mobile phones 
(Miangah, 2012). MALL also provides some advantages for students which can be summarized 
as follows, improving students’ motivation, allowing students to develop communication skills, 
encouraging students to use practice the language for communication, and facilitating students’ 
learning through exploration, analysis, and discovery learning, facilitating students to communi-
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cate with their classmates inside and outside the classroom at the same and different school, as 
well as facilitating students to have fun learning (Panagiotis & Krystalli, 2021)

These technological advances affect learning activities to make students become active, cre-
ative, and participative in learning activities. Learning technology can improve the quality of 
learning, technology-based learning can run effectively and controlled, the lecturers do not only 
take part as teachers but also learning facilitators for students (Ummayah, 2018). Thus, students 
become learners who are not only filled with knowledge, but also play an active role in honing 
their skills through interesting learning.

WhatsApp is one of the examples of technology that can be used as a learning medium to teach 
English. WhatsApp is an application that has recently become very familiar for people to use to 
communicate. Complete features make WhatsApp one of the most popular communication appli-
cations. Even WhatsApp is an alternative learning media in this new normal era. WhatsApp appli-
cation is an internet technology-based application for both sending and receiving text messages 
as well as for making phone/video calls (Solihin, 2021). As a modern communication application, 
WhatsApp provides features that can be used to communicate such as texts, group chat, voice 
calls, video calls, and WhatsApp on the web and desktop (Surani & Chaerudin, 2020). Over time, 
WhatsApp has updated its features by adding several features that can support communication ac-
tivities as well as help English teachers to conduct teaching and learning activities. These features 
certainly provide significant benefits if WhatsApp is used as a learning tool (Napratilora et al., 
2020). The benefits of using WhatsApp in learning activities include facilitating collaboration and 
cooperation between students who take online and offline lectures and helping students and lec-
turers to convey information and discussions both through the text message feature and the voice 
message feature (Barhoumi, 2015). WhatsApp also becomes an alternative for more interactive 
e-learning classes, it motivates students to learn English, helps students to be more confident in 
communicating in English in a discussion and sharing session, makes students become more con-
fident, and helps students to learn from their classmates’ mistakes (Nuraeni & Nurmalia, 2020). In 
addition, WhatsApp offers cheap and easy learning (Napratilora et al., 2020). 

In general, WhatsApp chat feature is commonly used as a tool for learning. This feature is a 
means where a teacher/lecturer can convey information to a group of students/students in a 
certain class so that the information can be accessed by all members of the group. The group 
feature also facilitates all group members to discuss interactively because each group member 
can convey information either through text messages or voice messages. Of the various ad-
vanced WhatsApp features, the group chat feature is considered the most ideal discussion and 
information delivery feature (Surani & Chaerudin, 2020). The use of the group chat feature in 
this learning process can facilitate discussion and delivery of information, provide convenience 
in the delivery of information and knowledge, increase learning motivation, form study groups 
that build and develop knowledge, increase collaboration and participation in the learning pro-
cess, as well as provide a pleasant learning atmosphere (Susilawati & Supriyatno, 2020). By 
using WhatsApp, the delivery of information becomes easier and more effective so it can help 
lecturers and students communicate with each other. It allows students to have real-time com-
munication between teachers and students outside the classroom (Salem et al., 2018). More 
and more teachers are interested in exploring the possibilities of using WhatsApp in language 
learning. WhatsApp provides many features that give chances for teachers to use it as teaching 
media when they teach English skills (Solihin, 2021). The features enable teachers to design 
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many interesting activities to teach writing or speaking such as asking the students to describe 
emojis (Solihin, 2021). WhatsApp can be used as the medium to share reading materials and 
enrich speaking skills by providing activities such as presentations and role-play (Surani & 
Chaerudin, 2020). WhatsApp can be used as a tool to teach speaking effectively and to improve 
students’ participation (Amry, 2014). It improves students’ engagement in the teaching and 
learning activities, especially in classroom discussions (Mistar & Embi, 2016). 

An example of the use of WhatsApp in English learning is WhatsApp as a learning medium in 
English for Mathematics Education students. The English subject in the Mathematics Educa-
tion Program is English for Specific Purpose (ESP). ESP is an approach to learning English that 
has a specific purpose to facilitate students to learn English according to their needs (Indrasari, 
2016). In addition, ESP is also defined as teaching English that is used for professional purposes 
or teaching English for certain purposes (Kurniawati & Malasari, 2022). In general, ESP learn-
ing aims to equip students with English language skills at a certain level where the language 
skills will be used. ESP teaching is aimed at preparing students to use English in academic, 
professional, or work contexts. Therefore, ESP learning is focused on helping students develop 
competencies that are appropriate to their disciplines. The main target is to develop the ability 
to communicate in English for non-English students so that later students can apply English 
skills in the field of knowledge they are studying. 

ESP in Mathematics Education is called English for Mathematics. English for Mathematics is 
a compulsory subject that is taught in the even semester. It is a subject that involves learning 
classroom language, ways of teaching Mathematics in English, strategies for teaching word 
problems in English, giving advice, how to communicate with parents, and teaching Mathe-
matics using English. By taking this subject, the students are required to be able to understand 
the basic Mathematical terms in English, use the English Mathematical terms in a simple con-
versation in the field of Mathematics teaching, understand simple Mathematics texts in En-
glish, write a simple text using Mathematical terms in English, and demonstrate how to teach 
Mathematics in English. Those course objectives require students to be able to communicate in 
English both written and spoken. In this case, mastering English is beneficial for Mathematics 
Education students since they can meet the demands of the professional workplace, especially if 
they want to work for an international school or a school. It is common to use English to teach 
academic subjects at schools that use English as a medium of instruction (Lestari, 2020). 

At the university level, ESP is commonly known as an English course for students majoring 
in non-English departments (Kusumanungputri, 2010). Therefore, at the tertiary level, English 
courses are implemented mandatory because it is to meet the demands of the world of work 
(Kurniawati & Malasari, 2022; Kusumanungputri, 2010). In general, English courses provide 
benefits to students in the context of academic and non-academic achievement as well as prepa-
ration for the world of work. In an academic context, students gain listening, speaking, reading, 
and writing skills in English according to their discipline. Meanwhile, in non-academic con-
texts, students gain English language skills in the context of everyday life. Then, the advantages 
associated with preparation for the world of work are very clear i.e., university graduates who 
have English language skills will be able to compete globally.

There have been many previous studies about the use of the WhatsApp application as teach-
ing media in English language learning (Ahmed, 2019; No & Lina, 2021; Surani & Chaeru-
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din, 2020; Tirtanawati & Salsabila, 2021). Ahmed (2019) conducted a study about the use of 
WhatsApp to enhance students’ reading and writing ability in English. The findings revealed 
that WhatsApp was an effective tool to improve students’ reading and writing skills since it can 
facilitate the students to practice their English both inside and outside the classrooms. It is also 
stated that the use of WhatsApp enables students to learn from each other. No and Lina (2021) 
researched teacher’s perceptions in utilizing WhatsApp for group presentations. The findings 
show that the WhatsApp group can be used as a tool for class communication, presentation, 
as well as improving the content of presentations by using various online activities. Nuraeni 
and Nurmalia (2020) conducted a study about utilizing WhatsApp to support English learning. 
The results show that WhatsApp can be used to support the English Language learning as the 
form of MALL implementation. Surani and Chaerudin (2020) conducted a study about the use 
of WhatsApp groups to improve students’ English. The findings show that WhatsApp groups 
might help teachers improve students’ English with a set of drills. It is also found that WhatsApp 
can improve students’ activeness and English skills, especially reading, listening, writing and 
vocabulary. Most of the previous studies used qualitative methods. Since this study was a case 
study, therefore, qualitative method was also used to explain detailed and comprehensive data. 
In terms of participants, the previous studies mentioned that the participants were university 
students. In comparison to the previous studies, the participants of this study were Mathematics 
Education students who attended English for Mathematics course. In addition, the context of 
this study was a Mathematics Study Program in Universitas Tidar. Based on the rationale, this 
study aimed to explain whether the use of the WhatsApp application has some effects on Math-
ematics Education students’ activeness in learning English for Mathematics.

METHODS
Research design
To explain whether the use of the WhatsApp application has some effects on Mathematics Ed-
ucation students’ activeness in learning English for Mathematics, this study used a case study. 
A case study is a research method where a contemporary phenomenon is being investigated in-
depth and based on the real-life condition (Yin, 2009). In this research, the data were obtained 
from the Focus Group Discussion (FGD). Before conducting the FGD session the participants 
were invited to fill out a form to indicate their willingness to participate in this study. Then, the 
FGD session was conducted online via teleconference at the last meeting on the subject. The 
FGD was conducted in Bahasa Indonesia to get detailed and comprehensive data.

Participants
The subjects of this study were students of the Mathematics Education Study Program, Faculty 
of Teacher Training and Education, Universitas Tidar who learned English for Mathematics. 
There were two considerations in choosing the research participants: (1) all participants learned 
English for Mathematics and (2) they were active students in the class. The participants of the 
study were 10 students who participated actively during the teaching and learning processes.
 
Ethical considerations
This data collection was carried out based on the willingness of the participants to fill out the 
questionnaire distributed to them. The questionnaire included an explanation for the partici-
pants about the purpose of the study, the benefits they can get, and the consent form. 
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Data analysis
The collection technique used in this study was observation and Focus Group Discussion (FGD). 
Observations were made to observe and record phenomena related to the use of the WhatsApp 
application as a medium for learning English for Mathematics students. The observations in this 
study were carried out by monitoring the course via the WhatsApp group. The researcher also 
distributed questionnaires to the participants to indicate the participants’ willingness to join this 
study. The questionnaires were created using a Google form and distributed to participants us-
ing the WhatsApp application. The FGD was conducted to obtain detailed answers that focused 
on the research objectives. 

The results of the observations were collected and studied in detail, analyzed, and described. 
Then the FGD data was transcribed, analyzed, and described to find answers to whether the use 
of the WhatsApp application had an effect on student activity in the English class of the Math-
ematics Education Study Program.

FINDINGS AND DISCUSSION
This part presents and discusses the findings of how WhatsApp application affects Mathematics 
Education Students’ activeness in learning English. The discussion is presented based on the 
results of the observation and Focus Group Discussion. The observation and FGD showed that 
the use of WhatsApp application had a positive impact on the students’ activeness in learning 
English for Mathematics. First, the use of WhatsApp facilitated the Mathematics Education stu-
dents to actively practice speaking skills, Second, the use of WhatsApp motivated Mathematics 
Education students to learn English actively. At last, the use of WhatsApp made Mathematics 
Education students speak English confidently. Each impact is presented in detail as follows. 

The use of WhatsApp facilitated the students to actively practice speaking skills
The observation done in the classroom showed that the use of WhatsApp facilitated the students 
to actively practice speaking skills. Students practiced speaking in English when they asked 
or answered questions. On this occasion, students practiced how to pronounce English words. 
WhatsApp was used as a tool to teach speaking effectively and to improve students’ participa-
tion (Amry, 2014).  Participant 10 stated: 

“I think learning English using WhatsApp is interesting since it can help me prac-
tice communicating in English. I can learn how to speak and pronounce English 
words by using voice notes. It helps me a lot when I want to have an interactive 
discussion with my classmates and lecturer.” (participant 10)

Participant 8 stated that he had a similar experience in using WhatsApp application during En-
glish class in Mathematics Education Study Program. He stated that the teaching and learning 
activities were interactive. He explained that the lecturer shared the materials via WhatsApp 
document and explained the materials by using voice notes. After the explanation, students 
were allowed to practice speaking English by answering questions, presenting or describing 
things, as well as communicating in English by using WhatsApp features. By doing those activ-
ities, students had great chances to interact and communicate with their classmates actively. He 
added that he liked using WhatsApp because he had the opportunity to communicate in English. 
WhatsApp was used as the medium to share reading materials and enriched speaking skills by 
providing activities, such as presentations and role-play (Surani & Chaerudin, 2020).
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“I like to be active in every activity conducted on a WhatsApp group. The activities 
conducted were good. I like to read the shared ppt and listen to the explanation via 
WhatsApp voice note. I’m always excited to have a discussion and express my ideas 
in English. By doing those kinds of activities, I feel that I have the opportunity to 
practice communicating in English.” (participant 8)

Moreover, participant 5 stated that he agreed with the previous two statements. He stated that 
the WhatsApp application was helpful for students who wanted to practice pronouncing words. 
The explanation given by the teacher was used as an example of how he pronounced the words. 
Then, he used the discussion time as a chance to practice pronouncing words and shared his 
ideas in English. He stated that he was encouraged to practice pronouncing words and commu-
nicating in English. He stated that by using a voice note he was able to record his voice and then 
played it to check his pronunciation. By doing that, he unconsciously practiced pronouncing 
English words correctly and practiced communicating in English continuously. WhatsApp can 
be used as a tool to teach speaking effectively and to improve students’ participation (Amry, 
2014). It improves students’ engagement in the teaching and learning activities, especially in 
classroom discussions (Mistar & Embi, 2016). 

“WhatsApp encourages me to practice pronouncing words, especially those that 
I do not know how to pronounce. Since the lecturer gave the recording of the ex-
planation via voice note, I can play it many times. I can repeat the explanations 
many times to know how to pronounce unfamiliar words. After that, I can practice 
pronouncing unfamiliar words by myself. I can record my voice and practice pro-
nouncing the words until I can do them correctly. (participant 5)

The other participants also stated similar opinions as the three participants. They stated that 
WhatsApp made them actively participate in the teaching and learning activities. They stated 
that the teaching and learning activities conducted via WhatsApp were interesting since they 
could communicate with both lecturers and friends easily and effectively. By using WhatsApp, 
the delivery of information became easier and more effective so it helped lecturers and students 
communicate with each other. It allowed students to have real-time communication between 
teachers and students outside the classroom (Salem et al., 2018). 

The use of WhatsApp motivated Mathematics Education students 
to learn English actively
WhatsApp also influenced students’ involvement in teaching and learning processes. The partic-
ipants stated that they were motivated to participate actively in the teaching and learning activ-
ities since WhatsApp offered cheap and flexible learning. The use of WhatsApp had proven that 
students were willing to participate actively in the teaching and learning processes. The use of 
the group chat feature in this learning process facilitated discussion and delivery of information, 
provided convenience in the delivery of information and knowledge, increased learning moti-
vation, formed study groups, as well as provided a pleasant learning atmosphere (Susilawati & 
Supriyatno, 2020). Participant 4 stated: 

“Whatsapp is an effective application that can be used to conduct online learning. 
The features make the activities more flexible. It enables me to convey my ideas 
easily. It also motivates me to be more active in the teaching and learning processes 

WhatsApp for Mathematics Education...



saga - Journal of English Language Teaching and Applied Linguistics, Vol.4(1), February 202360

since it offers cheap and accessible learning. For me, having such accessible learn-
ing is important to keep my learning mood.” (participant 4)

Students’ activeness and motivation were important roles in the teaching and learning process-
es. Therefore, giving motivation to students to be active in the class might become a great mo-
tivation for them. WhatsApp application provided various features that might have facilitated 
students to be more enthusiastic in joining the class discussion and other class activities. As 
a modern communication application, WhatsApp provides features that can be used to com-
municate such as texts, group chats, voice notes, video calls, and WhatsApp on the web and 
desktops (Surani & Chaerudin, 2020). Over time, WhatsApp has updated its features by adding 
several features that can support communication activities as well as help English teachers to 
conduct teaching and learning activities. These features certainly provide significant benefits if 
WhatsApp is used as a learning tool (Napratilora et al., 2020). Participant 9 stated:

“WhatsApp features can make the teaching and learning activities more interac-
tive. Therefore, it motivates me during the teaching and learning activities. The 
accessible features also increase my motivation in the class discussion because I 
can share my ideas in English with less distraction.” (participant 9)

WhatsApp is a cheap and efficient learning medium that makes the students feel more comfort-
able in joining the teaching and learning activities. WhatsApp motivated the students to learn 
because it eased the students to access the materials and to participate in the teaching and learn-
ing activities. By using the WhatsApp application, students easily sent and received learning 
materials. This application motivated the students a lot, especially those who had difficulties in 
having a synchronous meeting using Google Meet or Zoom because of the unstable connection. 
WhatsApp is an alternative for more interactive e-learning classes, it motivates students to learn 
English, helps students to be more confident in communicating in English in a discussion and 
sharing session, makes students more confident, and helps students to learn from their class-
mates’ mistakes (Nuraeni & Nurmalia, 2020). In addition, WhatsApp offers cheap and easy 
learning (Napratilora et al., 2020). Participant 2 stated: 

“I like using Whatsapp in online learning because I can still join the online learn-
ing even though I have an unstable connection. When the lecturer uses WhatsApp 
for online learning, my motivation increases because it makes the teaching and 
learning processes easier. In addition, it does not need to require much internet 
data to access the materials and join the activities. Therefore, I feel more comfort-
able when the teaching and learning activities are conducted via WhatsApp appli-
cation.” (participant 2)

The interview results of other participants also stated similar opinions as the previous ones. 
They stated that teaching and learning activities were more interactive so they were more mo-
tivated to join in every activity conducted. Besides, they were more motivated because they 
might increase their English skills through various teaching and learning activities. The features 
enable teachers to design many interesting activities to teach writing or speaking such as asking 
the students to describe emojis (Solihin, 2021). WhatsApp can be used as the medium to share 
reading materials and to enrich speaking skills by providing activities, such as presentations and 
role-play (Surani & Chaerudin, 2020). WhatsApp can be used as a tool to teach speaking effec-
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tively and to improve students’ participation (Amry, 2014). It improves students’ engagement in 
the teaching and learning activities, especially in classroom discussions (Mistar & Embi, 2016).
 
The use of WhatsApp made Mathematics Education students speak English confidently
WhatsApp made the students more confident in expressing their ideas in English. They stated 
that learning via WhatsApp was more private since they did not need to see their classmates on 
the screen. The interview results revealed that students felt more eager to express their ideas in 
English in front of others because they were able to listen to their voice and check whether they 
produced correct sentences before sending them to the class. It helps students to learn English, 
to be more confident in communicating in English in a discussion and sharing session, to make 
students more confident, and to learn from their classmates’ mistakes (Nuraeni & Nurmalia, 
2020). Participant 1 stated: 

“Sometimes I feel unconfident when I am asked to express my ideas in English. The 
use of WhatsApp in online learning helps me to be more confident because I can re-
cord my voice using a voice note and check it before sending it to the class or I can 
take my recording back. WhatsApp also enables me to express my opinion without 
being seen by my classmates.” (Participant 1)

WhatsApp made students feel more comfortable in online learning. They had more private 
learning since they did not need to activate their camera during the teaching and learning pro-
cesses; they just had to record their voice using the voice note feature and express themselves 
freely. Therefore, they became more confident to practice speaking in English confidently. The 
benefits of using WhatsApp in learning activities include facilitating collaboration and cooper-
ation between students who take online and offline lectures and helping students and lecturers 
to convey information and discussions both through the text message feature and the voice 
message feature (Barhoumi, 2015).  Participant 7 stated: 

“WhatsApp makes me feel like having a private course. I can listen to the lecturer’s 
explanation without any distractions. I can also ask questions to the lecturer with-
out any interruption from my classmates. In addition, I can answer the lecturer’s 
questions confidently since I only need to record my voice and send it to the class. 
It reduces my nervousness to 60%.” (participant 7)

WhatsaApp facilitated students to be more active in every activity conducted by the lecturer. 
The students had many choices on how they participated in the teaching and learning processes 
because WhatsApp provided many features that can be used to facilitate the teaching and learn-
ing activities. In this case, WhatsApp voice notes played an important role for the unconfident 
student in expressing their opinions. WhatsApp provides features that can be used to commu-
nicate such as texts, group chat, voice calls, video calls, and WhatsApp on the web and desktop 
(Surani & Chaerudin, 2020).

“It is difficult for me to express my opinion via Zoom or Google Meet since I am a 
shy and unconfident person. WhatsApp facilitates me to ask questions to the lectur-
ers and express my opinions freely. Through the chat feature or voice note feature 
I can participate in the teaching and learning activities without having to open my 
camera and see the lecturer as well as my classmates.” (participant 9)
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The other participants agreed that the use of WhatsApp made them more confident in practicing 
their English. They stated that WhatsApp was an effective tool to support them in practicing 
English. WhatsApp grouping is useful to improve the students’ English skills with a series of 
drilling, as well as to improve students’ activeness, and to improve students’ ability to read, 
listen, write and improve vocabulary (Surani & Chaerudin, 2020)

CONCLUSION
From the discussion, it can be concluded that the use of WhatsApp as an online learning me-
dium affected students’ activeness in learning English for Mathematics in terms of speaking 
practice, students’ involvement, and students’ confidence. Those positive impacts provided a 
great influence on developing students’ English skills. While there were some limitations in the 
implementation of WhatsApp in English for Mathematics, the need for creating more active and 
innovative learning encouraged teachers to utilize WhatsApp in learning English for Specific 
Purpose. Therefore, teachers are encouraged to minimize the challenges of using WhatsApp 
for language learning. It is implied that teachers need to find more information related to more 
effective ways of implementing WhatsApp in their teaching and learning processes. Future 
study might discuss the use of WhatsApp application in teaching different subjects of ESP in 
the post-pandemic era. 
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Abstract
It is undeniable that teaching writing needs a lot of media as it can moti-
vate the students in producing good writing. Moreover, nowadays, most 
of higher education uses technology for having the easier and more ef-
ficient in teaching and learning process. Hence, it is undeniable that the 
teachers should utilize some learning media applications during their 
teaching. However, the teacher still faces some difficulties in choos-
ing the appropriate learning media for teaching writing which makes 
the learning process not run well. This article aimed to review some 
learning media application possibilities that finally can be used as the 
pedagogical implications for the teachers in choosing the appropriate 
media used for writing in hybrid classrooms. Furthermore, as a result, 
the researcher found that Schoology, Padlet, Facebook, Edmodo, and 
Google Classroom are the appropriate learning media applications that 
the teachers in the writing classroom can use. It is because those media 
are easy to be operated and motivate students in writing. Therefore, 
those can be selected by the teachers for their teaching writing.

Keywords: learning media application, writing classroom, shift-learn-
ing

INTRODUCTION
A lot of people have wondered why writing is important. There seems so many reasons to an-
swer, since writing, nowadays, is one of communication ways which is not only used in work 
field but also in education field. It means that it is a crucial thing to get success in school or 
workplace since writing has been identified as threshold for obtaining success in academic field 
as well as job section (Anita, 2016). Writing is defined by Purwanto (2020) is a means of human 
communication through a series of words with several structural levels of a particular language. 
In addition, writing can also be used to express feelings and thoughts to others in the long-term 
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memory. In other words, through writing the students are able to extend some information and 
show their feelings and thought to the others. Moreover, people’s activities require a written 
communication such as stated by Toba et al. (2019) that students in Indonesia need written 
communication and academic writing purposes for a certain situation, such as; letters, essays, 
papers, articles, journals, project reports, theses, etc.  Hence, the students have to master writing 
as well as speaking in order to get communication easily.

Regarding the importance of writing, it is undeniable that writing text in English is not easy. 
Since it is known that writing is complex activity which requires not only more time and effort 
but also the students’ mastery of all the components of writing so that they can produce good 
writing. It is in line with Fitriani et al. (2019) that the students are asked to put their ideas in a 
clear writing. Thus, there are several components in writing that they must master such as con-
tent, organization, vocabulary, language use and mechanics (Subekti, 2022). Thereby, before 
starting to write ideas, the students have to master the writing skill and also the components of 
writing in order to get better writing. In order get better writing, this skill should be taught from 
junior high school to make the students familiar writing in English form. The teachers should 
treat them regularly in the classroom using familiar topics related to their life so that the stu-
dents do not get trouble in generating their ideas during writing. 

On the other hand, nowadays, in the field of education, the use of technology has contributed 
rapidly to new trends in language instruction and language assessment (Parra & Calero, 2019). 
Moreover, higher education has recently been insisting on using a computer for the teaching 
and learning process not only because of the pandemic era but also because of technological 
development that makes it more effective and efficient. Since then, universities are now expect-
ed to service an increasingly diverse and mobile student community in the globally competitive 
education (Arambewela et al., 2013). It means that the teachers should choose and use the 
appropriate learning media that can trigger students’ motivation in writing. However, several 
challenges faced by the teachers during combining technology as the new trend in their teach-
ing and learning process such as they are limited in using teaching media especially integrating 
technology (Subekti, 2020), consequently, in designing the activity, mostly teachers use con-
ventional method in which textbook oriented learning is the common one (Ratnaningsih, 2019). 
Similarly, Syafi’i (2017) also stated that there are problems related to the learning process, for 
example the inactivity of the writing class, the low attitudes and interest of students in writing, 
the inactivity of students in giving questions about writing to the teacher.Those problems occur 
because of no media variation used in teaching writing that make the students feel bored even 
in writing online classroom. 

In this case, the teacher should overcome those problems by providing fun materials, interesting 
strategy as well as appropriate media since the teaching and learning process is conducted in 
online form so that the students enjoy in learning writing and they can serve the best writing 
helped by teachers and learning media. Learning media is the core of interesting classroom 
because the teachers deliver the material through media as well as the students learn the mate-
rial from it. As stated by Hastomo (2015) the application of media in the classroom is able to 
influence the classroom atmosphere which affects students when they participate in learning. 
With the media, it is hoped that classroom learning can run effectively because teachers are as-
sisted in delivering materials so that students can easily understand the materials being taught. 
Therefore, it cannot be denied that the teaching and learning process really needs media that is 
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able to realize a learning goal. In this case, technology and media play a role in teaching writ-
ing. Teachers can integrate media with technology such as social media which can be used in 
teaching English, especially writing skills.

As it is known that media gives a big impact to teaching and learning process especially in on-
line classroom, the teachers should choose as well as apply the appropriate media based on the 
students’ need and the material given. Based on the background of the study as well as literature 
review, the researcher reviews some studies about some learning media application possibilities 
used commonly in writing online classroom during pandemic period

DISCUSSION
Regarding to the background of study and literature review above, the researcher reviewed 
some articles related to the possible learning media application used during shift-learning es-
pecially in writing online classroom. Then, the researcher analyzed and served some learning 
media applications which can be used for the teacher in teaching writing such as Schoology, 
Facebook, Padlet, Edmodo and also Google Classroom.

Schoology 
One of the learning media applications that support the teaching and learning writing is School-
ogy. It is a social networking platform, as a Learning Management System (LMS), which teach-
ers and students can use to collaborate on resources, assessment, and content on a safe and 
secure learning management platform (Apriliani et al., 2019). Similarly, Manning et al. (2011) 
stated that Schoology allows teachers and students to communicate through social network 
based. It makes teachers easily in organizing teaching and learning process including material 
preparation, discussion and assessment (Rahman et al., 2011). In short, Schoology can be used 
for communication between teachers and students by accessing the materials or content of a 
specific course. This stimulates students to see their abilities and increases student interest. It 
has in common with Facebook are looks and functionality.

The design of Schoology is almost similar to Facebook that consists of interactive communication 
and exchange of academic information. With this application in the learning process, teachers 
are able to create discussion questions, collaborative, or boards that are able to create dynamic 
interactions between students and teachers. The idea of Sicat (2015) who stated that Schoology is 
free to use and allows collaboration between users online so that users can discuss the material. It 
allows for online collaboration and other learning tools used to tailor learning for students.

In applying this learning media application in the writing classroom, the teachers should con-
sider the advantages and disadvantages of it. Apriliani et al. (2019) and Rama and Wahyudi 
(2018) stated that there are some advantages of Schoology in teaching and learning writing, 
such as it is free and easy to use. It has access code to sign up, group discussion, grade-book. 
In this case, more efficient tools and resources can be had by teachers to maximize teaching. In 
addition, students can upload their assignments, take quizzes, and get grades and corrections 
from the teacher. In addition, parents can also monitor their child’s work and grades and always 
maintain contact with the teacher.

This learning media application also has some disadvantages such as the code is being difficult 
to be accessed, the internet connection, taking much time in uploading video, having no feature 
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for giving comment on students’ work and monotonous. In addition, the face to face interaction 
is not occured that can have feelings of isolation (Apriliani et al., 2019, Rama & Wahyudi, 
2018, Widhiatama, 2016).

Furthermore, this learning media application allows the students to share their task in group 
which created in Schoology. After that, the teachers can see and give feedbacks to the students’ 
writing. From those feedback, the students can revise and improve their writing. Schoology is 
used to help the teachers in engaging students more efficiently and improving educational effec-
tiveness (Apriliani et al., 2019). In other words, it stimulates the students to show their writing 
ability to get the better achievement and also encourage the students’ motivation in writing. 

Moreover, there were some previous studies which concerned with the effectiveness of School-
ogy applications (Apriliani et al., 2019, Rama & Wahyudi, 2018) stating that Schoology is a 
learning media application that can be alternative to support teaching and learning process es-
pecially in writing. By using Schoology in writing classroom, students’ levels of learning inter-
ests will increase. Not only improving writing skill, but Schoology also enhances the students’ 
reading comprehension.

It is clear that Schoology is one of learning media platform that can help the teachers in teach-
ing writing and encourage the students’ motivation in writing even though this media uses an 
internet that make the students unable to join the class when they get trouble with the internet 
connection and it takes much time in using especially in uploading video. It was supported by 
some previous studies which stated that this kind of media can be useful for both teachers and 
students in teaching and learning writing especially in this pandemic era.

Padlet
There are many definitions stated by some researchers such as Purwanto (2020) who stated 
that Padlet is online notice board where both students and lecturers can post a note which can 
contain links, videos, images and document files. It can work in any device, does not require 
an account in using as well as special technical how. It is a free application, that can be used 
to boost real-time, whole class participation and assessment. Similarly, Taufikurohman (2018) 
and Lestari and Kurniawan (2018) also stated that Padlet is used to create an online bulletin 
board in which the the users can display information for any topic. In this case, the teachers can 
add files, links, videos, and more so that it will be useful for promoting collaborative learning 
among our students.

It is like a piece of paper, but on web that can be used to create a virtual wall. It works across 
the world on virtually. It can be kept and can be copied. It works well with activities such as 
brainstorming, discussion and project work. In this case, the students can learn through Padlet 
anytime and anywhere using their smartphone, tablet, and computer with internet connection 
(Taufikurohman, 2018). It is in line with what Lestari and Kurniawan (2018) revealed that by 
using this application, teachers can create various walls to add their favorite contents. Both 
teachers and students can do collaboration in adding the same wall spaces. It means that the 
teachers and the students can do live discussion in a web. 

This learning media application also has some advantages and disadvantages. According to 
Fuchs (2014), and Purwanto (2020) there are some benefits by using Padlet application in 

Khilda Husnia Abidah



saga - Journal of English Language Teaching and Applied Linguistics, Vol.4(1), February 2023 69

teaching and learning activity such as this application enables students and teacher to ask a 
question, submit the answer, give comment, and evaluate each other. The idea of the students 
can be gathered easily since they can participate by giving an opinion anonymously in Padlet 
discussion so that it helps the students who does not have any confidence to express their ideas 
and opinion. It also allows the teacher to have more complete picture of learning from all 
students, rather than from a handful. Moreover, this application can work well in classroom 
activities such as brainstorming, discussion and project work. On the other hand, this Padlet 
application also has some weaknesses in terms of easy to lose overview. It is not suitable for 
large or many groups. The teachers are hard to control the input as well as organize the input. 
Both teachers and students have limitation on each note and on text size/font.

Regarding to the effectiveness of this learning media, there are some previous studies which 
had concerned with Padlet application such as Purwanto (2020) who stated that the implemen-
tation of the Padlet can make the learning process fun. Since the students as well as teachers 
can interact using digital technology they do not need a blackboard to write that usually take 
much time. Similarly, Lestari and Kurniawan (2018): and Algraini (2016) also pointed out that 
the students writing ability can be improved by implementing Padlet in writing classroom. 

Another previous study was done by Susanti and Ayuni (2018) who revealed that the use of 
Padlet in classroom obtained a possitive response from the students because it is easy to use and 
more fun and it can help the students increase their writing ability. It is in line with Arifin et al. 
(2019) stating that even though the students have a problem in using this media like limitation 
internet connection, Padlet is implemented in the teaching and learning process especially in 
writing classroom during pandemic era. 

To sum up, Padlet application is a good learning media that can be used in teaching writing, 
especially in hybrid learning or combining technology in the classroom. This learning media 
application is suitable for the teachers who want to increase the students’ writing skill by using 
collaboration with others. The students also can interact with others using this media so that 
they can share and discuss relating to their ideas. The teachers also can save more time in de-
livering the material since they can share their material using this web wall without writing in 
conventional board. 

Facebook
According to Ramadhani (2018) one of the social medias that can be used in teaching writing 
is Facebook. This media application is useful and enjoyable media because of its features like 
status, groups, notes, chats, page, and many more. Similarly, Syafrizal, Gailea, and Hardianti 
(2020) stated that tool that aims to have social interaction that students can use it for any aca-
demic purposes is Facebook. In this case, a group discussion can be crated for the students in 
sharing their ideas or even exchange messages to other friend easily. In other words, it is one of 
a platform that can be used to post information, ideas, and feeling about themselves. In short, in 
this modern era, Facebook is one of the familiar medias that can be used in teaching and learn-
ing process since it is fun so the students will not get bored during learning writing.

The students are familiar with this media since they have already accessed in their daily life for 
looking for information, getting interaction with others, or just playing a game. Furthermore, 
it has some advantages for teaching and learning process. As stated by Syafrizal et al., (2020) 
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there are many benefits from implementing Facebook, group discussion between teacher and 
students, for instance, asking the students to send their assignment or reminding the students 
about their tests and quizzes. It is in line with Putri (2018) who revealed that the teachers can 
deliver more material using this media since the teaching and learning process can be done out-
side the classroom so the teachers do not take much time in explaining the materials. Besides, 
both teachers and students can build their good communication through this media. 

The students can write and post in Facebook as instructed by their teachers. Then, they will get 
comment from other students in a group disscussion facilitated by their teachers in order to get 
things right (Syafrizal et al., 2020). In other words, Facebook is really creative and innovative 
for writing classroom. It is supported by some previous researchers who investigated the same 
media, for instance, Putri (2018), Friatin (2018), and Syafrizal et al. (2020). They found that 
the implementation of Facebook in English writing classroom improves the students’ discus-
sion and participation in teaching-learning activities. It means that the media is effective to 
students’ writing skills on English language. It can be seen from the student’s positive response 
toward Facebook application in which it possitively effects to the students’ motivation and 
makes learning writing more fun.

The teacher can use this media to teach writing since both teachers and students are familiar to 
use it. So, they will not get trouble to access this kind of media since this media is also free to 
use. The students can write their ideas and post them using Facebook, and they will get feed-
back from the teachers or other students. Furthermore, the teachers can upload the video deals 
with the materials so it saves much the teachers’ time in delivering the materials. In other words, 
it is very effective to be implemented in the writing classroom.

Edmodo
Another learning media application commonly used in teaching writing is Edmodo. It is an ac-
ademic social network where the teacher and the students can share each other of everything 
related to their academic activities (Yulastri et al., 2018). Similarly, Gay and Sofyan (2017) stated 
that Edmodo is platform that refers to a web-based learning. Moreover, hybrid learning sometimes 
asks the teachers and the students do the teaching and learning process outside the classroom, this 
media can support them to run the process well. This media allows the students assisted by others 
(teachers or peers) in acquiring knowledge or skill that cannot be acquired without assistance at 
that point in time. In other words, both teachers and students could use to connect and collaborate 
with each other through this application. Furthermore, this application is free to be used.

In this media, the teachers can post assignments, quizzes, and all materials related to the subjects. 
For writing class, the teachers may ask students to post their writing. By using Edmodo, students 
have to post their work and give any comments to what the lecturers post since it will give them 
a mark. In addition, since Edmodo is internet based, the students can access it anywhere as long 
as they get an internet connection (Yulastri et al., 2018). In short, both teachers and students may 
have not only classroom activity, but also virtual learning activity by using this media.  

Like other media, Edmodo also has some benefits for teaching and learning process. As stated 
by Yusuf et al. (2018) the learners can post their assignment, take quizzes, polls and receive 
grades, feedback and suggestions from teachers in real time. The document can be shared by 
both teachers and students through this application. Besides that, the students’ self-regulated 
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learning can be promoted by this media in a number of ways. By having Edmodo in classroom, 
the students can select and do with materials in line with their preferences and goals at any time 
and from any places (Gay & Sofyan, 2017). Not only that, Edmodo also helps the teachers in 
providing teaching materials in the form of questions, photos, and learning videos to students 
easily. Then, students can access the material everywhere that makes them easily to learn (Du-
wila & Khusaini, 2019).

However, this learning media application also has some disadvantages that should be consid-
ered by the teachers in implementation. According to Purnawarman et al. (2016), the learnes 
have less responsibilities for their learning beacuse of relying on each other in submitting tasks. 
Besides, some of them are confused in using Edmodo because of incompatibility of smartphone 
applications learning. Yusuf et al. (2018) pointed out that the good internet connection and high 
abilities of teachers are the challenges in implementing this kind of media application in the on-
line classroom. A slow internet connection can also hinder the effective implementation of on-
line learning. The limited facilities owned by schools and students also burden the implementa-
tion of learning (for example, they have to buy internet quotas, computers, laptops, cellphones, 
especially those who are not from high-income families. Lacking experience in joining online 
learning also makes the students get problems in following the online learning introduced by 
the teacher and getting them to understand these skills may take time.

Apart from the advantages and disadvantages of Edmodo, there have been several researchers 
who have conducted the research on this media such as Gay and Sofyan (2017), Yulastri et al., 
(2018), Yusuf et al. (2018), as well as Duwila and Khusaini (2019). They found that the use of 
Edmodo is successfully facilitating students’ participation in online discussions and task. It also 
enhanced students’ interest and motivation in improving their writing skill, even though there 
is incompatibility of their smartphone applications and confusion of using the application. It is 
also supported by Hastomo (2015), reporting that the teaching writing is effectively influenced 
by Edmodo than Picture Series. In addition, the students’ motivation has interaction toward 
teaching media in writing online classroom. 

From those explanation, it can be concluded that Edmodo is a learning media application suit-
able for teaching writing. Through this application, the teacher can easily deliver their material 
and the students can access it in everywhere especially in this pandemic era that asks them to 
study at home. Besides, the students can get feedback of their writing from the teachers and 
peers so that they will get improvement for their writing. It is also supported by some previous 
researchers that suggest the teachers to implement this kind of learning media application in 
online learning especially in teaching writing.

Google Classroom 
A familiar learning media used by the teachers during online learning is Google Classroom. 
According to Yunus and Ahmad (2020), Google Classroom is a networks platform for interac-
tion among teachers and students. In this case, there are many activities can be done such as 
collaborating, sharing and evaluating homework, grading the students’ work, class discussions, 
notices, and evaluations. The objective of this media is to help teachers in using social media 
power to customize the classroom for all students. In other words, Google Classroom aims for 
more productive and meaningful teaching by efficiently managing assignments, increasing col-
laboration, and improving communication. It is in line with Alim et al. (2019) who stated that 
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Google Classroom can be used effectively as a learning medium which has some aspects such as 
message receiver, content, communication media, format, source, and appropriateness or timing.

Furthermore, this Platform can be one solution to complete the teaching-learning process while 
the school still cannot be opened. It is supported by Okmawati (2020) in which Google Class-
room provides students to be independent, engaged and motivated because most of young 
learners tend to use technology in their daily life. It also succeeds the teaching-learning process 
in digital era as in industrial revolution 4.0 that the teachers need to have the expertise, well-ex-
perienced in adapting new technologies. Yunus and Ahmad (2020) also revealed that it enables 
teachers to create lessons, provide students with the ability to distribute the assignment, submit 
feedback quickly, immediately and paperless also able to see everything in a single area. In the 
form of active and interactive learning packed in collaborative learning, Google Classroom also 
provides students with space.

There are several advantages in implementing Google Classroom during in the classroom. As 
stated by Yunus and Ahmad (2020), in EFL environment where English is not used for every-
day conversation, having Google Classroom as a supporting media to learn is very useful. In 
this case, the English conversation can be created by teachers and students through this media. 
In addition, this learning media application is free and it is accessable so everyone can access 
it everywhere. Alim et al. (2019) also added that in Google Classroom, the materials can be 
provided by the teachers in some ways like uploading some teaching materials, assigning as-
signments for students, and posting the students’ grade, so the students can directly see their 
achievement in classroom transparantly.

Regarding to the advantages of Google Classroom in enhancing the student’s ability and skills, 
the technological infrastructure like internet is needed to support the implementation of this 
kinds of media. According to Alim et al. (2019) Google Classroom can be used well if there is 
a set of computers and internet. However, there is a challenge in using this application since 
it requires high speed of internet connection and well-conditioned computer or smartphone to 
operate the app. The students will get trouble if they unable to access to computer or smart-
phone devices and also the Internet. The implementation of Google classroom will run with the 
supporting devices to the process of study (Yunus & Ahmad, 2020).

Some previous studies also supported that Google Classroom is an effective learning media 
application that can be applied in online classroom. As stated by Yunus and Ahmad (2020), 
through Google Classroom, the teacher will improve their productivity and meaningfully teach-
ing by efficiently managing assignments, increasing collaboration, and improving communica-
tion. Similarly, Debbyanti and Subekti (2022), Okmawati (2020), and Ratnaningsih (2019) also 
stated that it is effective to use this platform since this media enhances writing as well as speak-
ing skills in the form of assignments. Therefore, both schools and teachers should consider in 
providing students by e-learning that can be attractive for the students.

It is clear to state that Google Classroom is an interactive learning media application that 
commonly used in teaching and learning process especially during shift-learning. This media 
helps the teacher easily in delivering their material through online. Besides, the students can 
upload their work so that the teachers can give feedback or comment toward their writing. In 
addition, this media is easy to access and free so that both teachers and students will not get 
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trouble in using this media, they may have internet connection so their teaching and learning 
process can be run optimally.

CONCLUSION
As the learning media, Schoology, Padlet, Facebook, Edmodo and Google Classroom make 
the learning more accessible, personalized and provide students with richer educational ex-
periences. Moreover, combining technology in the teaching and learning process like the use 
of learning media application helps the learning process run well. Those learning media have 
their own characteristics as well as features that can be used by the teachers in creating some 
activities relating to the writing so that the students are not going to get bored in learning the 
materials. They also have some advantages and disadvantages. However, some previous studies 
that concerns with each media stated that even though those kinds of media have a weakness in 
internet connection, Schoology, Padlet, Facebook, Edmodo, and Google Classroom are quite 
effective for teaching writing in online classroom. 
Teacher can choose an appropriate learning media application based on the situation like the 
students’ internet connection and their smartphone which can access it easily. The teachers also 
should consider the learning media that they use based on their learning activities related to 
writing skills. 
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